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The Office of Clinicélxperences (OCE), a department within the College of
Education at St. Cloud State University worked with several departments to
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serve as a helpful guide for SCSU Teacher Candidatgs@ong Teacher,
University Supervisors, and Administrators who assist them during their student
teaching experience. These documents are revised each academic year. Your
comments and suggestions are welcome.
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ST CLOUD STATE COLLEGE OF EDUCATION

U N VERSITZY . OFFICE OF THE DEAN
A tradmon of excellence and opportunity 720 Fourth Avenue South
St. Cloud, MN 56301-4498
Phone (320) 308-3023
FAX (320) 308-4237

Dear Cooperating Teacher,

I'want to take this opportunity to thank you for the important role you will play in the
development of a future teacher from the College of Education at St. Cloud State
University. We fully understand that our efforts in preparing future teachers are only
complete with the guidance and support from our school partners. The mentoring you
will provide during the next few months is crucial to the development of our teacher
candidates’ knowledge, skills, and professional dispositions.

We are proud of our education programs and our data supports the fact that we prepare
teacher candidates who are well-prepared in content knowledge, pedagogy, and effective
in improving student learning. However, if you have any questions or concerns during
the clinical experience, please do not hesitate to contact our Office of Clinical
Experiences. We have high expectations for our candidates and want to make sure they
are meeting our performance outcomes.

Again, I would like to express my gratitude to you for accepting this important role.

Sincerely,

te M. Steffens, Dean

A college sponsor of the National Merit Scholarship Program,
St. Cloud State University values diversity of all kinds, including but not limited to race, religion and ethnicity (full statement at bulletinStCloudState.ech ugh i discrimination. hem)
TIY: 1-800-627-3529  SCSU is an affirmative action/equal opportunity educator and employer.
This material can be made available in an alternative format. Contact the department/agency listed above.
Member of State Colleges & Universiti




Cooperating Teacher(s)

Important Phone Numbers

Use this sheet to keep track of important phone numbers.

Director, Office of Clinical Experiences
Fran Umerski IB4783 oce@stcloudstate.edu

Assistant DirectorQffice of Clinical Experiences
Kathy Watson 3A3D84783 oce@stcloudstate.edu

University Supervisor
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fwumerski@stcloudstate.edu

kjwatson@stcloudstate.edu

School Office
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SCSU College of Education Mission Statement

The College of Education prepares transformative professional educators; educators
who are prepared to facilitate the transforation of learners into lifelong learners,

critical and creative thinkers, and effective citizens in democratic society.

The goals of the college are to

1.

Facilitate in each student the development of perspectives, attitudes, learning strategpesf, sefworth and
productive habits of mind essential to higher order thinking, critical thinking, and creative problem solving.

Facilitate in each student acquisition of the values, dispositions, and abilities necessary for the lifelong
assimildion, integration, transformation and application of knowledge to life's opportunities and challenges, and
to evolution of our free democratic society.

Prepare students within their respective disciplines and majors to become transformative patéeasie to
continually transform themselves through knowledge, and able to facilitate attainment of Goals 1 and 2 above ir
other learners.

OBJECTIVES OF THE STUDENT TEACHING PROGRAM

To provide teacher candidates with: (a) a gradual inductiorttietrole of a professional teacher; and (b)
opportunities to teach under guidance.

To help teacher candidates develop an understanding of and demonstrate competence in the role of a professic
teacher.

To provide teacher candidates with feadband evaluation in terms of growth in understanding and abilities
needed to assume the responsibilities of a beginning teacher.

To develop improved programs by encouraging cooperative efforts between public school and university
personnel.

To provide opportunities for student teaching experiences in-guwittiral and international sites.



Conceptual Framework
St. Cloud State University
College of Education

The development of theonceptual frameworkbegan in the fall of 1990 and flowed étly from theinstitutional
missionandunit mission The conceptual framework represents a shared vision and is based on the assumption that
the model is dynamic and will grow and evolve as it maintains contingent relationships with changing corteags an
inquiry about teaching and learning advances. A second assumption is that the conceptual framework consists of
multiple forms of knowledge, drawn from many disciplines and sources, including research, best practices, historical ar
cultural perspecties, and professional and community values. The conceptual framework not only represents the
knowledge and teaching abilities that we expect for our candidates, but also clearly articulates the dispositions that we
value as an education community. Fipalh developing the conceptual framework, the foundation was built based on

the premise that teaching is a profession. Teachers are not technicians, but professionals, able to make reflective
decisions based on professional knowledge adapted to the gboteteaching.

¢KS /2ttS3S 2F 9RdzOFGA2Yy 02y OSLIidzr t FNIFIYSE2N] Aa GAQG
foundation for decisiommaking and planning for the unit. At first glance, the conceptual framework may appear
complex, yéthere has always existed a clear consensus that teaching is a complex profession, requiring high level skill
and expertise. After months of research, analysis, and contemplation, a multidimensional model and organizing theme
was developed, based on thelief that educators perform many complex roles, and that they are more than just
transmitters of knowledge. Educators need to be proactive and performance capable in many role arenas if they are tc
act and think in a transformative way, facilitatingmisformation in themselves, in the learner, in education, and in
a2z0ASteo Y&t YR 9fAlLa OmMmdpt 0 LRAY(IG 2dzi GKFG GNI yas
divergence and convergence, reflection and action, chaos and adérthe ability to challenge uncritical subjectivity,
YIEYyF3aS dzylk ¢ NS LINB2SOlA2yar |yR adzaidlAy 020K | dzZiKSy i
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process though which candidates pass during their {sexvice education. At the heart of the conceptual framework

are severRole Performance Expectatiorfd), all of which represent the various roles in which a transformative

educator must be proficient. The roperformance expectations are attained througPeocesqE) in which candidates

learn content that is specified in three content strands within the model, includergasive Knowledge Requirements
(D),Knowledge Arenag¢C),and Dimensions of Learnin@®) Candidates are expected to attain tE€rit Outcomes

during their coursework, field experiences, and other learning opportunities. The ten exit outcomes are drawn from the
seven role performance expectations, and the three pervasive knowledge requiteitnet form the base and walls of
0§KS ONMHzOAOGE So 9FOK aidNlyR 2F GKS 02y OSLJidzrf FNIYSg2I
skills, and dispositions necessary to become transformative educators.

Components of the Conceptual &nework:

Strand D¢ Pervasive Knowledge Requirements (PD3): Three separate knowledge arenas form the walls of the

crucible. Candidates arrive at SCSU with their personal knowledge base (D1) serving as a foundation for personal
growth. The unit andniversity provide ongoing modeling and experiences in the integration of multiple perspectives
65H0 AY ESENYAYy3 Fo2dzi FyR OFLAGIEEATAY3 2y St OK a&idz
learning to work collaboratively with otherD3).

Summary for CandidateBervasive Knowledge Requiremenis/olves learning how to build upon your personal
knowledge base by integrating different viewpoints and perspectives while learning to work with others.



Strand E; Process (E& E4):The basef the model represents a crucible containing the experiences and process

through which candidates pass. The process includes General Studies (E1), Foundational Studies (E2), Professional ¢
Specialty Studies (E3), and Clinical Experiences (E4). isipgpcess, candidates focus on the acquisition of

knowledge, dimensions of learning, and performance expectations that are specified in the model.

Summary for CandidateBrocessepresents the types of learning and experiences you will encountsC&tU.

Strand G; Knowledge Arenas (C4.C7):This strand contains the knowledge arenas deemed important to the
LINEFS&aaArzylf 1y2¢6fSR3IAS o61asS 2F SRdzOF (2 NER D tKS (y26f:
drawn is necessarily broadha diverse, and represents knowledge drawn from many sources, including knowledge
O2yvyYz2yfte aa20AF0SR gA0GK (GKS F2fft26Ay3a aly26Ay3Ié | NB)

C1c Subject Matter:Includes philosophy, sources, concepts, understandings, facts, and methods of inquiry.
Debor&k [ 2S6SyoSNB . IFff ownnnv y208az avyyz2siy3a O2yidsS
2L NI dzy AGASE F2NI £ SEFNYyAy3a GKIG G11Sa £fSEFNYSNaQ S

C2¢ Pedagogyincludes general and subject specitiategies, tasks and associated programs of action, and
f SFNYSNI aaSaavySyao t SRF323e> | OO02NRAY3I (G2 . Iff
GKIFyYy dzy RSNEGFYRAY3a (GKS O02y(iSyd 2ySasStToé

C3¢ Curriculum:Includes definitions, planningedign, technology, diversity, resources, references and models,
evaluation, assessment, renewal, and integration. Linda Ddrlingy Y2y R 6 mdopdpy v adl 6Sax
know about curriculum resources and technologies to connect their students with soafgeformation and
knowledge that allow them to explore ideas, acquire and synthesize information, and frame and solve
LINRPOE SYa o¢

C4c Learner Variablesincludes culture, language, intrand interindividual differences, gender, age,
developmentaktatus, personality, learning style, family, socioeconomic status, and prior experience and
knowledge. LindaDarliHgl YY2yY R o6 mMdppy 0 adzLILI2 NI a GKS&AS SaaSyidalf
ways that connect with students requires an understandindifferences that may arise from culture, family
experiences, developed intelligences, and approaches to learning. Teachers need to be able to inquire
sensitively, listen carefully, and look thoughtfully at student work, as well as to structure sitsidiavhich
aiGdzRSyiGa 6NAGS yR GFf1 lFo2dzi GKSANI SELISNASYyOSavé

C5¢ Context:Includes community values and traditions, political values and traditions, cultural and linguistic
differences, professional and ethical values and standards, legal standavdstiedal policy, learner

population configuration, physical and structural parameters, technology, parent desires and perspectives, and
educational purposes and values.

C6¢ Philosophies and Perspectivebkicludes technical rationality, humanistic, charayiented, personalistic,
contentcentered, social advocacy, constructivist, outceb@sed, and cognitive restructuring. Deborah

[ 2S6SYyoSNB . IFff OoWwHnnnod LIzZNLRNI&X . SAy3a +oftS G2 a
2T I AGREYYIQASMNMR NI 2N FLIINBOAFGS | addRRSydQa dzy O
OF LI OAlGe G2 dzyLJ O1 2ySQa 24y KAIKE@& O2YLINBaaSR dzy

C7¢ Research and Inquiryncludes procesproduct,ecological, ethnographic, action, craft/practice, effective
schools, and cognitive inquiry and research models. LindaDariny Y2 Y R o mdppy v adl dSax
AYy@SaidAa3ardsS GKS STFSOGa 2F GKSAN GSt OdherytaveZegined, (i dzR
they become sensitive to variation and more aware of what works for what purposes in what situations.
Training in inquiry also helps teachers learn how to look at the world from multiple perspectives and to use this
knowledge to reactlR A @S NB S f S Ny SNB d¢
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Summary for CandidateBnowledge arenasepresent what you should know and what you should be able to do as a
teacher or educational professional.

Strand B¢ Dimensions of Learning (B1B5): The Dimensions of Learning specificatlgr@ss the tactics and strategies

used for developing in the candidate the capability for higher order application of knowledge and for developing
productive habits of mind which include critical and seljulated thinking. Hamilton and Pinnegar (2006inpout

GKIFG a5S@St SediesgatHers mustinoveIMdn the role of student to the role of teacher, from being cared
F2NJ G2 o60SAy3d GKS 2yS gK2 OFNBa& F2NJ 20 KSNR d¢ tKS FAD!

w 5SSt 2LAY3I LR A&jHng@L) GGAGIdRSE | YR LISND
@ ! Ol dzA NA y 3 FYR AYyGSaINIdAy3d 1y26fSR3IAS 6. HOT
w 9EGSYRAY3I YR NBFAYAY3I (y26fSR3IS 6.00T
w | &Ay3 1y2etfSR3S Yély)\yaszffé 6.n0T I yR

w 58PSt 2LAY3I LINRPRdAzOGADPS KlIoAda 2F YAYR YR 02Re& 0
LindaDarling  YY2Y R &6 mMddy 0 & dzNIMrh BeStdy studying] ddingi and refldckiry; N colat®rating
GAOGK 20KSNJ GSIFOKSNART oeé t221Ay3 Otftz2asSte |4 addzRSyda |
states that several conditions exist under which optimal learning take§glac A y Of dzZRAy 3 a!y Ay (G SN
provides affective support and ensures that all participants have equal access to information and processes of
information exchange; personal capacities for-sailfareness, discernment and inner dialogue, antilcali reflection;
and the flexibility within individuals and the group to approach some learning appreciatively, some critically, as well as
GKS gAaR2Y (2 1y2¢6 2yS FTNRY (GKS 20KSNWE ¢ K Sknéwledg8 y & A
t2 62NIR YIF1Ay3aé 6. NRGIYIYI wnnnoo

Summary for CandidateBimensions of Learningepresent what you will do and the dispositions you will develop as
you prepare to become a teacher or educational professional.

Strand A- Role Performance Expectation®1¢ A7):Role Performance Expectations represent the various roles in
which a transformative educator must be proficient. In our view, Transformative Educators must do more than
transmit; they must participate in and encourage students to participathertransformation of society.

Alc¢ Content TransformerThe Content Transformer engages ingoing transformation of content scope,
sequence, outcomes and materials. As new content is considered for inclusion into the curriculum, the
candidate will cotinually evaluate the overall scope of the curriculum, will analyze content placement to
AyOf dzRS 2yfeée Gl dziKSyiAaoeg O2yiSydas FyR gAff Y2RATE®
sensitive to content and how it may be applied within tHassroom to meet the diverse needs of all learners.
Content demands can only be transformed into meaningful learning when teacher candidates analyze the

@ NA2dza OKIFffSy3aSa FIFIOSR gAUKAY (G2RI&Qa ed@fahda aNR2Y
viewpoints, modifying curriculum materials, choosing from multifarious means of representation, and applying
what is known in the varied contexts of practice (Ball, 2000). The Educator as Content Transformer helps
learners synthesize informatiow treate personal meaning for content studies, and to recognize that
knowledge is personal, cultural, changeable, and perspedtien.

A2 ¢ Inclusive EducatorAs an Inclusive Educator, candidates will demonstrate an understanding of the role of
gender, race, religion, culture, socioeconomic level, sexual orientation, and disability awareness in school
success. Kasl and Elias (1997) point out that transformative education aides in confronting the challenges with
NE3II NR (2 RA @S NBEshandtdthedner&aSing Qivetslty @ bur éultuie 2n a M&Ehner that is

ONBI GAPS NI GKSNJ 6Ky RSAGNHzZOGA OGS A& ONRGAOFE F2NJ
Educator will also consider diversity issues in the design, developmenemgeland evaluation of curriculum

and instruction. Solomon and LeviRasky (1996) encourage teacher candidate programs to concentrate on
studying education in its social context, examining current curricular practices critically, integrating the studie
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of multiculturalism, diversity, and social difference into the mainstream, providing a link between social action
and teacher education, and developing a critical reflective practice of-huteensional proportions.

A3 ¢ Humanistic EducatorAs a Humaistic Educator, candidates will model and teach reasoned discourse in
arguing a position and will demonstrate an understanding of the philosophical and ethical foundations that
shape societies. The Humanistic Educator will also understand the influeadaaattion on the dispositions,
beliefs and values of peoples, and consider those beliefs and values in planning, instruction, and assessment.
Candidates will also model critical thinking and creative problem solving, create and maintain a learning
environment that provides success fall learners, and demonstrate the highest regard for all persons.

A4 ¢ Cultural TransformerAs a Cultural Transformer, the candidate will critically evaluate and transform
contemporary cultures consistent with legal, ethlicand professional standards. S/he will help learners
understand past and present ideas and debates in the humanities and sciences through planning, instruction,
and assessment. Candidates will also recognize that knowledge is personal, culturaablgrand
perspectivedriven and will help the learner critically assess and synthesize current and historical elements of
O2y G SYLRNINB OdzZf GdzZNF f RAYSyaAirzyao 5SIy 9tAla omM®p
learning is the tragformation of meaning schemes (specific beliefs about the self or world) and meaning
perspectives (comprehensive worldviews) through reflection on underlying premises, leading to meaning
perspectives that are more inclusive, differentiated, permeable,Zanfi SA NI § SR ¢ 91 OK 27
representative of one culture and race, will seek not only to communicate and model his/her personal cultural
imperatives, but will also engineer the manner and content of instruction to ensure that open diabguée

YR dzy RSNRBRUGIFIYRAY3 2F 20KSN) OdzAf G dzZNBax NI O0Sasz | yR LI

A5 ¢ ResearcherThe Transformative Educator will also fulfill the role of Educator as Researcher. Vukelich and
Wrenn (1996) notetheneed 2 @A Ss a¢SIFOKSNE a4 AydStfSOddafasx S
jdzSaGA2yas LINRPofSYas FyR Od2NAR2aAiGASadé tKSe 22AY
GLY@SaiGATl GST SELISNRYSY lic tabeoyi Sseuicelof critiqye Rnd dguifydowi$ NJ 2
LINI OG A OS¢ ¢KS 9RdzOF G2NJ a wSaSkNOKSNI gAff NBO213
appropriate research tools. LindaDarling YY2YyY R omdpdco adl §Sa8 a¢SFOKSNI L
are ircreasingly helping prospective teachers and interns develop a reflective, prafliming orientation by
engaging them in teacher research, schodl 8 SR A Yl dZANBE X YR AYIjdZANE Ay (2
approaches help teachers build an empirical ersianding of learners and a capacity to analyze what occurs in
GKSANI Of FaaNRB2Ya YR Ay GKS f A @S agoiggianndt ® §ield a i dzZRSy
information useful in program design, development, and improvement.

A6 ¢ Problem Soler/Decision MakerThe Educator as Problem Solver and Decision Maker will use formal and
informal data to evaluate student learning in order to make necessary changes in curriculum, learning
outcomes, planning, and teaching methodology. The candidatd&dware of and utilize educational research
findings and information from the professional literature in designing an effective learning environment and
program. The educator will plan for professional growth and development utilizing\saliation,

collaboration, critical thinking, creative problem solving, and effective communication skills. Vukelich and
2NBYY omMmpdpo s Ay ailddzRéAy3d [Sal KASdzZz w2eéx YR C2aa
professional development experiencesatas of professionals work collaboratively to develop curriculum,
SELISNAYSYyiGz &2t @S NBIf LINRPofSyaz NBFtSOG 2y LISRI 3
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A7 ¢ Reflective PractitionerAs a Transformative Professional, the candidatedeimonstrate traits related to
reflectiveness such as openindedness and introspection. S/he will reflect on and understand the long term
implications of classroom teaching behaviors and will understand the overt and hidden curriculum. Linda
DarlingH YY2y R o6mppy 0 RSOf I NBaz a¢SIOKSNE ySSR (2 06S |
the effects of their teaching, and to refine and improve their instruction. They must

continuously evaluate what students are thinking and understandimjreshape their plans to take account of
GKI G GKS@QOS RA&A0O2OSNBRDE ¢tKS OFIYyRARIFIGS gAftt AyO
instructional strategies, and assessment procedures, and will demonstrate knowledge of various theories of
moral and ethical education. S/he will demonstrate knowledge of reflective thinking, research, and theory, and
demonstrate congruence between reflective thought and reflective practice.

Summary for CandidateRole Performance Expectatiomspresent the different roles you will integrate to become an
effective teacher or education professional.

l'a | NBadzZ G 2F OF yYRARF GSa & LpedoinfanytacapalilaNadl sedek ple éxpedtatiGhNIzO ;
areas aswellasintheMiE S LISNIBF aA PGS {y26f SRIS NI |jekdiodBMes yParipriance2 Y LI
indicators of the ten exit outcomes have been developed including examples of perforihased assessments that

may be infused into programs in the unit. Althouggndidates will not be expected to master all there is to know within
each strand, the essential knowledge for a given level or program will be drawn from these strands and mastery
requirements will be designated within particular programs for individaaldidates.

Summary for Candidates: TEit Outcomesepresent what you should be able to demonstrate at the culmination of
your educational program at St. Cloud State University.

12



SCSU Conceptual Framework
Educator As Transformative Professional

Role Performance Expectations - A

Content Transformer Inclusive Educator Humanistic Educator | Cultural Transformer
Al A2 A3 A4

Researcher Problem Solver/ Decision Maker Reflective Practitioner

A5 A6 A7

Dimensions of Learning - B
Extend

and Refine
Knowledge B3

Knowledge Arenas - C

Develop Positive
Attitudes &
Perceptions B1

Acquire & Integrate
Knowledge g,

Use Knowledge DeveIoP Productlve
i s
Meaningfully 5, o y B5

Subject

Pedago Curriculum
Matter ¢ § 990Y ¢, c3

h

Learner Context | Philosophies & | Research &
Variables 4 5 Perspectives 5 Inquiry ¢7

Clinical Experiences &
Professional & Specialty Studies &
Foundational Studies &
General Studies &

Pervasive Knowledge
Requirements - D

Personal Knowledge Base D1
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INTASC Standards

The Interstate New Teacher Assessment and Su@pasortium (INTASC) is a consortium of state education agencies,
higher education institutions, and national educational organizations dedicated to the reform of the education, licensing
and ongoing professional development of teachers. Created in, INREASC's primary constituency is state education
agencies responsible for teacher licensing and professional development. Its work is guided by one basic premise: An
effective teacher must be able to integrate content knowledge with pedagogical nddegstaassure that all students

learn and perform at high levels.

INTASC Core Standards

Principle #1

Principle #2

Principle #3

Principle #4

Principle #5

Principle #6

Principle #7

Principle #8

Principle #9

Principle #10

The teacher understands the central concepts, tools of inquiry, and structures of the discipline(s) he or s
teaches and can create learning expegigtitat make these aspects of subject matter meaningful for
students.

The teacher understands how children learn and develop, and can provide learning opportunities that
support their intellectual, social and personal development.

The teacher understands how students differ in their approaches to learning and creates instructional
opportunities that are adapted to diverse learners.

The teacher understands and uses a variety of instructional strategies to enstg@gs’' development
of critical thinking, problem solving, and performance skills.

The teacher uses an understanding of individual and group motivation and behavior to create a learning
environment that encourages positive social intemagcactive engagement in learning, and-self
motivation.

The teacher uses knowledge of effective verbal, nonverbal, and media communication techniques to
foster active inquiry, collaboration, and supportive interaction in the classroom.

The teacher plans instruction based upon knowledge of subject matter, students, the community, and
curriculum goals.

The teacher understands and uses formal and informal assessment strategies to evaluate and ensure tt
continuos intellectual, social and physical development of the learner.

The teacher is a reflective practitioner who continually evaluates the effects of his/her choices and actiol
on others (students, parents, and other professionals in the¢eeonimunity) and who actively seeks
out opportunities to grow professionally.

The teacher fosters relationships with school colleagues, parents, and agencies in the larger community
support students' learning and wiadling.

Excerpted fom: http://www.ccsso.org/intasc.html
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STANDARDS OF EFFECTIVE PRACTICE FOR TEACHERS

According to state law, any candidate for teacher licensure in Minnesota shall show verification of completing timg fethmdards

in a teacher preparation program. These 10 standards and their 120 specific competencies reflect the National INTASCasthndar
are adopted permanent rules of the Minnesota Board of Teaching. Students in SCSU teacher educatioagregrzented to

develop a prgrofessional portfolio of class work, field work and life experiences demonstrating accomplishment of the standards.
The complete standards and competencies are available on the intathet/atww.revisor.leg.state.mn.us/arule/8710/2000.html

STANDARD ONE: SUBJECT MATTER. A teacher must understand the central concepts, tools of inquiry, and
structures of the discipline taught and be able to creatanigagrperiences that make these aspects of subject matter
meaningful to.

STANDARD TWO: STUDENT LEARNING . A teacher must understand how students learn and develop and must
provide learning opportunities that support a student's intellectual, social,randaalevelopment.

STANDARD THREE: DIVERSE LEARNERS . A teacher must understand how students differ in their approaches to
learning and create instructional opportunities that are adapted to students with diverse backgrounds and exceptionaliti

STANDARD FOUR: INSTRUCTIONAL STRATEGIES. A teacher must understand and use a variety of instructional
strategies to encourage student development of critical thinking, problem solving, and performance skills.

STANDARD FIVE: LEARNING ENVIRONMENT. A teacher mustdable to use an understanding of individual and
group motivation and behavior to create learning environments that encourage positive social interaction, active
engagement in learning, and seibtivation.

STANDARD SIX: COMMUNICATION. A teacher must bebte to use knowledge of effective verbal, nonverbal, and
media communication techniques to foster active inquiry, collaboration, and supportive interaction in the classroom.

STANDARD SEVEN: PLANNING INSTRUCTION. A teacher must be able to plan and managguction based
upon knowledge of subject matter, students, the community, and curriculum goals.

STANDARD EIGHT: ASSESSMENT. A teacher must understand and be able to use formal and informal assessment
strategies to evaluate and ensure the continuoukeaiteal, social, and physical development of the students.

STANDARD NINE: REFLECTION AND PROFESSIONAL DEVELOPMENT. A teacher must be a reflective
practitioner who continually evaluates the effects of choices and actions on others, including studetds apdrother
professionals in the community, and who actively seeks out opportunities for professional growth.

STANDARD TEN: COLLABORATION, ETHICS, AND RELATIONSHIPS. A teacher must be able to
communicate and interact with parents or guardians, famijliechool colleagues, and the community to support student

learning and welbeing.
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ABSENCES

Absences are acceptable only under the following condition®ore than three such absences in a given semester
will cause your student teaching assignnm to be extended to make up lost days, or to be cancelled due to lack of
professionalism. All absences must be discussed with your university supervisor. Teacher candidates are not

given fipersonal
lliIness/Bereavement

In case of illness

In caseof emergency

In case of strike

In case of poor weather conditions

Calendar Issues

Holidays

In-service

days, 0 and are rexpected to adhere

Contact youibuilding principal , cooperating teacher anduniversity
supervisoras soon as you know you will not be at school (follow school policy
for reporting the absence of a teacher).

Contact yourcooperating teacher, university supervisorand theDffice of
Clinical Experiencesas soon as possible.

Contact youwmniversity supervisor for instruction. Do not enter the building
or participate in strikeelated activities.

Followyourb ui | di n g;disten forelbsing dr latstart announcements
on radio or television.

Foll ow the school 6s schedul e, not

Foll ow the school 6s schedul e, not

Attend all functions required of your cooperating teacher, including meetings.
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CFS
BASIC POLICIES OF THE STUDENT TEACHING PROGRAM

Assignment of Teacher Candidates

1.

Teacher candidates are not assigned to buildings in which they have been a studentkamwndlly school
personnel, have children in attendance, or have other relatives employed. Teacher candidates are not assigne
school they will be coaching at.

Students registered for a Career Fair (applies spring semester only) are allowed to be absent for that day; howe
this absence must be prearranged and will count as absence.

The student teaching assignment maghwenged or canceled at any time if th8uilding Principal, the

Cooperating Teacher, the University Supervisor, and/or the Clinical Experiences Director believe the
change beneficial to the student or cooperating school.

POLICY IN THE EVENT OF A STRIKE IN PUBLIC SCHOOLS

In an effort to preide as sound an educational program as possible for St. Cloud State University students, and to do sc
as sensitive a manner as possible with regard to circumstances in school districts, the following policies will be observe
in the event that a strik@ccurs in a school district where SCSU students are placed:

1.

Students will be withdrawn from the school setting for the duration of the strike.

University supervisors or the Director of Clinical Experiences maintain responsibility for the teaatidatsand
the teacher candidates continue to be accountable to their university supervisors.

For the duration of the strike, students are not to enter school buildings/facilities; nor are they to participate in strike
related activities during norrhachool hours. University supervisors will provide alternative learning experiences
for teacher candidates.

During the strike the university will consider alternative courses of action to meet the educational needs of the
teacher candidates. Inetlevent that reassignments become necessary, they will not be made for at least five schoo
days.

Students in all methods and practicum experience courses and in internship field experiences will be withdrawn frc
field assignments for the durationastrike. Courses including such field assignments will meet on the SCSU
campus under the direction of the course instructors.

In all cases, university supervisors, course instructors, and the Director of Clinical Experiences will be responsible
for the learning activities of SCSU teacher candidates.
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PROCEDURES for WITHDRAWAL/REMOVAL of TEACHER CANDIDATES

Teacher Candidate Withdrawal - If a teacher candidate withdraws voluntarily at any time during his/her assignment, the
university supervisor wildo the following:

A. Verbally report the withdrawal to the Director of Clinical Experiences and/or a department secretary the same day.

B. Return the teacher candidate's folder from the public school to the Office of Clinical Experiences withirs24 hour
Any observation reports made by the university supervisor and cooperating teacher(s) should be included in the
folder.

C. Make a written report to the Director of Clinical Experiences which describes in detail the circumstances of the
withdrawal. A opy of this report is to be placed in the department files and the teacher candidate's file. This report
should be made as soon as possible after the withdrawal.

D. Inform the student that he/she is to report to the Child and Family Studies Departthergka&nan appointment to
meet with the Director of Clinical Experiences.

Teacher Candidate Removal Except in extreme or unusual cases where the public school requests an immediate
removal of a teacher candidatethe following procedures should be folled prior to the removal of a teacher candidate.

A. The teacher candidate should be inforimedriting whether his/her progress is satisfactory or unsatisfactory
following eachobservation. This report must be signed by both the university supervist@aaher candidate. It is
imperative that the teacher candidate be kept informed of his/her evaluation during the entire student teaching
experience.

B. The university supervisor should condatteast onethreeway conference involving the teachendalate,
cooperating teacher, and university supervisor as soon as progress is determined to be unsatisfactory. This confere
should result in a report which is to be signed by the university supervisor, cooperating teacher and teacher candid

C. At any time during the assignment that progress of the teacher candidate is determined to be unsatisfactory the
university consultant and/or the teacher candidate's adwissirbe informed. Either or both should be brought in for
observation and/or consuiian prior to removal.

D. If removal seems likely, the university supervisor should arrange for a conference involving the cooperating teachel
university supervisor, teacher candidate, and, if appropriate, the building principal. If the particigaats in
conference agree on the action to be taken, the university supervisor will inform the teacher candidate of the group
decision. The university supervisor will assume responsibility for whatever action is taken as a result of the
conference.

StudentsWithdrawn or Removed from Student Teaching

When a student withdraws or is removed from his/her student teaching assignment after the assignment has begun, it
the student's responsibility tivop via the university registration systeni.it is past the drop deadline, the withdrawal

must be approved by the Office of Clinical Experiences and the Associate Deaf written notice is then sent to the
Records and Registration Office and a copy placed in the student's file.

When a student withdraws, is rewed, or is to be given a grade of "unsatisfactory," a complete hold is to be placed on
his/her academic program. A conference will be held within one week of withdrawal with a committee, usually compos:
of the Director of Clinical Experiences, univeysstupervisor, teacher candidate, and, if appropriate, the cooperating
teacher. A plan of action will be formulated for most students who withdraw, and the plan of action will be implementec
the following semester, remediating the areas of deficiency vidicto withdrawal. Students who are withdrawn will

not ordinarily be allowed to student teach a second time until the plan of action is fulfilled and a semester of remediatio
has been completed.
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**** Code of Ethics of the Education Profession ****

Adopted by the NEA 1975 Representative Assembly
(National Education Association, Washington, DC)

Preamble

The education, believing in the worth and dignity of each human being, recognizes the supreme importance of the
pursuit of truth, devotion to excelleacand the nurture of the democratic principles. Essential to these goals is the
protection of freedom to learn and to teach and the guarantee of equal educational opportunity for all. The educator
accepts the responsibility to adhere to the highestahstandards.

The educator recognizes the magnitude of the responsibility inherent in the teaching process. The desire for the respe
YR O2yFARSYOS 2F 2ySQa O2ffSI3dSax 2F adGddzRSyldaszez2¥ |
to attain and maintain the highest possible degree of ethical conduct. The Code of Ethics of the Education Profession
indicates the aspiration of all educators and provides standards by which to judge conduct.

The remedies specified by the NEA and#oaffiliates for the violation of any provision of this Code shall be exclusive and
no such provision shall be enforceable in any form other than the one specifically designated by the NEA or its affiliate:

Principle |
Commitment to the Student
The edicator strives to help each student realize his or her potential as a worthy and effective member of society. The
educator therefore works to stimulate the spirit of inquiry, the acquisition of knowledge and understanding, and the
thoughtful formulation d worthy goals.

In fulfillment of the obligation to the student, the educator:

1. Shall not unreasonably restrain the student from independent action in the pursuit of learning.
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4. Shall make reasonable effort to protect the student from conditions harmful to learning or to health and safety.
5. Shall not intentionally expose the student tmbarrassment or disparagement.

6. Shall not on the basis of race, color, creed, sex, national origin, marital status, political or religious beliefs,
family, social or cultural background, or sexual orientation, unfgirly

1 Exclude any sdent from participation in any program
1 Deny benefits to any student
1 Grant any advantage to any student

7. Shall not use professional relationships with students for private advantage.
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8. Shall not disclose informati@bout students obtained in the course of professional service unless
disclosure serves a compelling professional purpose or is required by law.

Principle 1l
Commitment to the Profession

The education profession is vested by the public with a tamst responsibility requiring the highest ideals of
professional service.

In the belief that the quality of the services of the education profession directly influences the nation and its citigens, t
educator shall exert every effort to raise professibsi@ndards, to promote a climate that encourages the exercise of
professional judgment, to achieve conditions that attract persons worthy of the trust to careers in education, and to
assist in preventing the practice of the profession by unqualified pexso

In fulfillment of the obligation to the profession, the educator:
1. Shall not in an application for a professional position deliberately make a false statement or fail to disclose a material
fact related to competency and qualifications.
2. Shall not mispresent his/her professional qualifications.

3. Shall not assist any entry into the profession of a person known to be unqualified in respect to character, education, or
other relevant attribute.

4. Shall not knowingly make a false statement concerning ttedifications of a candidate for a professional position.
5. Shall not assist a none educator in the unauthorized practice of teaching.

6. Shall not disclose information about colleagues obtained in the course of professional service unless disclosure serves
compelling professional purpose or is required by law.

7. Shall not knowingly make false or malicious statement about a colleague.

8. Shall not accept any gratuity, gift, or favor that might impair or appear to influence professional decisions or action.
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CODE OF ETHICS FOR MINNESOTA TEACHERS
Public Information
Minnesota Board of Teaching

8700.7500 Code of Ethics for Minnesota Teachers.

Subpart 1. ScopeEach teacher, upon entering the teaching profession, assumes a number of obligation$wdrieh

is to adhere to a set of principles which defines professional conduct. These principles are reflected in the following
code of ethics, which sets forth to the education profession and the public it serves standards of professional conduct
and piocedures for implementation.

This code shall apply to all persons licensed according to rules established by the Minnesota board of teaching.

Subpart 2. Standards of Professional Conduthe standards of professional conduct are as follows

1 A teachershall provide professional educational services in a nondiscriminatory manner.

1 A teacher shall make reasonable effort to protect the student from conditions harmful to health and safety.

9 In accordance with state and federal laws, a teacher shall @sdonfidential information about individuals only
when a compelling professional purpose is served or when required by law.

1 A teacher shall take reasonable disciplinary action in exercising the authority to provide an atmosphere conducive t

learning.

9 A teacher shall not use professional relationships with students, parents, and colleagues to private advantage.

1 A teacher shall delegate authority for teaching responsibilities only to licensed personnel.

1 A teacher shall not deliberately suppress atdit subject matter.

1 A teacher shall not knowingly falsify or misrepresent records or facts relating to that teacher's own qualifications or
to other teachers' qualifications.

1 A teacher shall not knowingly make false or malicious statements abowrsisidr colleagues.

A teacher shall accept a contract for a teaching position that requires licensing only if properly or provisionally licensed
for that position.
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