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The Office of Clinicélxperences (OCE), a department within the College of
Education at St. Cloud State University worked with several departments to
LINB LI NB (KA& & dzR Bgdoming$ke BetA WA KRIYVIBYR
serve as a helpful guide for SCSU Teacher Candidatgs@ong Teacher,
University Supervisors, and Administrators who assist them during their student
teaching experience. These documents are revised each academic year. Your
comments and suggestions are welcome.



Table d Contents

G.ORYAY I GKS.. S AL e 2
(@0 0] (=7 o | £ 3
Letter from thelnterim Dean, DIGEN PalM.......cccuiiiviiiiiiiie e 5
Important Phone NUMDEIS..........uuiiiii e 6
SCSU, College of Education Mission Statement..........cccooeivveiiieiiiieeieeeeeeeeeeeeeeeeeeeeee 7
hoaSOilA@Sa 2F GKS {GdzRSyld ¢SIFOKAY3I t NEINIF YXXXXX
SCSU, College of Education @migal FrameWoOrk................uuuvieemiiiiiiiiiiieeeeeeneeeeeeeeeeenns 8

INTASC StandadsX X X X X X X XK XX XXX XXX XXX XX XXX XAKXXXXXXX D
Standards 0® FFSOGA DS t NI OGAOS F2NJ ¢SIFOKSNEAXXXXXXXXX:

Policies

PN 0 1SY=T [T 16
[ F= Ty [ o] o [ 17
Policy in the Event of a Strike in Public SChOOIS............coovvviiiiiiiiiiis 17
Procedure for Withdrawal/Removal of Teacher Candidates.........ccccooovvvveeviiivnnnnennnn. 18

Code of Ethics

Code of EthiCS Of the ProfeSSION.......covuiiii e e e 19
Code of Ethics for MinNesota TEACKhEIS..........cveiiiee e 21
National Association for the Education of Young Children (NAEYC) Code of.Ethics.22

Teacher Candate Partnership

Full Teaching ReSPONSIDILILY..........uuiiiiiiiiiiiiii e 34
Expectations of the Cooperating DB ............eueiiiiiiiiiiii e 35
Expectation®f the UnIVErsSity SUPEIVISOL..........uiiiiiiiiiiiiiiiiieeiee e 37

Developmental Stages of the Teacher CRAdIGT S X X X X X X X X X X X X X X X X X X X X X X X X ®



Expectations of all TeREr CanQidales. ......c..veeeeeoeee e 39

Student TeachinRequirementS/ReSPOMEIILIES. ..........uuvuuurriiiiiiirrr e 40
St Cloud State Universiispositional StE Y Sy i1d XXX PDOX XX XX X X MK X X X X X X X X
Responsibilies of the Teacher Candidate................ooovviiiiiiiiiiiiiieeiie 42
Pre K ASSIGMENTS.......uiiiii et s et e e e e e et s e e e e e s amia e e e e e e e eeaaaa e e e eeeeeesssaneeeaeenes 43

t NBY {0dzRSY (G ¢S OK X YK X XEXEXAXKYXYXSKYXIXEXRKKXRPK X X X X X D D P
+ARS2 ¢l LAY I wSTF EXKEKKAKEXYKRURKRKURKKKKDPOK X X X X X X X XX X X D
TWS (Teacher Work Sample) Content RuBra X X X X X X X X X X X X X X X X X X X X X X X X X X «
¢SFOKSNI 22N { I Y DIEDK XK MKIX KB IKRKIKRKIK X X X X X X X X X X X X X1

PreKChecklist®r LESSON PIaNNING........cuuiiiiiiiiiiiiiiiiiiiiiiiieiiiiniinins e e e e 48
PreK LESSORIAN ...t 49
PreKWeekKly Plannig FOIM............uuiiiiiiiiiiiiiii e 50
PreK Planning for Group FOMIL.........ooii et 51
PreK Midterm Evaluation FOIM.......ccoooiiiiiiii e 52
KIQ 3 ASSIGNIMENTS....eeiiiiiiie ettt et e e e e e ettt s e e e e e e enae e e e e e e e eeabsn e e aeeeaeesannmeeeeeeees 53
CFS: ElementaryXStudent Teehing Experience EXpectations...............ooovcvvvvvvvneeennn. 54
K-3 Observation With @ PRDSE..........oiiiiiiiiiiii e 55
The TeACNING PrOCESS......ceiiiiiiiiiiiii et e e e e 56
K-3 WeEEKIY SCREAUIR........cco e 57
K-3 Checklist for LESSOMAANING..........ccuuiiiiiiiiiee e 58
Sample Leson Plan Formats PreK an@K ..o 59
Forms

Observation & Evaluation Forms PreK amlLK........ccccccoiiiiiiiiiiiiieiiiiieeeeenn 60
FOrMALIVE ASSESSITIE. .....cciiiiiiiiiiiiiitite et te et e e e e e e e ettt e e e e e e e e s s s bbb r et e aaeeeesesnnnsebeeees 61
SUMMALIVE ASSESSIMEIL ...ttt iiee e e e e ee et e e e e e e e s s s s rr e e e e e e e e e e e e s s snnnnbrrreeaeeeas 65
RETEIENCESNEEL..... .t a e e e e e e s e re e 69
Action Plan for Professional GroOWLh.............oooiiiiiiiiiiiiii e 72
K-3 Mid Term EValUation...........ccuiiiiiiiiiiiicee ettt 73
Feadback t0 UNIVEISity SUPEIVISOL..........uvviiiiiiiieiiiiieiiiiiinisiisessrsns e e s s e e e e e e 74
University Supervisor CheCKIISE............ooooviiiiiiieeeeeeeee e 75



ST. CLOUD STATE UNIVERSITY

COLLEGE OF EDUCATION OFFICE OF THE DEAN
—/;{ VO /.” s 720 Fourth Avenue South
LAY L EdA iy SerVeny St. Cloud, MN 56301-4498

= b= L tel 320.308.3023

fax 320.308.4237

www.stcloudstate.edu/coe

Dear Teacher Candidate:

I would like to take this opportunity to congratulate you on reaching the final milestone
in your teacher preparation program. The final clinical experience (student teaching) is
an important capstone experience in your professional career and represents our
confidence in you to work as a professional in the public schools. We believe you have
developed the knowledge, skills, and professional dispositions to take this important next
step to becoming a licensed teacher.

You will not be alone in this endeavor as your clinical experience is a collaborative effort
between university faculty and our clinical faculty in the public schools. The Office of
Clinical Experiences (OCE) has worked hard to ensure that your placement will be a
positive learning environment for you. It is important that you clearly understand your
role and responsibilities during this important experience as you are representing the
College of Education at St. Cloud State University. If you have any questions regarding
your clinical experience, please do not hesitate to contact the Office of Clinical
Experiences.

Finally, I would like to emphasize the tremendous impact you will have on student
learning. This is an important responsibility for every teacher and we expect that your
strong work ethic, commitment, and dedication to teaching will result in a positive impact
on learning for every student in your classroom. I wish you the best during this exciting
time in your professional career.

Sln%ljelz’.

Glen F. Palm
Interim Dean

St. Cloud State University values diversity of all kinds, including but not limited to race, religion and ethnicity (full statement at bulletin.StCloudState.edu/ugb/generalinfo/nondiscrimination.html).
TTY: 1-800-627-3529 SCSU is an affirmative action/equal opportunity educator and employer.
‘This material can be made available in an alternative format. Contact the department/agency listed above. Member of Minnesota State Colleges & Universities.

Cooperating Teacher(s)




Important Phone Numbers

Use this sheet to keep track afiportant phone numbers.

Director, Office of Clinical Experiences
Fran Umerski 3IB-4783 oce@stcloudstate.edu

Assistant DirectorQffice of Clinical Experiences
Kathy Watson 3AD84783 oce@stcloudstate.edu
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kiwatson@stcloudtate.edu

School Office
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SCSU College of Education Mission Statenmg

The College of Education prepares transformative professional educators; educators

who are prepared to facilitate the transformation of learners into {lteng learners,

critical and creative thinkers, and effective citizens in democratic society.

The goals of the college are to

1.

Facilitate in each student the development of perspectives, attitudes, learning strategies, senwsarthf aptf
productive habits of mind essential to higher order thinking, critical thinking, and creative prohigm.so

Facilitate in each student acquisition of the values, dispositions, and abilities necessary for the lifelong
assimilation, integration, transformation and application of knowledge to life's opportunities and challenges, and
to evolution of oufree democratic society.

Prepare students within their respective disciplines and majors to become transformative professionals, able to
continually transform themselves through knowledge, and able to facilitate attainment of Goals 1 and 2 above ir
other learners.

OBJECTIVES OF THE STUDENT TEACHING PROGRAM

To provide teacher candidates with: (a) a gradual induction into the role of a professional teacher; and (b)
opportunities to teach under guidance.

To help teacher candidates developiaderstanding of and demonstrate competence in the role of a professional
teacher.

To provide teacher candidates with feedback and evaluation in terms of growth in understanding and abilities
needed to assume the responsibilities of a beginningaeac

To develop improved programs by encouraging cooperative efforts between public school and university
personnel.

To provide opportunities for student teaching experiences in-pulttiral and international sites.

Conceptual Framework
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St. Cloud State University
College of Education

The development of theonceptual frameworkbegan in the fall of 1990 and flowed directly from thetitutional
missionandunit mission The conceptual framework represents a shared vision and is basee asshmption that

the model is dynamic and will grow and evolve as it maintains contingent relationships with changing contexts and as
inquiry about teaching and learning advances. A second assumption is that the conceptual framework consists of
multiple forms of knowledge, drawn from many disciplines and sources, including research, best practices, historical an
cultural perspectives, and professional and community values. The conceptual framework not only represents the
knowledge and teaching abiliti¢lsat we expect for our candidates, but also clearly articulates the dispositions that we
value as an education community. Finally, in developing the conceptual framework, the foundation was built based on
the premise that teaching is a profession. Tesshare not technicians, but professionals, able to make reflective
decisions based on professional knowledge adapted to the context of teaching.

¢KS /2ttS3S 2F 9RdzOFGA2Yy 02y OSLIidzr t FNI YS@G2NJasiha GA
foundation for decisiormaking and planning for the unit. At first glance, the conceptual framework may appear
complex, yet there has always existed a clear consensus that teaching is a complex profession, requiring high level ski
and expertise.After months of research, analysis, and contemplation, a multidimensional model and organizing theme
was developed, based on the belief that educators perform many complex roles, and that they are more than just
transmitters of knowledge. Educators netedbe proactive and performance capable in many role arenas if they are to
act and think in a transformative way, facilitating transformation in themselves, in the learner, in education, and in
society. Kasl and Elias (1997) point out that transform&@i®dzOl G A2y F2aGSN&E OI LI OAlGASa
divergence and convergence, reflection and action, chaos and order, and the ability to challenge uncritical subjectivity,
manage unaware projections, and sustain both authenticity and open ol S & @ ¢

¢tKS O2yOSLJidzZf FNIYSG2N] A& olaSR 2y (GKS YSOFLK2N 27
process through which candidates pass during theirgaevice education. At the heart of the conceptual framework

are severRole Perfomance ExpectationgA), all of which represent the various roles in which a transformative

educator must be proficient. The role performance expectations are attained throigbcgssE) in which candidates

learn content that is specified in three camit strands within the model, includirervasive Knowledge Requirements
(D),Knowledge Arenag¢C),and Dimensions of Learnin@). Candidates are expected to attain txit Outcomes

during their coursework, field experiences, and other learning oppdtiesr The ten exit outcomes are drawn from the
seven role performance expectations, and the three pervasive knowledge requirements that form the base and walls of
0KS ONMzOAOGE So 91 OK &aUNFXyR 2F (KS 02 yl&s withdak knowledde,Y S ¢ 2 |
skills, and dispositions necessary to become transformative educators.

Components of the Conceptual Framework:

Strand D¢ Pervasive Knowledge Requirements (PD3): Three separate knowledge arenas form the walls of the

crucibk. Candidates arrive at SCSU with their personal knowledge base (D1) serving as a foundation for personal
growth. The unit and university provide ongoing modeling and experiences in the integration of multiple perspectives
(D2), in learning aboutand chpi £t AT Ay3 2y SIOK aidRSyiQa Odz2NNByid 1y26
learning to work collaboratively with others (D3).

Summary for CandidateBervasive Knowledge Requiremerits/olves learning how to build upon your personal
knowledge bas by integrating different viewpoints and perspectives while learning to work with others.

Strand K Process (E& E4):The base of the model represents a crucible containing the experiences and process
through which candidates pass. The process ind@&eneral Studies (E1), Foundational Studies (E2), Professional and
Specialty Studies (E3), and Clinical Experiences (E4). During this process, candidates focus on the acquisition of
knowledge, dimensions of learning, and performance expectations thaeified in the model.
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Summary for CandidateBrocessepresents the types of learning and experiences you will encounter at SCSU.

Strand G; Knowledge Arenas (Cc‘,LC?) ThIS strand contains the knowledge arenas deemed important to the
professionall y2 6t SR3IAS o6l 4S 2F SRdzOI G2N&E® ¢tKS 1y2¢tSR3IS ol &
drawn is necessarily broad and dlverse, and represents knowledge drawn from many sources, including knowledge
O2YyYz2yfte aa20AF 0SRAFHEK  NBY I BXff26Ay3a aly29

C1c¢ Subject Matter:Includes philosophy, sources, concepts, understandings, facts, and methods of inquiry.
55062 NI K [2SgsyosNE .Ftf ownnnv y2G8az avyyz2giy3da Oz
opportunities for learny 3 0 K I GF1548 tSINYSNBEQ SELISNASyOSaz Ayl

C2¢ Pedagogyincludes general and subject specific strategies, tasks and associated programs of action, and
f SFNYSNI aasSaavySyao t SR 32 3 &chtert KDAVRIGR, & gompriseg® morel f f
GKFY dzyRSNRGFYRAY3 (GKS O02yGSyld 2ySasSt T oé

C3¢ Curriculum:Includes definitions, planning, design, technology, diversity, resources, references and models,
evaluation, assessment, renewal, and integration. Lindaridrlir YY 2y R o6 mdopdpy v adl G§Saxz
know about curriculum resources and technologies to connect their students with sources of information and
knowledge that allow them to explore ideas, acquire and synthesize information, and frame and solve

problS Y a @ ¢

C4c Learner Variablesincludes culture, language, intrand interindividual differences, gender, age,
developmental status, personality, learning style, family, socioeconomic status, and prior experience and
knowledge. Linda Darlifgammondd m dpcpy 0 a dzLILI2 NI a G(GKSasS SaaSyidalrt St
ways that connect with students requires an understanding of differences that may arise from culture, family
experiences, developed intelligences, and approaches to learning. Teaeleerso be able to inquire

sensitively, listen carefully, and look thoughtfully at student work, as well as to structure situations in which
aidzRRSyiGa 6NAGS yR GFf]1 lFo2dzi GKSANI SELISNASYyOSavé

C5¢ Context:Includes community values and traditions, pohtivalues and traditions, cultural and linguistic
differences, professional and ethical values and standards, legal standards, educational policy, learner
population configuration, physical and structural parameters, technology, parent desires and pieegend
educational purposes and values.

C6¢ Philosophies and Perspectivebicludes technical rationality, humanistic, chargé&nted, personalistic,
contentcentered, social advocacy, constructivist, outceb@sed, and cognitive restructuring. [ebh

[ 2S6SYyoSNB . IFff oOoWwnnnod LIHzZNLRNI&X . SAy3a +oftS G2 a
2F | addzRSydGQa LI NByd SNNBNIJ 2NJ F LILINBOALI GS boad i dz
OF LI OA e (2 diAk{iOd Q@3 BIANB 2HYR Kdzy RSNRGF yRAYy3Ia GKLF G

C7¢ Research and Inquinyncludes procesproduct, ecological, ethnographic, action, craft/practice, effective
schools, and cognitive inquiry and research models. LindaDariny Y2 YR omdpopy 0 adl dSaz
Ay@SaiaAarisS GKS SF¥FFSOha 2F GKSANI 0SFOKAy3a 2y addzR
they become sensitive to variation and more aware of what works for what purposes in what situations.
Training in inquiry also helps teachers learn how to look at the world from multiple perspectives and to use this
1y26ft SR3IS (2 NBIOK RAGSNAS f SI NYySNE®E

Summary for CandidateKnowledge arenasepresent what you should know and what you should be able tagla
teacher or educational professional.



Strand Bg Dimensions of Learning (BdB5): The Dimensions of Learning specifically address the tactics and strategies
used for developing in the candidate the capability for higher order application of knoevkutd)for developing

productive habits of mind which include critical and setjulated thinking. Hamilton and Pinnegar (2000) point out

GKF G a5S@St ednesgatHers mustimovelMdn the role of student to the role of teacher, from beieg car
F2NJ G2 06SAy3 (GKS 2yS K2 OF NBa FT2NJ 20 KSNBE & CtKS FADS

w 58PSt 2LAY3I LRAAGAGS | GGAGAdZRRSE YR LISNOSLIiAz2ya o

@ ! Ol dzZA NA y 3 FYR AYyGSaINIdGAy3d 1y26fSRIAS 6. HOT

w 9EGSYRAY3I YR NBFAYAY3I (y26fSR3IS 6.00T

w 'ary3d | y24d\BEAEdYSI YAY

w 58PSt 2LAY3I LINRPRdAzOGADPS KlIoAda 2F YAYR YR 02Re& o
LindaDarling I YY2YR 6mMdpy 0 addz2N¥AasSa GKFGIXZ a¢SHOKSNA fSlNy o)
with other teachers; by looking closely at students and theiNdoT ' YR 6& &KIF NAy3I gKI 0 K&
aidlridsSa GKIG aSOSNIt O2yRAGAZ2Yy & SEA&G dzy RSNJ gKAOK 2 LG /

provides affective support and ensures that all participants have equal accedsrination and processes of

information exchange; personal capacities for-selfareness, discernment and inner dialogue, and critical reflection;

and the flexibility within individuals and the group to approach some learning appreciatively, somelgreisavell as

0KS gAaR2Y (2 1y2¢ 2yS FTNRY G(GKS 20KSNWE ¢ K Sknéwledg8 y & A
G2 62NIR YI{1Ay3aE 6. NRGTYFYS HAanno o

Summary for CandidateBimensions of Learningepresent what you will do and the dispdsits you will develop as
you prepare to become a teacher or educational professional.

Strand A- Role Performance Expectation®\1¢ A7):Role Performance Expectations represent the various roles in
which a transformative educator must be proficient.olr view, Transformative Educators must do more than
transmit; they must participate in and encourage students to participate in the transformation of society.

Alc¢ Content TransformerThe Content Transformer engages ingoing transformation of contdrscope,
sequence, outcomes and materials. As new content is considered for inclusion into the curriculum, the
candidate will continually evaluate the overall scope of the curriculum, will analyze content placement to

Ay Of dzRS 2yt & &l duilkn&difyioitdomes apprypiiafely.iCandidateR need to be aware of and
sensitive to content and how it may be applied within the classroom to meet the diverse needs of all learners.
Content demands can only be transformed into meaningful learning wisaechier candidates analyze the

B NA2dza OKIFffSyaSa FTFIOSR gA0GKAY G2RIe&Qa OflaaNez2y
viewpoints, modifying curriculum materials, choosing from multifarious means of representation, and applying
what is known in the varied contexts of practice (Ball, 2000). The Educator as Content Transformer helps
learners synthesize information to create personal meaning for content studies, and to recognize that
knowledge is personal, cultural, changeable, and perspedriven.

A2 ¢ Inclusive EducatorAs an Inclusive Educator, candidates will demonstrate an understanding of the role of
gender, race, religion, culture, socioeconomic level, sexual orientation, and disability awareness in school
success. Kasl and Eli@997) point out that transformative education aides in confronting the challenges with
NEIINR (2 RAGSNBERAGEZ G¢KS OFLIOAGE (2 NBALRYR (2
creative rather than destructive is critical forthe hgel 2 F 2 dzNJ O2YYdzyAGASa FyR 2c
Educator will also consider diversity issues in the design, development, delivery, and evaluation of curriculum
and instruction. Solomon and LeviRasky (1996) encourage teacher candidate progranssmgentrate on

studying education in its social context, examining current curricular practices critically, integrating the studies
of multiculturalism, diversity, and social difference into the mainstream, providing a link between social action
and teache education, and developing a critical reflective practice of nuittiensional proportions.

A3 ¢ Humanistic EducatorAs a Humanistic Educator, candidates will model and teach reasoned discourse in
arguing a position and will demonstrate an understandhthe philosophical and ethical foundations that
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shape societies. The Humanistic Educator will also understand the influence of education on the dispositions,
beliefs and values of peoples, and consider those beliefs and values in planning, instarciassessment.
Candidates will also model critical thinking and creative problem solving, create and maintain a learning
environment that provides success falt learners, and demonstrate the highest regard for all persons.

A4 ¢ Cultural TransformerAs a Cultural Transformer, the candidate will critically evaluate and transform
contemporary cultures consistent with legal, ethical, and professional standards. S/he will help learners
understand past and present ideas and debates in the humanities@eces through planning, instruction,

and assessment. Candidates will also recognize that knowledge is personal, cultural, changeable, and
perspectivedriven and will help the learner critically assess and synthesize current and historical elements of
coy i SYLI2 NI NB Odzf GdzNF f RAYSyaizyao 5SSty 9fAla omdd
learning is the transformation of meaning schemes (specific beliefs about the self or world) and meaning
perspectives (comprehensive worldviewkjdugh reflection on underlying premises, leading to meaning
LISNRLISOGADPSE GKIG FNB Y2NB Ay Of dzaAaA@ST RAFFSNBYGAL
representative of one culture and race, will seek not only to communicate and rhisfleér personal cultural
imperatives, but will also engineer the manner and content of instruction to ensure that open dialogue about
YR dzy RSNBUGIFIYRAY3 2F 20KSN) OdzAf G dzZNBax NI O0Sasz | yR LI

A5 ¢ Resarcher:The Transformative Educator will also fulfill the role of Educator as Researcher. Vukelich and
2 NBYyy omdppcly y2GS GKS ySSR (G2 OAS6 a¢SIHOKSNER |a A
jdzSatAz2yasz LINROT SYmiaDeboyaR LoSnabarg Balkiichafiehging educhtérSté
GLY@SaidA3riSs SELISNRYSYy (g taboyi & stande Bf critigidandlimyyirgt thviad NJ 2
LINF OG A OS d¢ ¢KS 9RdzOF G2NJ Ia wSaSI NOKdwiagadduse NB O2 3
appropriate research tools. LindaDarling YY2yY R omdpdpc o aidl iSa a¢SFOKSNI L
are increasingly helping prospective teachers and interns develop a reflective, prebleimg orientation by
engaging them in teder research, schod@ | 8 SR AYI|jdZANBEXZ | YR AYI[dANEB Ayd?2
approaches help teachers build an empirical understanding of learners and a capacity to analyze what occurs il
GKSANI Of F aaNB2Ya | yR Ay inis8tilizedinZas agoiggimaringt ® ¥idld & (G dzRSy
information useful in program design, development, and improvement.

A6 ¢ Problem Solver/Decision Makeifhe Educator as Problem Solver and Decision Maker will use formal and
informal data to evaluate studentdening in order to make necessary changes in curriculum, learning

outcomes, planning, and teaching methodology. The candidate will be aware of and utilize educational researc
findings and information from the professional literature in designing an t¥fetearning environment and

program. The educator will plan for professional growth and development utilizing\saliation,

collaboration, critical thinking, creative problem solving, and effective communication skills. Vukelich and
Wrenn (1999),id 1 dzZR@ Ay 3 [ Sal KASdzZ w2eéX [yR C2aad ompdpcouz |
professional development experiences, teams of professionals work collaboratively to develop curriculum,
experiment, solve real problems, reflect on pedagogy, andeBds Ay NBOALINR Ol f 20 & SNX
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A7 ¢ Reflective PractitionerAs a Transformative Professional, the candidate will demonstrate traits related to
reflectiveness such as openindedness and introspection. S/he will reflect on and undectiue long term
implications of classroom teaching behaviors and will understand the overt and hidden curriculum. Linda
Darlingl  YY2Y R oOmMdppy o RSOf I NSasz a¢SIFOKSNA ySSR G2 oS
the effects of their teahing, and to refine and improve their instruction. They must

continuously evaluate what students are thinking and understanding and reshape their plans to take account of
GKI G GKS@QOS RA&A0O2OSNBRDE ¢ KS Ol cyricaliri-dévBlopgent t Ay O
instructional strategies, and assessment procedures, and will demonstrate knowledge of various theories of
moral and ethical education. S/he will demonstrate knowledge of reflective thinking, research, and theory, and
demonstrate ongruence between reflective thought and reflective practice.

Summary for CandidateRole Performance Expectatiomspresent the different roles you will integrate to become an
effective teacher or education professional.

Asaresultof ARARIF S&a aLJ aaAy3d (KNEPpddarancelcdpsblm@INSBxOrirale eSpEctatiok S &
FNBFa a ¢Sttt a Ay GKS GKNBS LISNDI i iegkitdDdutdoyied périBrRah&e NI |
indicators of the ten exit outconsehave been developed including examples of performdrased assessments that

may be infused into programs in the unit. Although candidates will not be expected to master all there is to know withir
each strand, the essential knowledge for a given levgrogram will be drawn from these strands and mastery
requirements will be designated within particular programs for individual candidates.

Summary for Candidates: Th&it Outcomesepresent what you should be able to demonstrate at the culminatibn o
your educational program at St. Cloud State University.
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SCSU Conceptual Framework
Educator As Transformative Professional

Role Performance Expectations - A

Content Transformer Inclusive Educator Humanistic Educator | Cultural Transformer
Al A2 A3 A4

Researcher Problem Solver/ Decision Maker Reflective Practitioner

A5 A6 A7

Dimensions of Learning - B
Extend

and Refine
Knowledge B3

Knowledge Arenas - C

Develop Positive
Attitudes &
Perceptions B1

Acquire & Integrate
Knowledge g,

Use Knowledge DeveIoP Productlve
i s
Meaningfully 5, o y B5

Subject

Pedago Curriculum
Matter ¢ § 990Y ¢, c3

h

Learner Context | Philosophies & | Research &
Variables 4 5 Perspectives 5 Inquiry ¢7

Clinical Experiences &
Professional & Specialty Studies &
Foundational Studies &
General Studies &

Pervasive Knowledge
Requirements - D

Personal Knowledge Base D1
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INTASC Standards

The Interstate New Teacher Assessment and Support Consortium (INTASC) is a consortium of state education agenci
higher education institutions, and national educatiorgdrirzations dedicated to the reform of the education, licensing,
and ongoing professional development of teachers. Created in 1987, INTASC's primary constituency is state education
agencies responsible for teacher licensing and professional developgmematkiis guided by one basic premise: An
effective teacher must be able to integrate content knowledge with pedagogical understanding to assure that all studen
learn and perform at high levels.

INTASC Core Standards

Principle #1

Principle #2

Principle #3

Principle #4

Principle #5

Principle #6

Principle #7

Principle #8

Principle #9

Principle #10

The teacher understd the central concepts, tools of inquiry, and structures of the discipline(s) he or she
teaches and can create learning experiences that make these aspects of subject matter meaningful for
students.

The teacher understands how childrenrieard develop, and can provide learning opportunities that
support their intellectual, social and personal development.

The teacher understands how students differ in their approaches to learning and creates instructional
opportunities thaare adapted to diverse learners.

The teacher understands and uses a variety of instructional strategies to encourage students' developm
of critical thinking, problem solving, and performance skills.

The teacher uses an unstanding of individual and group motivation and behavior to create a learning
environment that encourages positive social interaction, active engagement in learning; and self
motivation.

The teacher uses knowledge of effective verbal, mwaveand media communication techniques to
foster active inquiry, collaboration, and supportive interaction in the classroom.

The teacher plans instruction based upon knowledge of subject matter, students, the community, and
curriculum goas.

The teacher understands and uses formal and informal assessment strategies to evaluate and ensure tt
continuous intellectual, social and physical development of the learner.

The teacher is a reflective practitioner whataually evaluates the effects of his/her choices and actions
on others (students, parents, and other professionals in the learning community) and who actively seeks
out opportunities to grow professionally.

The teacher fosters relationstigwith school colleagues, parents, and agencies in the larger community to
support students' learning and wiadling.

Excerpted fromhttp://www.ccsso.org/intasc.html
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STANDARDS OF EFFECTIVE PRACTICE FORRTHERS

According to state law, any candidate for teacher licensure in Minnesota shall show verification of completing the &iiomargs

in a teacher preparation program. These 10 standards and their 120 specific competencies reflect thiNNAG@hatdndards, and

are adopted permanent rules of the Minnesota Board of Teaching. Students in SCSU teacher education programs are expected to
develop a prgrofessional portfolio of class work, field work and life experiences demonstrating accomplisifrife standards.

The complete standards and competencies are available on the intathet/atww.revisor.leg.state.mn.us/arule/8710/2000.html

STANDARD ONE: SUBJECT MATTER. A teacher must understand the central concepts, tools of inquiry, and
structures of the discipline taught and be able to create learning experiences that make these aspects of subject matte
meaningful to.

STANDARD TWO: STUDENT LEARNING . A teacher must undstand how students learn and develop and must
provide learning opportunities that support a student's intellectual, social, and personal development.

STANDARD THREE: DIVERSE LEARNERS . A teacher must understand how students differ in their approaches to
learning and create instructional opportunities that are adapted to students with diverse backgrounds and exceptionaliti

STANDARD FOUR: INSTRUCTIONAL STRATEGIES. A teacher must understand and use a variety of instructional
strategies to encourage studdavelopment of critical thinking, problem solving, and performance skills.

STANDARD FIVE: LEARNING ENVIRONMENT. A teacher must be able to use an understanding of individual and
group motivation and behavior to create learning environments that encposdtide social interaction, active
engagement in learning, and seibtivation.

STANDARD SIX: COMMUNICATION. A teacher must be able to use knowledge of effective verbal, nonverbal, and
media communication techniques to foster active inquiry, collabaratitd supportive interaction in the classroom.

STANDARD SEVEN: PLANNING INSTRUCTION. A teacher must be able to plan and manage instruction based
upon knowledge of subject matter, students, the community, and curriculum goals.

STANDARD EIGHT: ASSESSMENT. A teacher must understand and be able to use formal and informal assessment
strategies to evaluate and ensure the continuous intellectual, social, and physical development of the students.

STANDARD NINE: REFLECTION AND PROFESSIONAL DEVELOPMENT. A teachemust be a reflective
practitioner who continually evaluates the effects of choices and actions on others, including students, parents, and oth
professionals in the community, and who actively seeks out opportunities for professional growth.

STANDARD TEN: COLLABORATION, ETHICS, AND RELATIONSHIPS. A teacher must be able to
communicate and interact with parents or guardians, families, school colleagues, and the community to support studer

learning and welbeing.
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ABSENCES

Absences are acceptablenly under the following conditions More than three such absences in a given semester
will cause your student teaching assignment to be extended to make up lost days, or to be cancelled due to lack of
professionalism. All absences must be discussediwyour university supervisor. Teacher candidates are not

given fipersonal days, 0 and are expected to adhere to
lliness/Bereavement
In case of iliness Contact youbuilding principal , cooperating teacher anduniversity

supeavisor as soon as you know you will not be at school (follow school policy
for reporting the absence of a teacher).

In case of emergency Contact yourcooperating teacher, university supervisorand theDffice of
Clinical Experiencesas soon as posse.

In case of strike Contact youuniversity supervisor for instruction. Do not enter the building
or participate in strikeelated activities.

In case of poor weather conditions Followyourb ui | di n g;dissen forelbsing dr latstart amouncements
on radio or television.

Calendar Issues Follow the schoolo6és schedule, not S
Holidays Foll ow the school 6s schedul e, not S
In-service Attend all functions required of your cooperagtitwacher, including meetings.
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CFS
BASIC POLICIES OF THE STUDENT TEACHING PROGRAM

Assignment of Teacher Candidates

1.

Teacher candidates are not assigned to buildings in which they have been a studentkaoswvdlly school
personnel, have ddren in attendance, or have other relatives employed. Teacher candidates are not assigned |
school they will be coaching at.

Students registered for a Career Fair (applies spring semester only) are allowed to be absent for that day; howe
this abgnce must be prearranged and will count as absence.

The student teaching assignment magtwenged or canceled at any time if the Building Principal, the

Cooperating Teacher, the University Supervisor, and/or the Clinical Experiences Director believe the
change beneficial to the student or cooperating school.

POLICY IN THE EVENT OF A STRIKE IN PUBLIC SCHOOLS

In an effort to provide as sound an educational program as possible for St. Cloud State University students, and to do ¢
as sensitive a mannas possible with regard to circumstances in school districts, the following policies will be observed
in the event that a strike occurs in a school district where SCSU students are placed:

1.

Students will be withdrawn from the school setting for the dumadf the strike.

University supervisors or the Director of Clinical Experiences maintain responsibility for the teacher candidates anc
the teacher candidates continue to be accountable to their university supervisors.

For the duration of thersite, students are not to enter school buildings/facilities; nor are they to participate in strike
related activities during normal school hours. University supervisors will provide alternative learning experiences
for teacher candidates.

During thestrike the university will consider alternative courses of action to meet the educational needs of the
teacher candidates. In the event that reassignments become necessary, they will not be made for at least five sch
days.

Students in all methodsnd practicum experience courses and in internship field experiences will be withdrawn from
field assignments for the duration of a strike. Courses including such field assignments will meet on the SCSU
campus under the direction of the course instrsctor

In all cases, university supervisors, course instructors, and the Director of Clinical Experiences will be responsible
for the learning activities of SCSU teacher candidates.
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PROCEDURES for WITHDRAWAL/REMOVAL of TEACHER CANDIDATES

Teacher Candidate Withdrawal - If a teacher candidate withdraws voluntarily at any time during his/her assignment, the
university supervisor will do the following:

A. Verbally report the withdrawal to the Director of Clinical Experiences and/or a department sebheetamé day.

B. Return the teacher candidate's folder from the public school to the Office of Clinical Experiences within 24 hours.
Any observation reports made by the university supervisor and cooperating teacher(s) should be included in the
folder.

C. Make a written report to the Director of Clinical Experiences which describes in detail the circumstances of the
withdrawal. A copy of this report is to be placed in the department files and the teacher candidate's file. This repor
should be made as@was possible after the withdrawal.

D. Inform the student that he/she is to report to the Child and Family Studies Department and make an appointment tc
meet with the Director of Clinical Experiences.

Teacher Candidate Removal Except in extreme or unwsual cases where the public school requests an immediate
removal of a teacher candidatethe following procedures should be followed prior to the removal of a teacher candidate.

A. The teacher candidate should be infornmegriting whether his/her progss is satisfactory or unsatisfactory
following eachobservation. This report must be signed by both the university supervisor and teacher candidate. It i
imperative that the teacher candidate be kept informed of his/her evaluation during the elatiteteiching
experience.

B. The university supervisor should condatteast onethreeway conference involving the teacher candidate,
cooperating teacher, and university supervisor as soon as progress is determined to be unsatisfactory. Thes confere
should result in a report which is to be signed by the university supervisor, cooperating teacher and teacher candid

C. At any time during the assignment that progress of the teacher candidate is determined to be unsatisfactory the
university consuant and/or the teacher candidate's advisest be informed. Either or both should be brought in for
observation and/or consultation prior to removal.

D. If removal seems likely, the university supervisor should arrange for a conference involvinggbeatiag teacher,
university supervisor, teacher candidate, and, if appropriate, the building principal. If the participants in the
conference agree on the action to be taken, the university supervisor will inform the teacher candidate of the group
dedsion. The university supervisor will assume responsibility for whatever action is taken as a result of the
conference.

Students Withdrawn or Removed from Student Teaching

When a student withdraws or is removed from his/her student teaching assigiteneheassignment has begun, it is
the student's responsibility eivop via the university registration systeni.it is past the drop deadline, the withdrawal
must be approved by the Office of Clinical Experiences and the Associate DeaA written noice is then sent to the
Records and Registration Office and a copy placed in the student's file.

When a student withdraws, is removed, or is to be given a grade of "unsatisfactory," a complete hold is to be placed or
his/her academic program. A conferentill be held within one week of withdrawal with a committee, usually composed
of the Director of Clinical Experiences, university supervisor, teacher candidate, and, if appropriate, the cooperating
teacher. A plan of action will be formulated for mdsidents who withdraw, and the plan of action will be implemented
the following semester, remediating the areas of deficiency which led to withdrawal. Students who are withdrawn will
not ordinarily be allowed to student teach a second time until the péamian is fulfiled and a semester of remediation

has been completed.
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**** Code of Ethics of the Education Profession ****

Adopted by the NEA 1975 Representative Assembly
(National Education Association, Washington, DC)

Preamble

The education, beli@wy in the worth and dignity of each human being, recognizes the supreme importance of the
pursuit of truth, devotion to excellence, and the nurture of the democratic principles. Essential to these goals is the
protection of freedom to learn and to teaand the guarantee of equal educational opportunity for all. The educator
accepts the responsibility to adhere to the highest ethical standards.

The educator recognizes the magnitude of the responsibility inherent in the teaching process. The tesiresioect
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to attain and maintain the highest possible degree of ethical conduct. The Code of Ethics of the Education Profession
indicates the aspiration of all educators and provides standards by which to judge conduct.

The remedies specified by the NEA and/or its affiliates for the violation of any provision of this Code shall be exclusive
no such provision shall be enforceablariy form other than the one specifically designated by the NEA or its affiliates.

Principle |
Commitment to the Student
The educator strives to help each student realize his or her potential as a worthy and effective member of society. The
educator trerefore works to stimulate the spirit of inquiry, the acquisition of knowledge and understanding, and the
thoughtful formulation of worthy goals.

In fulfillment of the obligation to the student, the educator:

1. Shall not unreasonably restrain the studérdm independent action in the pursuit of learning.
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4. Shall make reasonable effort pyotect the student from conditions harmful to learning or to health and safety.
5. Shall not intentionally expose the student to embarrassment or disparagement.

6. Shall not on the basis of race, color, creed, sex, national origin, marital status, potitiebgious beliefs,
family, social or cultural background, or sexual orientation, unfgirly

1 Exclude any student from patrticipation in any program
1 Deny benefits to any student
1 Grant any advantage to any student

7. Shll not use professional relationships with students for private advantage.
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8. Shall not disclose information about students obtained in the course of professional service unless
disclosure serves a compelling professional purpgs required by law.

Principle 1l
Commitment to the Profession

The education profession is vested by the public with a trust and responsibility requiring the highest ideals of
professional service.

In the belief that the quality of the services oktleducation profession directly influences the nation and its citizens, the
educator shall exert every effort to raise professional standards, to promote a climate that encourages the exercise of
professional judgment, to achieve conditions that attractgmns worthy of the trust to careers in education, and to

assist in preventing the practice of the profession by unqualified persons.

In fulfillment of the obligation to the profession, the educator:
1. Shall not in an application for a professional posititetiberately make a false statement or fail to disclose a material
fact related to competency and qualifications.
2. Shall not misrepresent his/her professional qualifications.

3. Shall not assist any entry into the profession of a person known to be urigdalifrespect to character, education, or
other relevant attribute.

4. Shall not knowingly make a false statement concerning the qualifications of a candidate for a professional position.
5. Shall not assist a none educator in the unauthorized practice ahieg.

6. Shall not disclose information about colleagues obtained in the course of professional service unless disclosure serves
compelling professional purpose or is required by law.

7. Shall not knowingly make false or malicious statement about a coléeagu

8. Shall not accept any gratuity, gift, or favor that might impair or appear to influence professional decisions or action.
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CODE OF ETHICS FOR MINNESOTA TEACHERS
Public Information
Minnesota Board of Teaching

8700.7500 Code of Ethics foriivhesota Teachers.

Subpart 1. ScopeEach teacher, upon entering the teaching profession, assumes a number of obligations, one of whict
is to adhere to a set of principles which defines professional conduct. These principles are reflected in tiegfollow

code of ethics, which sets forth to the education profession and the public it serves standards of professional conduct
and procedures for implementation.

This code shall apply to all persons licensed according to rules established by the Minnesdtaflteaching.

Subpart 2. Standards of Professional Conduthe standards of professional conduct are as follows

9 A teacher shall provide professional educational services in a nondiscriminatory manner.

1 A teacher shall make reasonable effort to et the student from conditions harmful to health and safety.

9 In accordance with state and federal laws, a teacher shall disclose confidential information about individuals only
when a compelling professional purpose is served or when required by law.

1 A teacher shall take reasonable disciplinary action in exercising the authority to provide an atmosphere conducive t

learning.

9 A teacher shall not use professional relationships with students, parents, and colleagues to private advantage.

9 A teacher shll delegate authority for teaching responsibilities only to licensed personnel.

1 A teacher shall not deliberately suppress or distort subject matter.

1 A teacher shall not knowingly falsify or misrepresent records or facts relating to that teachertgualifications or
to other teachers' qualifications.

1 A teacher shall not knowingly make false or malicious statements about students or colleagues.

A teacher shall accept a contract for a teaching position that requires licensing only if propeyisigmally licensed
for that position.
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NAEYC, NAECTE, & ACCESS Position Statement Adopted Spring 2004

1. Ethical responsibilities to adult learners

Our work is always guided by the core values of the
field of early care and education, including our.commit-
ment to ensuring the welfare of children. From that
perspective we prioritize the unique commitments of
early childhood adult educators and acknowledge that’
our day-to-day responsibilities focus primarily on the
professional development of adult learners.

" Definitions

Early Childhood.Adult Educator

A professional who teaches early childhood educa-
tors in an institution of higher education (includes ..
adjunct faculty) and those who conduct not-for-
credit training for the early care and education
workforce.

Adult Learners .
Adult learners, both preservice and inservice, who
work in or are preparing to work in settings that
provide care and education for young children from
birth through 8 years of age.

~ Student
An adult learner who is gaining preservice.or
advanced education in the field of early childhood
education and care through an educational institu-
tion.
Colleague
A fellow early childhood educator who teaches,
trains, or mentors adult students in an institution of
higher learning or who conducts not-for-credit
training for the early education workforce. (Note:
There are specific responsibilities to colleagues -
employed by one’s own institution.)

Mentor

An.experienced early childhood professional who
works directly with both young children and
practicum students in an early childhoad program
and who, in collaboration with an early childhood
teacher educator, guides and counsels the students.

‘Ethics Supplement _
Material that has been added to NAEYC Code 0
Ethical Conduct to provide further information and
guidance about the ethical responsibilities of early
childhood adult educators.

the National Association for the Education of Youné Children (NAEYO),
the National Association of Early Childhood Teacher Educators (NAECTE), and

American Associate Degree Early Childhood Teacher Educators (ACCESS)

Code of Ethical Conduct
| Supplement for Early Childhood Adult Educators

A Joint Position Statement of
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NAEYC, NAECTE, & ACCESS Position Statement

Ideals

I-1.1 To continually update our own knowledge of the
field of early care and education so that we are able to
present current, well-grounded information to those
we teach.

I-1.2 To provide college students with a foundation in
core content areas of early childhood education,
including child development and its social contexts;
child guidance; the design of safe, healthy learning
environments; curriculum and assessment; work with
families; work with children and families from diverse
cultures; advocacy skills; and professionalism, includ-
ing ethics.

I-1.3 To provide adult learners with learning experi-
ences based on principles of adult learning and
consistent with the core values of early care and
education, current knowledge, and best practices in
the field.

I-1.4 To present controversial material fairly, acknowl-
edging the validity of contrasting perspectives and,
when appropriate, identifying our own biases.

I-1.5 To have high and reasonable expectations of
learners.

[-1.6 To fairly and equitably assess what adult students
know and are able to do.

I-1.7 To ensure that our programs serve diverse adulit
learners (including diversity in language, culture, race/
ethnicity, and social class).

[-1.8 To ensure that our programs are accessible to
those with diverse needs (as to the times, location,
format, and language of training).

Principles

P-1.1 We shall provide learning experiences that are
consistent with the best practices for adult learners
and that match the needs, learning styles, cultures,
and stages of development of adult learners.

P-1.2 We shall inform learners of conduct and work
expectations, including institutional standards for
writing, performance, and intellectual honesty.

P-1.3 We shall give learners a fair chance to succeed
and diverse ways to demonstrate their competence.

P-1.4 We shall provide additional support for adult
learners who have the potential to work effectively
with young children but have difficulty meeting
academic standards.

P-1.5 We shall provide additional support and counsel
to those who demonstrate academic excellence while
having difficulty in meeting standards for classroom
practice.

Adopted Spring 2004

P-1.6 We shall inform those seeking training in early
childhood education of current economic and social
conditions affecting the field so that they may make an
educated decision about career choices.

P-1.7 We shall provide information about disparities
between best practice and commonly accepted
practice to better prepare students to face ongoing
challenges related to their work with children.

P-1.8 We shall not place students or allow students to
continue in placements that, in our best professional
judgment, are not beneficial to children.

P-1.9 When it becomes apparent that a practicum
placement is not supporting a student's professional
development or is not beneficial to the student or
children, every effort shall be made to move the
student to a more appropriate placement.

P-1.10 When it becomes apparent that an adult learner
is not able to benefit from our training, class, or
program, we shall help her/him identify an alternative
educational path or goal.

P-1.11 We shall honor confidentiality, sharing only
necessary information about an aduit learner, only to
those who need to know, and only through appropri-
ate professional channels.

P-1.12 We shall make it clear at the outset if training
involves the sale of products or services from which
we stand to gain financially and will do this only if the
products or services are relevant and serve educa-
tional goals.

2. Ethical responsibilities to practicum sites

Some knowledge and skills needed by early childhood
educators can only be acquired through direct experi-
ence in early childhood settings. Therefore, early
childhood adult educators rely heavily on placements
in programs (practicum sites) in which students can
apply what they have learned, get feedback from
children and adults, and reflect on what they have
learned from their experience.

Ideals

1-2.1 To provide practicum experiences that will
positively support the professional development of
adult students.

1-2.2 To foster collegial and collaborative working
relationships with educators who work in practicum
settings.

[-2.3 To be respectful of the responsibilities, expertise,
and perspective of practitioners who work with
students in practicum settings.

Copyright © 2004 by the National Association for the Education of Young Children. All rights reserved.
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NAEYC, NAECTE, & ACCESS Position Statement

1-2.4 To recognize the importance and contributions of
practicum staff members in the professional develop-
ment of our students.

Principles

P-2.1 We shall place students in settings where staff are
qualified to work with young children, where mentors
have experience and training in supporting adult
learners, and which to the greatest extent possible
reflect the diverse communities in which our students
will be working.

P-2.2 We shall clearly state all parties’ roles and
responsibilities and prepare students, mentors, and
administrators for practicum experiences. We shall
provide appropriate support for all parties’ efforts to
fulfill their roles and meet program expectations.

P-2.3 When we have a concern about a program in
which we place students, we shall address that
concern with the classroom teacher or program
administrator. (If the concerns relate to the health or
safety of children, see the applicable sections of the'
NAEYC Code: P-1.11 and P-4.9-12.)

P-2.4 We shall ensure that qualified personnel conduct
regular supervision of practicum experiences in order
to support professional development of adult students
and monitor the welfare of children.

P-2.5 We shall honor confidentiality and guard the
privacy of the programs (teachers and clientele) in
which we place students.

P-2.6 We shall teach adult students that they have a
professional obligation to honor confidentiality and
shall make every effort to ensure that they guard the
privacy of the program, its teachers, and clientele.

3. Ethical obligations to Institutions of higher
learning and agencies providing training

Our primary responsibility to our employers is the
development of knowledge and skill in adult learners.
This work is intended to further our ultimate commit-
ment to the welfare and development of young children.
(Section llI-B of the NAEYC Code provides the founda-
tion for the additional commitments for adult educators
listed below.)

Ideals

I-3.1 To assist the institutions and agencies for whom
we work in providing the highest quality of educa-
tional programs for adult learners. (NAEYC Code
I-3B.1)

Adopted Spring 2004

Principles

P-3.1 We shall respect the integrity of courses by
following approved course descriptions.

P-3.2 We shall evaluate our adult learners fairly, using
those standards that are congruent with the mission
of our institution and regarded as accepted practice in
the field.

P-3.3 We shall offer training and instruction only in
areas in which we have or can obtain appropriate
experience and expertise. (NAEYC Code P4.2) .

P-3.4 We shall, when our involvement with a student
involves more than one role (e.g., instructor, em-
ployer, supervisor), keep these roles separate. We
shall make decisions, recommendations, and give

feedback appropriate to the different contexts.

4. Ethical responsibilities regarding colleagues

The work of the early childhood adult educator in-
volves interaction and collaboration with colleagues.
Our professional responsibility to colleagues is to
maintain positive and productive working relationships.
(Section 1lI-A of the NAEYC Code provides the founda-
tion for the additional commitments for adult educators
listed below.)

Ideals

[-4.1 To be collegial to and supportive of early child-
hood coworkers in our own and other institutions.
(NAEYC Code 1-3A.1-4)

[-4.2 To serve as mentors to junior faculty and novice
adult educators.

Principles

P—4.1 When an adult learner comes to us with concerns
about a colleague’s competence, fairness, ethics, or
accuracy, we will give the learner support in clarifying
his or her concerns and in deciding and following
through on a course of action to address the problem.

P-4.2 When we have concerns regarding a colleague’s
competence, fairness, ethics, or accuracy, we will first
express our concerns to that colleague. (NAEYC Code
P-3A.2)

P-4.3 When a colleague appears unwilling or unable to
address problems, we will express our opinions about
his or her competence through official channels such
as performance evaluation.

P-4.4 We shall honor confidentiality and share informa-
tion about colleagues in appropriate institutional

Copyright ® 2004 by the National Association for the Education of Young Children. All rights reserved.

24



25



