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ά.9/haLbD ¢I9 .9{¢έ 

 

The Office of Clinical Experiences (OCE), a department within the College of 

Education at St. Cloud State University worked with several departments to 

ǇǊŜǇŀǊŜ ǘƘƛǎ ǎǘǳŘŜƴǘ ǘŜŀŎƘƛƴƎ ƘŀƴŘōƻƻƪΦ  άBecoming the Bestέ ƛǎ ƛƴǘŜƴŘŜŘ ǘƻ 

serve as a helpful guide for SCSU Teacher Candidates, Cooperating Teacher, 

University Supervisors, and Administrators who assist them during their student 

teaching experience.  These documents are revised each academic year.  Your 

comments and suggestions are welcome. 
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SCSU College of Education Mission Statement 

 

The College of Education prepares transformative professional educators; educators 

who are prepared to facilitate the transformation of learners into life-long learners, 

critical and creative thinkers, and effective citizens in democratic society.  

 
 The goals of the college are to: 

 

1. Facilitate in each student the development of perspectives, attitudes, learning strategies, sense of self-worth and 

productive habits of mind essential to higher order thinking, critical thinking, and creative problem solving.  

 

 

2. Facilitate in each student acquisition of the values, dispositions, and abilities necessary for the lifelong 

assimilation, integration, transformation and application of knowledge to life's opportunities and challenges, and 

to evolution of our free democratic society.  

 

 

3. Prepare students within their respective disciplines and majors to become transformative professionals, able to 

continually transform themselves through knowledge, and able to facilitate attainment of Goals 1 and 2 above in 

other learners.  

 

 

 

 

 

 

OBJECTIVES OF THE STUDENT TEACHING PROGRAM  

 

1. To provide teacher candidates with: (a) a gradual induction into the role of a professional teacher; and (b) 

opportunities to teach under guidance. 

 

 

2. To help teacher candidates develop an understanding of and demonstrate competence in the role of a professional 

teacher. 

 

 

3. To provide teacher candidates with feedback and evaluation in terms of growth in understanding and abilities 

needed to assume the responsibilities of a beginning teacher. 

 

 

4. To develop improved programs by encouraging cooperative efforts between public school and university 

personnel. 

 

 

5. To provide opportunities for student teaching experiences in multi-cultural and international sites. 

 

 

 



8 
 

 
Conceptual Framework  

St. Cloud State University 

College of Education 
 
The development of the conceptual framework began in the fall of 1990 and flowed directly from the institutional 
mission and unit mission.  The conceptual framework represents a shared vision and is based on the assumption that 
the model is dynamic and will grow and evolve as it maintains contingent relationships with changing contexts and as 
inquiry about teaching and learning advances.  A second assumption is that the conceptual framework consists of 
multiple forms of knowledge, drawn from many disciplines and sources, including research, best practices, historical and 
cultural perspectives, and professional and community values.  The conceptual framework not only represents the 
knowledge and teaching abilities that we expect for our candidates, but also clearly articulates the dispositions that we 
value as an education community.  Finally, in developing the conceptual framework, the foundation was built based on 
the premise that teaching is a profession.  Teachers are not technicians, but professionals, able to make reflective 
decisions based on professional knowledge adapted to the context of teaching. 
 
¢ƘŜ /ƻƭƭŜƎŜ ƻŦ 9ŘǳŎŀǘƛƻƴ ŎƻƴŎŜǇǘǳŀƭ ŦǊŀƳŜǿƻǊƪ ƛǎ ǘƛǘƭŜŘ ά9ŘǳŎŀǘƻǊ ŀǎ ¢ǊŀƴǎŦƻǊƳŀǘƛǾŜ tǊƻŦŜǎǎƛƻƴŀƭέ ŀƴŘ ǎŜǊǾŜǎ ŀǎ ǘƘŜ 
foundation for decision-making and planning for the unit.  At first glance, the conceptual framework may appear 
complex, yet there has always existed a clear consensus that teaching is a complex profession, requiring high level skills 
and expertise.  After months of research, analysis, and contemplation, a multidimensional model and organizing theme 
was developed, based on the belief that educators perform many complex roles, and that they are more than just 
transmitters of knowledge.  Educators need to be proactive and performance capable in many role arenas if they are to 
act and think in a transformative way, facilitating transformation in themselves, in the learner, in education, and in 
ǎƻŎƛŜǘȅΦ  Yŀǎƭ ŀƴŘ 9ƭƛŀǎ όмффтύ Ǉƻƛƴǘ ƻǳǘ ǘƘŀǘ ǘǊŀƴǎŦƻǊƳŀǘƛǾŜ ŜŘǳŎŀǘƛƻƴ ŦƻǎǘŜǊǎ ŎŀǇŀŎƛǘƛŜǎ ǎǳŎƘ ŀǎ άǘƘŜ ŀōƛƭƛǘȅ ǘƻ ōŀƭŀƴŎŜ 
divergence and convergence, reflection and action, chaos and order, and the ability to challenge uncritical subjectivity, 
ƳŀƴŀƎŜ ǳƴŀǿŀǊŜ ǇǊƻƧŜŎǘƛƻƴǎΣ ŀƴŘ ǎǳǎǘŀƛƴ ōƻǘƘ ŀǳǘƘŜƴǘƛŎƛǘȅ ŀƴŘ ƻǇŜƴ ōƻǳƴŘŀǊƛŜǎΦέ 
 
¢ƘŜ ŎƻƴŎŜǇǘǳŀƭ ŦǊŀƳŜǿƻǊƪ ƛǎ ōŀǎŜŘ ƻƴ ǘƘŜ ƳŜǘŀǇƘƻǊ ƻŦ ŜŘǳŎŀǘƛƻƴ ŀǎ ŀ άŎǊǳŎƛōƭŜΣέ ŎƻƴǘŀƛƴƛƴƎ ǘƘŜ ŜȄǇŜǊƛŜƴŎŜǎ ŀƴŘ 
process through which candidates pass during their pre-service education.  At the heart of the conceptual framework 
are seven Role Performance Expectations (A), all of which represent the various roles in which a transformative 
educator must be proficient.  The role performance expectations are attained through a Process (E) in which candidates 
learn content that is specified in three content strands within the model, including Pervasive Knowledge Requirements 
(D), Knowledge Arenas (C), and Dimensions of Learning (B).  Candidates are expected to attain ten Exit Outcomes 
during their coursework, field experiences, and other learning opportunities.  The ten exit outcomes are drawn from the 
seven role performance expectations, and the three pervasive knowledge requirements that form the base and walls of 
ǘƘŜ ŎǊǳŎƛōƭŜΦ  9ŀŎƘ ǎǘǊŀƴŘ ƻŦ ǘƘŜ ŎƻƴŎŜǇǘǳŀƭ ŦǊŀƳŜǿƻǊƪ ŀŘŘǎ ǘƻ ǘƘŜ ŎǊǳŎƛōƭŜΣ άŦƛƭƭƛƴƎέ ŎŀƴŘƛŘŀǘŜǎ ǿƛǘƘ ǘƘŜ ƪƴƻǿƭŜŘƎŜΣ 
skills, and dispositions necessary to become transformative educators. 
 
Components of the Conceptual Framework: 
 
Strand D ς Pervasive Knowledge Requirements (D1 ς D3): Three separate knowledge arenas form the walls of the 
crucible.  Candidates arrive at SCSU with their personal knowledge base (D1) serving as a foundation for personal 
growth.  The unit and university provide ongoing modeling and experiences in the integration of multiple perspectives 
ό5нύΣ ƛƴ ƭŜŀǊƴƛƴƎ ŀōƻǳǘ ŀƴŘ ŎŀǇƛǘŀƭƛȊƛƴƎ ƻƴ ŜŀŎƘ ǎǘǳŘŜƴǘΩǎ ŎǳǊǊŜƴǘ ƪƴƻǿƭŜŘƎŜ ōŀǎŜ ŀǎ ŘŜǾŜƭƻǇƳŜƴǘŀƭ ŎŀǇƛǘŀƭΣ ŀƴŘ ƛƴ 
learning to work collaboratively with others (D3). 
 
Summary for Candidates: Pervasive Knowledge Requirements involves learning how to build upon your personal 
knowledge base by integrating different viewpoints and perspectives while learning to work with others. 
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Strand E ς Process (E1 ς E4): The base of the model represents a crucible containing the experiences and process 
through which candidates pass.  The process includes General Studies (E1), Foundational Studies (E2), Professional and 
Specialty Studies (E3), and Clinical Experiences (E4).  During this process, candidates focus on the acquisition of 
knowledge, dimensions of learning, and performance expectations that are specified in the model.   
 
Summary for Candidates: Process represents the types of learning and experiences you will encounter at SCSU. 
 
Strand C ς Knowledge Arenas (C1 ς C7): This strand contains the knowledge arenas deemed important to the 
ǇǊƻŦŜǎǎƛƻƴŀƭ ƪƴƻǿƭŜŘƎŜ ōŀǎŜ ƻŦ ŜŘǳŎŀǘƻǊǎΦ  ¢ƘŜ ƪƴƻǿƭŜŘƎŜ ōŀǎŜ ŦǊƻƳ ǿƘƛŎƘ ǘƘŜ ǳƴƛǘΩǎ ƻǊƎŀƴƛȊƛƴƎ ǘƘŜƳŜ ŀƴŘ ƳƻŘŜƭ ǿŀǎ 
drawn is necessarily broad and diverse, and represents knowledge drawn from many sources, including knowledge 
ŎƻƳƳƻƴƭȅ ŀǎǎƻŎƛŀǘŜŘ ǿƛǘƘ ǘƘŜ ŦƻƭƭƻǿƛƴƎ άƪƴƻǿƛƴƎέ ŀǊŜƴŀǎΥ 
 

C1 ς Subject Matter: Includes philosophy, sources, concepts, understandings, facts, and methods of inquiry.   
DeboraƘ [ƻŜǿŜƴōŜǊƎ .ŀƭƭ όнлллύ ƴƻǘŜǎΣ άYƴƻǿƛƴƎ ŎƻƴǘŜƴǘ ƛǎ ŎǊǳŎƛŀƭ ǘƻ ōŜƛƴƎ ƛƴǾŜƴǘƛǾŜ ƛƴ ŎǊŜŀǘƛƴƎ ǿƻǊǘƘǿƘƛƭŜ 
ƻǇǇƻǊǘǳƴƛǘƛŜǎ ŦƻǊ ƭŜŀǊƴƛƴƎ ǘƘŀǘ ǘŀƪŜǎ ƭŜŀǊƴŜǊǎΩ ŜȄǇŜǊƛŜƴŎŜǎΣ ƛƴǘŜǊŜǎǘǎΣ ŀƴŘ ƴŜŜŘǎ ƛƴǘƻ ŀŎŎƻǳƴǘΦέ   

 
C2 ς Pedagogy: Includes general and subject specific strategies, tasks and associated programs of action, and 
ƭŜŀǊƴŜǊ ŀǎǎŜǎǎƳŜƴǘΦ  tŜŘŀƎƻƎȅΣ ŀŎŎƻǊŘƛƴƎ ǘƻ .ŀƭƭ όнлллύΣ ƛǎ άǊƻƻǘŜŘ ƛƴ ŎƻƴǘŜƴǘ ƪƴƻǿƭŜŘƎŜΣ ƛǘ ŎƻƳǇǊƛǎŜǎ ƳƻǊŜ 
ǘƘŀƴ ǳƴŘŜǊǎǘŀƴŘƛƴƎ ǘƘŜ ŎƻƴǘŜƴǘ ƻƴŜǎŜƭŦΦέ 

 
C3 ς Curriculum: Includes definitions, planning, design, technology, diversity, resources, references and models, 
evaluation, assessment, renewal, and integration.  Linda Darling-IŀƳƳƻƴŘ όмффуύ ǎǘŀǘŜǎΣ ά¢ŜŀŎƘŜǊǎ ƴŜŜŘ ǘƻ 
know about curriculum resources and technologies to connect their students with sources of information and 
knowledge that allow them to explore ideas, acquire and synthesize information, and frame and solve 
ǇǊƻōƭŜƳǎΦέ     

 
C4 ς Learner Variables: Includes culture, language, intra- and inter-individual differences, gender, age, 
developmental status, personality, learning style, family, socioeconomic status, and prior experience and 
knowledge.  Linda Darling-IŀƳƳƻƴŘ όмффуύ ǎǳǇǇƻǊǘǎ ǘƘŜǎŜ ŜǎǎŜƴǘƛŀƭ ŜƭŜƳŜƴǘǎ ǿƘŜƴ ǎƘŜ ǎǘŀǘŜǎΣ ά¢ŜŀŎƘƛƴƎ ƛƴ 
ways that connect with students requires an understanding of differences that may arise from culture, family 
experiences, developed intelligences, and approaches to learning.  Teachers need to be able to inquire 
sensitively, listen carefully, and look thoughtfully at student work, as well as to structure situations in which 
ǎǘǳŘŜƴǘǎ ǿǊƛǘŜ ŀƴŘ ǘŀƭƪ ŀōƻǳǘ ǘƘŜƛǊ ŜȄǇŜǊƛŜƴŎŜǎΦέ  

 
C5 ς Context: Includes community values and traditions, political values and traditions, cultural and linguistic 
differences, professional and ethical values and standards, legal standards, educational policy, learner 
population configuration, physical and structural parameters, technology, parent desires and perspectives, and 
educational purposes and values. 

 
C6 ς Philosophies and Perspectives: Includes technical rationality, humanistic, change-oriented, personalistic, 
content-centered, social advocacy, constructivist, outcome-based, and cognitive restructuring.  Deborah 
[ƻŜǿŜƴōŜǊƎ .ŀƭƭ όнлллύ ǇǳǊǇƻǊǘǎΣ ά.ŜƛƴƎ ŀōƭŜ ǘƻ ǎŜŜ ŀƴŘ ƘŜŀǊ ŦǊƻƳ ǎƻƳŜƻƴŜ ŜƭǎŜΩǎ ǇŜǊǎǇŜŎǘƛǾŜΣ ǘƻ ƳŀƪŜ ǎŜƴǎŜ 
ƻŦ ŀ ǎǘǳŘŜƴǘΩǎ ŀǇǇŀǊŜƴǘ ŜǊǊƻǊ ƻǊ ŀǇǇǊŜŎƛŀǘŜ ŀ ǎǘǳŘŜƴǘΩǎ ǳƴŎƻƴǾŜƴǘƛƻƴŀƭƭȅ ŜȄǇǊŜǎǎŜŘ ƛƴǎƛƎƘǘ ǊŜǉǳƛǊŜǎ ǘƘƛǎ ǎǇŜŎƛŀƭ 
ŎŀǇŀŎƛǘȅ ǘƻ ǳƴǇŀŎƪ ƻƴŜΩǎ ƻǿƴ ƘƛƎƘƭȅ ŎƻƳǇǊŜǎǎŜŘ ǳƴŘŜǊǎǘŀƴŘƛƴƎǎ ǘƘŀǘ ŀǊŜ ǘƘŜ ƘŀƭƭƳŀǊƪ ƻŦ ŜȄǇŜǊǘ ƪƴƻǿƭŜŘƎŜΦέ 

 
C7 ς Research and Inquiry: Includes process-product, ecological, ethnographic, action, craft/practice, effective 
schools, and cognitive inquiry and research models.  Linda Darling-IŀƳƳƻƴŘ όмффуύ ǎǘŀǘŜǎΣ άLŦ ǘŜŀŎƘŜǊǎ 
ƛƴǾŜǎǘƛƎŀǘŜ ǘƘŜ ŜŦŦŜŎǘǎ ƻŦ ǘƘŜƛǊ ǘŜŀŎƘƛƴƎ ƻƴ ǎǘǳŘŜƴǘǎΩ ƭŜŀǊƴƛƴƎΣ ŀƴŘ ƛŦ ǘƘŜȅ ǊŜŀŘ ŀōƻǳǘ ǿƘŀǘ others have learned, 
they become sensitive to variation and more aware of what works for what purposes in what situations.  
Training in inquiry also helps teachers learn how to look at the world from multiple perspectives and to use this 
knowledge to reach ŘƛǾŜǊǎŜ ƭŜŀǊƴŜǊǎΦέ 
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Summary for Candidates: Knowledge arenas represent what you should know and what you should be able to do as a 
teacher or educational professional. 
 
Strand B ς Dimensions of Learning (B1 ς B5): The Dimensions of Learning specifically address the tactics and strategies 
used for developing in the candidate the capability for higher order application of knowledge and for developing 
productive habits of mind which include critical and self-regulated thinking.  Hamilton and Pinnegar (2000) point out 
ǘƘŀǘ ά5ŜǾŜƭƻǇƳŜƴǘŀƭƭȅΣ ǇǊŜ-service teachers must move from the role of student to the role of teacher, from being cared 
ŦƻǊ ǘƻ ōŜƛƴƎ ǘƘŜ ƻƴŜ ǿƘƻ ŎŀǊŜǎ ŦƻǊ ƻǘƘŜǊǎΦέ  ¢ƘŜ ŦƛǾŜ 5ƛƳŜƴǎƛƻƴǎ ƻŦ [ŜŀǊƴƛƴƎ ƛƴŎƭǳŘŜΥ  

ω 5ŜǾŜƭƻǇƛƴƎ ǇƻǎƛǘƛǾŜ ŀǘǘƛǘǳŘŜǎ ŀƴŘ ǇŜǊŎeptions (B1);  
ω !ŎǉǳƛǊƛƴƎ ŀƴŘ ƛƴǘŜƎǊŀǘƛƴƎ ƪƴƻǿƭŜŘƎŜ ό.нύΤ  
ω 9ȄǘŜƴŘƛƴƎ ŀƴŘ ǊŜŦƛƴƛƴƎ ƪƴƻǿƭŜŘƎŜ ό.оύΤ  
ω ¦ǎƛƴƎ ƪƴƻǿƭŜŘƎŜ ƳŜŀƴƛƴƎŦǳƭƭȅ ό.пύΤ ŀƴŘ  
ω 5ŜǾŜƭƻǇƛƴƎ ǇǊƻŘǳŎǘƛǾŜ Ƙŀōƛǘǎ ƻŦ ƳƛƴŘ ŀƴŘ ōƻŘȅ ό.рύΦ   

Linda Darling-IŀƳƳƻƴŘ όмффуύ ǎǳǊƳƛǎŜǎ ǘƘŀǘΣ ά¢ŜŀŎƘŜǊǎ ƭŜarn best by studying, doing, and reflecting; by collaborating 
ǿƛǘƘ ƻǘƘŜǊ ǘŜŀŎƘŜǊǎΤ ōȅ ƭƻƻƪƛƴƎ ŎƭƻǎŜƭȅ ŀǘ ǎǘǳŘŜƴǘǎ ŀƴŘ ǘƘŜƛǊ ǿƻǊƪΤ ŀƴŘ ōȅ ǎƘŀǊƛƴƎ ǿƘŀǘ ǘƘŜȅ ǎŜŜΦέ  5Ŝŀƴ 9ƭƛŀǎ όмффтύ 
states that several conditions exist under which optimal learning takes placŜΣ ƛƴŎƭǳŘƛƴƎ ά!ƴ ƛƴǘŜǊǇŜǊǎƻƴŀƭ ŎƻƴǘŜȄǘ ǘƘŀǘ 
provides affective support and ensures that all participants have equal access to information and processes of 
information exchange; personal capacities for self-awareness, discernment and inner dialogue, and critical reflection; 
and the flexibility within individuals and the group to approach some learning appreciatively, some critically, as well as 
ǘƘŜ ǿƛǎŘƻƳ ǘƻ ƪƴƻǿ ƻƴŜ ŦǊƻƳ ǘƘŜ ƻǘƘŜǊΦέ  ¢ƘŜ 5ƛƳŜƴǎƛƻƴǎ ƻŦ [ŜŀǊƴƛƴƎ ŀƭƭƻǿ ŎŀƴŘƛŘŀǘŜǎ ǘƻ ƳƻǾŜ ŦǊƻƳ άǎŜƭŦ-knowledge 
tƻ ǿƻǊƭŘ ƳŀƪƛƴƎέ ό.ǊƛǘȊƳŀƴΣ нлллύΦ  
 
Summary for Candidates: Dimensions of Learning represent what you will do and the dispositions you will develop as 
you prepare to become a teacher or educational professional. 
 
Strand A - Role Performance Expectations  (A1 ς A7): Role Performance Expectations represent the various roles in 
which a transformative educator must be proficient.  In our view, Transformative Educators must do more than 
transmit; they must participate in and encourage students to participate in the transformation of society. 
 

A1 ς Content Transformer: The Content Transformer engages in on-going transformation of content scope, 
sequence, outcomes and materials.  As new content is considered for inclusion into the curriculum, the 
candidate will continually evaluate the overall scope of the curriculum, will analyze content placement to 
ƛƴŎƭǳŘŜ ƻƴƭȅ άŀǳǘƘŜƴǘƛŎέ ŎƻƴǘŜƴǘΣ ŀƴŘ ǿƛƭƭ ƳƻŘƛŦȅ ƻǳǘŎƻƳŜǎ ŀǇǇǊƻǇǊƛŀǘŜƭȅΦ  /ŀƴŘƛŘŀǘŜǎ ƴŜŜŘ ǘƻ ōŜ ŀǿŀǊŜ ƻŦ ŀƴŘ 
sensitive to content and how it may be applied within the classroom to meet the diverse needs of all learners.  
Content demands can only be transformed into meaningful learning when teacher candidates analyze the 
ǾŀǊƛƻǳǎ ŎƘŀƭƭŜƴƎŜǎ ŦŀŎŜŘ ǿƛǘƘƛƴ ǘƻŘŀȅΩǎ ŎƭŀǎǎǊƻƻƳΦ  ¢Ƙƛǎ ǊŜǉǳƛǊŜǎ ǘƘŜ ǎƪƛƭƭǎ ƻŦ ƳŜŘƛŀǘƛƴƎ ǎǘǳŘŜƴǘ ƛŘeas and 
viewpoints, modifying curriculum materials, choosing from multifarious means of representation, and applying 
what is known in the varied contexts of practice (Ball, 2000).  The Educator as Content Transformer helps 
learners synthesize information to create personal meaning for content studies, and to recognize that 
knowledge is personal, cultural, changeable, and perspective-driven. 

 
A2 ς Inclusive Educator: As an Inclusive Educator, candidates will demonstrate an understanding of the role of 
gender, race, religion, culture, socioeconomic level, sexual orientation, and disability awareness in school 
success.  Kasl and Elias (1997) point out that transformative education aides in confronting the challenges with 
ǊŜƎŀǊŘ ǘƻ ŘƛǾŜǊǎƛǘȅΣ ά¢ƘŜ ŎŀǇŀŎƛǘȅ ǘƻ ǊŜspond to the increasing diversity in our culture in a manner that is 
ŎǊŜŀǘƛǾŜ ǊŀǘƘŜǊ ǘƘŀƴ ŘŜǎǘǊǳŎǘƛǾŜ ƛǎ ŎǊƛǘƛŎŀƭ ŦƻǊ ǘƘŜ ƘŜŀƭǘƘ ƻŦ ƻǳǊ ŎƻƳƳǳƴƛǘƛŜǎ ŀƴŘ ƻǳǊ ǇƭŀƴŜǘΦέ  ¢ƘŜ LƴŎƭǳǎƛǾŜ 
Educator will also consider diversity issues in the design, development, delivery, and evaluation of curriculum 
and instruction.  Solomon and Levine-Rasky (1996) encourage teacher candidate programs to concentrate on 
studying education in its social context, examining current curricular practices critically, integrating the studies 
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of multiculturalism, diversity, and social difference into the mainstream, providing a link between social action 
and teacher education, and developing a critical reflective practice of multi-dimensional proportions. 

 
A3 ς Humanistic Educator: As a Humanistic Educator, candidates will model and teach reasoned discourse in 
arguing a position and will demonstrate an understanding of the philosophical and ethical foundations that 
shape societies.  The Humanistic Educator will also understand the influence of education on the dispositions, 
beliefs and values of peoples, and consider those beliefs and values in planning, instruction, and assessment.  
Candidates will also model critical thinking and creative problem solving, create and maintain a learning 
environment that provides success for all learners, and demonstrate the highest regard for all persons. 

 
A4 ς Cultural Transformer: As a Cultural Transformer, the candidate will critically evaluate and transform 
contemporary cultures consistent with legal, ethical, and professional standards.  S/he will help learners 
understand past and present ideas and debates in the humanities and sciences through planning, instruction, 
and assessment.  Candidates will also recognize that knowledge is personal, cultural, changeable, and 
perspective-driven and will help the learner critically assess and synthesize current and historical elements of 
ŎƻƴǘŜƳǇƻǊŀǊȅ ŎǳƭǘǳǊŀƭ ŘƛƳŜƴǎƛƻƴǎΦ  5Ŝŀƴ 9ƭƛŀǎ όмффтύ ǎǳǇǇƻǊǘǎ ǘƘƛǎ ǊƻƭŜ ŜȄǇŜŎǘŀǘƛƻƴ ōȅ ǎǘŀǘƛƴƎΣ ά¢ǊŀƴǎŦƻǊƳŀǘƛǾŜ 
learning is the transformation of meaning schemes (specific beliefs about the self or world) and meaning 
perspectives (comprehensive worldviews) through reflection on underlying premises, leading to meaning 
perspectives that are more inclusive, differentiated, permeable, and ƛƴǘŜƎǊŀǘŜŘΦέ  9ŀŎƘ ƻŦ ƻǳǊ ŎŀƴŘƛŘŀǘŜǎΣ ŀǎ ŀ 
representative of one culture and race, will seek not only to communicate and model his/her personal cultural 
imperatives, but will also engineer the manner and content of instruction to ensure that open dialogue about 
ŀƴŘ ǳƴŘŜǊǎǘŀƴŘƛƴƎ ƻŦ ƻǘƘŜǊ ŎǳƭǘǳǊŜǎΣ ǊŀŎŜǎΣ ŀƴŘ ǇŜǊǎǇŜŎǘƛǾŜǎ ƛǎ ƛƴŦǳǎŜŘ ƛƴǘƻ ǘƘŜ ƭŜŀǊƴŜǊΩǎ ǎŎƘƻƻƭ ŜȄǇŜǊƛŜƴŎŜΦ 

 
A5 ς Researcher: The Transformative Educator will also fulfill the role of Educator as Researcher.  Vukelich and 
Wrenn (1996) note the need ǘƻ ǾƛŜǿ ά¢ŜŀŎƘŜǊǎ ŀǎ ƛƴǘŜƭƭŜŎǘǳŀƭǎΣ ŜƴƎŀƎŜŘ ƛƴ ǘƘŜ ǇǳǊǎǳƛǘ ƻŦ ŀƴǎǿŜǊǎ ǘƻ ƎŜƴǳƛƴŜ 
ǉǳŜǎǘƛƻƴǎΣ ǇǊƻōƭŜƳǎΣ ŀƴŘ ŎǳǊƛƻǎƛǘƛŜǎΦέ  ¢ƘŜȅ Ƨƻƛƴ 5ŜōƻǊŀƘ [ƻŜǿŜƴōŜǊƎ .ŀƭƭ ƛƴ ŎƘŀƭƭŜƴƎƛƴƎ ŜŘǳŎŀǘƻǊǎ ǘƻ 
άLƴǾŜǎǘƛƎŀǘŜΣ ŜȄǇŜǊƛƳŜƴǘΣ ŎƻƴǎǳƭǘΣ ŀƴŘ ŎƻƴǎƛŘŜǊ ƻǳǘŎƻƳŜǎ ς to take on a stance of critique and inquiry toward 
ǇǊŀŎǘƛŎŜΦέ  ¢ƘŜ 9ŘǳŎŀǘƻǊ ŀǎ wŜǎŜŀǊŎƘŜǊ ǿƛƭƭ ǊŜŎƻƎƴƛȊŜ ŀƴŘ ǇǊƻƳƻǘŜ ŀ ǾŀǊƛŜǘȅ ƻŦ ǿŀȅǎ ƻŦ ƪƴƻǿƛƴƎ ŀƴŘ ǳǎŜ 
appropriate research tools.  Linda Darling-IŀƳƳƻƴŘ όмффсύ ǎǘŀǘŜǎ ά¢ŜŀŎƘŜǊ ǇǊŜǇŀǊŀǘƛƻƴ ŀƴŘ ƛƴŘǳŎǘƛƻƴ ǇǊƻƎǊŀƳǎ 
are increasingly helping prospective teachers and interns develop a reflective, problem-solving orientation by 
engaging them in teacher research, school-ōŀǎŜŘ ƛƴǉǳƛǊȅΣ ŀƴŘ ƛƴǉǳƛǊȅ ƛƴǘƻ ǎǘǳŘŜƴǘǎΩ ŜȄǇŜǊƛŜƴŎŜǎΦ  ¢ƘŜǎŜ 
approaches help teachers build an empirical understanding of learners and a capacity to analyze what occurs in 
ǘƘŜƛǊ ŎƭŀǎǎǊƻƻƳǎ ŀƴŘ ƛƴ ǘƘŜ ƭƛǾŜǎ ƻŦ ǘƘŜƛǊ ǎǘǳŘŜƴǘǎΦέ  wŜǎŜŀǊŎƘ ƛǎ ǳǘƛƭƛȊŜŘ ƛƴ ŀƴ ƻƴ-going manner to yield 
information useful in program design, development, and improvement. 

 
A6 ς Problem Solver/Decision Maker: The Educator as Problem Solver and Decision Maker will use formal and 
informal data to evaluate student learning in order to make necessary changes in curriculum, learning 
outcomes, planning, and teaching methodology.  The candidate will be aware of and utilize educational research 
findings and information from the professional literature in designing an effective learning environment and 
program.  The educator will plan for professional growth and development utilizing self-evaluation, 
collaboration, critical thinking, creative problem solving, and effective communication skills.  Vukelich and 
²ǊŜƴƴ όмфффύΣ ƛƴ ǎǘǳŘȅƛƴƎ [ŜaŀƘƛŜǳΣ wƻȅΣ ŀƴŘ Cƻǎǎ όмффсύΣ ŀƴŘ {ƳȅƭƛŜ όмффсύΣ ŘƛǎŎƻǾŜǊŜŘ ǘƘŀǘΣ άLƴ ǉǳŀƭƛǘȅ 
professional development experiences, teams of professionals work collaboratively to develop curriculum, 
ŜȄǇŜǊƛƳŜƴǘΣ ǎƻƭǾŜ ǊŜŀƭ ǇǊƻōƭŜƳǎΣ ǊŜŦƭŜŎǘ ƻƴ ǇŜŘŀƎƻƎȅΣ ŀƴŘ ŜƴƎŀƎŜ ƛƴ ǊŜŎƛǇǊƻŎŀƭ ƻōǎŜǊǾŀǘƛƻƴ ŀƴŘ ŦŜŜŘōŀŎƪΦέ    
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A7 ς Reflective Practitioner: As a Transformative Professional, the candidate will demonstrate traits related to 
reflectiveness such as open-mindedness and introspection.  S/he will reflect on and understand the long term 
implications of classroom teaching behaviors and will understand the overt and hidden curriculum.  Linda 
Darling-HŀƳƳƻƴŘ όмффуύ ŘŜŎƭŀǊŜǎΣ ά¢ŜŀŎƘŜǊǎ ƴŜŜŘ ǘƻ ōŜ ŀōƭŜ ǘƻ ŀƴŀƭȅȊŜ ŀƴŘ ǊŜŦƭŜŎǘ ƻƴ ǘƘŜƛǊ ǇǊŀŎǘƛŎŜΣ ǘƻ ŀǎǎŜǎǎ 
the effects of their teaching, and to refine and improve their instruction.  They must  
continuously evaluate what students are thinking and understanding and reshape their plans to take account of 
ǿƘŀǘ ǘƘŜȅΩǾŜ ŘƛǎŎƻǾŜǊŜŘΦέ  ¢ƘŜ ŎŀƴŘƛŘŀǘŜ ǿƛƭƭ ƛƴŎƻǊǇƻǊŀǘŜ ŜǘƘƛŎŀƭ ǇǊƛƴŎƛǇƭŜǎ ƛƴǘƻ ŎǳǊǊƛŎǳƭǳƳ ŘŜǾŜƭƻǇƳŜƴǘΣ 
instructional strategies, and assessment procedures, and will demonstrate knowledge of various theories of 
moral and ethical education.  S/he will demonstrate knowledge of reflective thinking, research, and theory, and 
demonstrate congruence between reflective thought and reflective practice. 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Summary for Candidates: Role Performance Expectations represent the different roles you will integrate to become an 
effective teacher or education professional. 
 
!ǎ ŀ ǊŜǎǳƭǘ ƻŦ ŎŀƴŘƛŘŀǘŜǎ άǇŀǎǎƛƴƎ ǘƘǊƻǳƎƘέ ǘƘŜ ŎǊǳŎƛōƭŜΣ ǘƘŜȅ ǿƛƭƭ ōŜ performance capable in all seven role expectation 
areas as well as in the thǊŜŜ ǇŜǊǾŀǎƛǾŜ ƪƴƻǿƭŜŘƎŜ ǊŜǉǳƛǊŜƳŜƴǘǎΣ ŎƻƳǇǊƛǎƛƴƎ ǘƘŜ ǳƴƛǘΩǎ ǘŜƴ exit outcomes.  Performance 
indicators of the ten exit outcomes have been developed including examples of performance-based assessments that 
may be infused into programs in the unit.  Although candidates will not be expected to master all there is to know within 
each strand, the essential knowledge for a given level or program will be drawn from these strands and mastery 
requirements will be designated within particular programs for individual candidates.   
 
Summary for Candidates: The Exit Outcomes represent what you should be able to demonstrate at the culmination of 
your educational program at St. Cloud State University. 
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INTASC Standards 

 

The Interstate New Teacher Assessment and Support Consortium (INTASC) is a consortium of state education agencies, 

higher education institutions, and national educational organizations dedicated to the reform of the education, licensing, 

and on-going professional development of teachers. Created in 1987, INTASC's primary constituency is state education 

agencies responsible for teacher licensing and professional development. Its work is guided by one basic premise: An 

effective teacher must be able to integrate content knowledge with pedagogical understanding to assure that all students 

learn and perform at high levels. 

 

INTASC Core Standards 

 

Principle #1 The teacher understands the central concepts, tools of inquiry, and structures of the discipline(s) he or she 

teaches and can create learning experiences that make these aspects of subject matter meaningful for 

students. 

 

 

Principle #2 The teacher understands how children learn and develop, and can provide learning opportunities that 

support their intellectual, social and personal development. 

 

 

Principle #3 The teacher understands how students differ in their approaches to learning and creates instructional 

opportunities that are adapted to diverse learners. 

 

 

Principle #4 The teacher understands and uses a variety of instructional strategies to encourage students' development 

of critical thinking, problem solving, and performance skills. 

 

 

Principle #5 The teacher uses an understanding of individual and group motivation and behavior to create a learning 

environment that encourages positive social interaction, active engagement in learning, and self-

motivation. 

 

 

Principle #6 The teacher uses knowledge of effective verbal, nonverbal, and media communication techniques to 

foster active inquiry, collaboration, and supportive interaction in the classroom. 

 

 

Principle #7 The teacher plans instruction based upon knowledge of subject matter, students, the community, and 

curriculum goals.  

 

 

Principle #8 The teacher understands and uses formal and informal assessment strategies to evaluate and ensure the 

continuous intellectual, social and physical development of the learner. 

 

 

Principle #9 The teacher is a reflective practitioner who continually evaluates the effects of his/her choices and actions 

on others (students, parents, and other professionals in the learning community) and who actively seeks 

out opportunities to grow professionally. 

 

Principle #10 The teacher fosters relationships with school colleagues, parents, and agencies in the larger community to 

support students' learning and well-being. 

 

Excerpted from: http://www.ccsso.org/intasc.html 

http://www.ccsso.org/intasc.html
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STANDARDS OF EFFECTIVE PRACTICE FOR TEACHERS  
 

According to state law, any candidate for teacher licensure in Minnesota shall show verification of completing the following standards 

in a teacher preparation program.  These 10 standards and their 120 specific competencies reflect the National INTASC standards, and 

are adopted permanent rules of the Minnesota Board of Teaching.  Students in SCSU teacher education programs are expected to 

develop a pre-professional portfolio of class work, field work and life experiences demonstrating accomplishment of the standards.  

The complete standards and competencies are available on the internet at http://www.revisor.leg.state.mn.us/arule/8710/2000.html 

 

STANDARD ONE: SUBJECT MATTER.  A teacher must understand the central concepts, tools of inquiry, and 

structures of the discipline taught and be able to create learning experiences that make these aspects of subject matter 

meaningful to. 

 

STANDARD TWO: STUDENT LEARNING . A teacher must understand how students learn and develop and must 

provide learning opportunities that support a student's intellectual, social, and personal development. 

 

STANDARD THREE: DIVERSE LEARNERS . A teacher must understand how students differ in their approaches to 

learning and create instructional opportunities that are adapted to students with diverse backgrounds and exceptionalities. 

 

STANDARD FOUR: INSTRUCTIONAL STRATEGIES.  A teacher must understand and use a variety of instructional 

strategies to encourage student development of critical thinking, problem solving, and performance skills. 

 

STANDARD FIVE: LEARNING ENVIRONMENT.  A teacher must be able to use an understanding of individual and 

group motivation and behavior to create learning environments that encourage positive social interaction, active 

engagement in learning, and self-motivation. 

 

STANDARD SIX: COMMUNICATION.  A teacher must be able to use knowledge of effective verbal, nonverbal, and 

media communication techniques to foster active inquiry, collaboration, and supportive interaction in the classroom. 

 

STANDARD SEVEN: PLANNING INSTRUCTION.  A teacher must be able to plan and manage instruction based 

upon knowledge of subject matter, students, the community, and curriculum goals. 

 

STANDARD EIGHT: ASSESSMENT. A teacher must understand and be able to use formal and informal assessment 

strategies to evaluate and ensure the continuous intellectual, social, and physical development of the students. 

 

STANDARD NINE: REFLECTION AND PROFESSIONAL DEVELOPMENT.  A teacher must be a reflective 

practitioner who continually evaluates the effects of choices and actions on others, including students, parents, and other 

professionals in the community, and who actively seeks out opportunities for professional growth. 

 

STANDARD TEN: COLLABORATION, ETHICS, AND RELATIONSHIPS.  A teacher must be able to 

communicate and interact with parents or guardians, families, school colleagues, and the community to support student 

learning and well-being.   

 

 

 

 

 

 

http://www.revisor.leg.state.mn.us/arule/8710/2000.html
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ABSENCES 
 

Absences are acceptable only under the following conditions.  More than three such absences in a given semester 

will cause your student teaching assignment to be extended to make up lost days, or to be cancelled due to lack of 

professionalism.   All absences must be discussed with your university supervisor.  Teacher candidates are not 

given ñpersonal days,ò and are expected to adhere to the school calendar. 

 

Illness/Bereavement 

 
In case of illness   Contact your building principal , cooperating teacher, and university   

     supervisor as soon as you know you will not be at school (follow school policy  

     for reporting the absence of a teacher). 
 

In case of emergency Contact your cooperating teacher, university supervisor, and the Office of 

Clinical Experiences as soon as possible. 

 

 

 

In case of strike Contact your university supervisor for instruction.  Do not enter the building 

or participate in strike-related activities. 
 

 

 

In case of poor weather conditions Follow your buildingôs policies; listen for closing or late-start announcements 

on radio or television. 

 

 

 

Calendar Issues      Follow the schoolôs schedule, not St. Cloud State University 
 

 

 

Holidays Follow the schoolôs schedule, not St. Cloud State University 
 

 

 

In-service Attend all functions required of your cooperating teacher, including meetings. 
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CFS 

BASIC POLICIES OF THE STUDENT TEACHING PROGRAM  
 

Assignment of Teacher Candidates 
 

1. Teacher candidates are not assigned to buildings in which they have been a student, are well-known by school 

personnel, have children in attendance, or have other relatives employed.  Teacher candidates are not assigned in a 

school they will be coaching at. 

 

2. Students registered for a Career Fair (applies spring semester only) are allowed to be absent for that day; however, 

this absence must be prearranged and will count as absence. 

 

3. The student teaching assignment may be changed or canceled at any time if the Building Principal, the 

Cooperating Teacher, the University Supervisor, and/or the Clinical Experiences Director believe the 

change beneficial to the student or cooperating school. 

 

 

 

POLICY IN THE EVENT OF A STRIKE IN PUBLIC SCHOOLS  
 

 

In an effort to provide as sound an educational program as possible for St. Cloud State University students, and to do so in 

as sensitive a manner as possible with regard to circumstances in school districts, the following policies will be observed 

in the event that a strike occurs in a school district where SCSU students are placed: 

 

1. Students will be withdrawn from the school setting for the duration of the strike. 

 

 

2. University supervisors or the Director of Clinical Experiences maintain responsibility for the teacher candidates and 

the teacher candidates continue to be accountable to their university supervisors. 

 

 

3. For the duration of the strike, students are not to enter school buildings/facilities; nor are they to participate in strike-

related activities during normal school hours.  University supervisors will provide alternative learning experiences 

for teacher candidates.  

 

 

4. During the strike the university will consider alternative courses of action to meet the educational needs of the 

teacher candidates.  In the event that reassignments become necessary, they will not be made for at least five school 

days. 

 

 

5. Students in all methods and practicum experience courses and in internship field experiences will be withdrawn from 

field assignments for the duration of a strike.  Courses including such field assignments will meet on the SCSU 

campus under the direction of the course instructors. 

 

 

6. In all cases, university supervisors, course instructors, and the Director of Clinical Experiences will be responsible 

for the learning activities of SCSU teacher candidates. 
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PROCEDURES for WITHDRAWAL/REMOVAL of TEACHER CANDIDATES  

 

Teacher Candidate Withdrawal - If a teacher candidate withdraws voluntarily at any time during his/her assignment, the 

university supervisor will do the following: 

 

A. Verbally report the withdrawal to the Director of Clinical Experiences and/or a department secretary the same day. 

 

B. Return the teacher candidate's folder from the public school to the Office of Clinical Experiences within 24 hours.  

Any observation reports made by the university supervisor and cooperating teacher(s) should be included in the 

folder. 

 

C. Make a written report to the Director of Clinical Experiences which describes in detail the circumstances of the 

withdrawal.  A copy of this report is to be placed in the department files and the teacher candidate's file.  This report 

should be made as soon as possible after the withdrawal. 

 

D. Inform the student that he/she is to report to the Child and Family Studies Department and make an appointment to 

meet with the Director of Clinical Experiences. 

 

Teacher Candidate Removal - Except in extreme or unusual cases where the public school requests an immediate 

removal of a teacher candidate, the following procedures should be followed prior to the removal of a teacher candidate. 

 

A.  The teacher candidate should be informed in writing  whether his/her progress is satisfactory or unsatisfactory 

following each observation.  This report must be signed by both the university supervisor and teacher candidate.  It is 

imperative that the teacher candidate be kept informed of his/her evaluation during the entire student teaching 

experience.  

 

B. The university supervisor should conduct at least one three-way conference involving the teacher candidate, 

cooperating teacher, and university supervisor as soon as progress is determined to be unsatisfactory. This conference 

should result in a report which is to be signed by the university supervisor, cooperating teacher and teacher candidate. 

 

C. At any time during the assignment that progress of the teacher candidate is determined to be unsatisfactory the 

university consultant and/or the teacher candidate's advisor must be informed.  Either or both should be brought in for 

observation and/or consultation prior to removal. 

 

D. If removal seems likely, the university supervisor should arrange for a conference involving the cooperating teacher, 

university supervisor, teacher candidate, and, if appropriate, the building principal.  If the participants in the 

conference agree on the action to be taken, the university supervisor will inform the teacher candidate of the group's 

decision.  The university supervisor will assume responsibility for whatever action is taken as a result of the 

conference. 

 

Students Withdrawn or Removed from Student Teaching 

 

When a student withdraws or is removed from his/her student teaching assignment after the assignment has begun, it is 

the student's responsibility to drop via the university registration system.  If it is past the drop deadline, the withdrawal 

must be approved by the Office of Clinical Experiences and the Associate Dean.  A written notice is then sent to the 

Records and Registration Office and a copy placed in the student's file. 

 

When a student withdraws, is removed, or is to be given a grade of "unsatisfactory," a complete hold is to be placed on 

his/her academic program.  A conference will be held within one week of withdrawal with a committee, usually composed 

of the Director of Clinical Experiences, university supervisor, teacher candidate, and, if appropriate, the cooperating 

teacher.  A plan of action will be formulated for most students who withdraw, and the plan of action will be implemented 

the following semester, remediating the areas of deficiency which led to withdrawal.  Students who are withdrawn will 

not ordinarily be allowed to student teach a second time until the plan of action is fulfilled and a semester of remediation 

has been completed. 
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**** Code of Ethics of the Education Profession **** 
 

Adopted by the NEA 1975 Representative Assembly 
(National Education Association, Washington, DC) 
 
Preamble 
 
The education, believing in the worth and dignity of each human being, recognizes the supreme importance of the 
pursuit of truth, devotion to excellence, and the nurture of the democratic principles.  Essential to these goals is the 
protection of freedom to learn and to teach and the guarantee of equal educational opportunity for all.  The educator 
accepts the responsibility to adhere to the highest ethical standards. 
 
The educator recognizes the magnitude of the responsibility inherent in the teaching process.  The desire for the respect 
ŀƴŘ ŎƻƴŦƛŘŜƴŎŜ ƻŦ ƻƴŜΩǎ ŎƻƭƭŜŀƎǳŜǎΣ ƻŦ ǎǘǳŘŜƴǘǎΣ ƻŦ ǇŀǊŜƴǘǎΣ ŀƴŘ ƻŦ ǘƘŜ ƳŜƳōŜǊǎ ƻŦ ǘƘŜ ŎƻƳƳǳƴƛǘȅ ǇǊƻǾƛŘŜǎ ǘƘŜ ƛƴŎŜƴǘƛǾe 
to attain and maintain the highest possible degree of ethical conduct.  The Code of Ethics of the Education Profession 
indicates the aspiration of all educators and provides standards by which to judge conduct. 
 
The remedies specified by the NEA and/or its affiliates for the violation of any provision of this Code shall be exclusive and 
no such provision shall be enforceable in any form other than the one specifically designated by the NEA or its affiliates. 
 
Principle I 
 
Commitment to the Student 
 
The educator strives to help each student realize his or her potential as a worthy and effective member of society.  The 
educator therefore works to stimulate the spirit of inquiry, the acquisition of knowledge and understanding, and the 
thoughtful formulation of worthy goals. 
 
In fulfillment of the obligation to the student, the educator: 
 
1.  Shall not unreasonably restrain the student from independent action in the pursuit of learning. 

 
2. {Ƙŀƭƭ ƴƻǘ ǳƴǊŜŀǎƻƴŀōƭȅ ŘŜƴȅ ǘƘŜ ǎǘǳŘŜƴǘΩǎ ŀŎŎŜǎǎ ǘƻ ǾŀǊȅƛƴƎ Ǉƻƛƴǘǎ ƻŦ ǾƛŜǿΦ 

 

3. {Ƙŀƭƭ ƴƻǘ ŘŜƭƛōŜǊŀǘŜƭȅ ǎǳǇǇǊŜǎǎ ƻǊ ŘƛǎǘƻǊǘ ǎǳōƧŜŎǘ ƳŀǘǘŜǊ ǊŜƭŜǾŀƴǘ ǘƻ ǘƘŜ ǎǘǳŘŜƴǘΩǎ ǇǊƻƎǊŜǎǎΦ 
 

4. Shall make reasonable effort to protect the student from conditions harmful to learning or to health and safety. 
 

5. Shall not intentionally expose the student to embarrassment or disparagement. 
 

6. Shall not on the basis of race, color, creed, sex, national origin, marital status, political or religious beliefs,                    
family, social or cultural background, or sexual orientation, unfairly ς  

 

¶ Exclude any student from participation in any program 

¶ Deny benefits to any student 

¶ Grant any advantage to any student 
 

             7.    Shall not use professional relationships with students for private advantage. 
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             8.    Shall not disclose information about students obtained in the course of professional service unless    
disclosure serves a compelling professional purpose or is required by law. 

 
Principle II 
 
Commitment to the Profession 
 
The education profession is vested by the public with a trust and responsibility requiring the highest ideals of 
professional service. 

 
In the belief that the quality of the services of the education profession directly influences the nation and its citizens, the 
educator shall exert every effort to raise professional standards, to promote a climate that encourages the exercise of 
professional judgment, to achieve conditions that attract persons worthy of the trust to careers in education, and to 
assist in preventing the practice of the profession by unqualified persons. 
 
In fulfillment of the obligation to the profession, the educator: 

1. Shall not in an application for a professional position deliberately make a false statement or fail to disclose a material 
fact related to competency and qualifications. 

 
2. Shall not misrepresent his/her professional qualifications. 
 
3. Shall not assist any entry into the profession of a person known to be unqualified in respect to character, education, or 

other relevant attribute. 
 
4. Shall not knowingly make a false statement concerning the qualifications of a candidate for a professional position. 
 
5. Shall not assist a none educator in the unauthorized practice of teaching. 
 
6. Shall not disclose information about colleagues obtained in the course of professional service unless disclosure serves a 

compelling professional purpose or is required by law. 
 
7. Shall not knowingly make false or malicious statement about a colleague. 
 
8. Shall not accept any gratuity, gift, or favor that might impair or appear to influence professional decisions or action. 
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CODE OF ETHICS FOR MINNESOTA TEACHERS 
Public Information 

Minnesota Board of Teaching 
 

8700.7500 Code of Ethics for Minnesota Teachers. 
 
Subpart 1.  Scope.  Each teacher, upon entering the teaching profession, assumes a number of obligations, one of which 
is to adhere to a set of principles which defines professional conduct.  These principles are reflected in the following 
code of ethics, which sets forth to the education profession and the public it serves standards of professional conduct 
and procedures for implementation. 
 
This code shall apply to all persons licensed according to rules established by the Minnesota board of teaching. 
 
Subpart 2.  Standards of Professional Conduct.  The standards of professional conduct are as follows 
 

¶ A teacher shall provide professional educational services in a nondiscriminatory manner. 
 
 

¶ A teacher shall make reasonable effort to protect the student from conditions harmful to health and safety. 
 
 

¶ In accordance with state and federal laws, a teacher shall disclose confidential information about individuals only 
when a compelling professional purpose is served or when required by law. 

 
 

¶ A teacher shall take reasonable disciplinary action in exercising the authority to provide an atmosphere conducive to 
learning. 

 

¶ A teacher shall not use professional relationships with students, parents, and colleagues to private advantage. 
 
 

¶ A teacher shall delegate authority for teaching responsibilities only to licensed personnel. 
 
 

¶ A teacher shall not deliberately suppress or distort subject matter. 
 
 

¶ A teacher shall not knowingly falsify or misrepresent records or facts relating to that teacher's own qualifications or 
to other teachers' qualifications. 

 
 

¶ A teacher shall not knowingly make false or malicious statements about students or colleagues. 
 
 
A teacher shall accept a contract for a teaching position that requires licensing only if properly or provisionally licensed 
for that position. 
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