
 
 

1 

 

 

 

 

 
 

 

 

 

 

 

 

A Handbook for Teacher Candidates  

PK-12 and 5-12 
 

 

 

St. Cloud State University 
College of Education 

Department of Teacher Development, Secondary Education, 

 and Office of Clinical Experiences 
 

Revised January 2007 

 



 
 

2 

Table of Contents 
Letter fr om the Dean of the College of Education   3 
Transition Points for Secondary Education        4  

ED 300       5 

ED 441       7 

ED 466/467    19 

 

Ethics, Conceptual Framework, and Standards    
 Code of Ethics    24 

 SCSU College of Ed Mission Statement    26 

 Conceptual Framework    27 

 INTASC    33 

 NETS    34 

 SEP    37 

 

Policies 
 Attendance/Absences    38 

 Basic Policies of Student Teaching    39 

 Policy in the Event of a Strike    41 

 Procedures for Withdrawal/Removal of Teacher Candidates  42 

 Health Service Policy    43 

 Student Teaching Files    44 

 

Expectations of Teacher Candidates    45 

 

Issues to Consider     
 Data Privacy    47 

 Boundary Issues    47 

 Child Abuse    48 

 Diversity    48 

 Gender Bias    49 

 

Guiding Materials     
 Do You Know?    50 

 Observation Inventory    52 

 Teacher Candidate Reflections    54 

 A Checklist for Lesson Planning    55 

 Weekly Schedule Form    56 

 

Forms     57 

 Unit Assessment    58 

 Student Teaching Self-Assessment    59    

 Action Plan    60 

 Formative Observation Assessment    61 

 Standards Reference Sheet    64 

 Summative Assessment of Student Teaching   67  

 

Final Steps 

 Feedback to University Supervisor    71 

 Credentials, Licensure, Portfolios    72 

 Praxis II    73 



 
 

3 

 

 



 
 

4 

Transition Points for  

PK-12 and 5-12 Content Majors in Education  
Secondary Education   

 

PK-12 and 5-12 content areas will give students a model of their program transition 
points (including the secondary education courses).  Models for each major 
content area will be consistent within that major.   

 

Transition Point #1 for Content Majors in Secondary Education:  
a. Admission to Major  

b. ED300 Field Experience  

a. ED300 Field Experience Evaluation  

b. ED300 Field Rubric ðdispositions assessed  

c. ED300 Remediation Models  
 

Transition Point #2:  Adm ission to College of Education  
6. Must have been admitted to one of the 12 content majors in education 
2. Must have completed at least 36 semester hours (12 semester hours at SCSU ) toward 
Bachelorôs Degree  

3. GPA 2.5 or greater p 
4. Taken Pre-Professional Skills Test (PPST) & reported scores to SCSU 
5. Must have achieved a "C" or higher in ENGL 191 and CMST [SPC] 192  (waived if you 

have a BA or BS).  Transfer students may need to recheck transferability of courses taken 
to fulfill these general ed requirements.  Transfer students must see a Transfer Advisor in 
AS A118. 

7. Completed Teacher Education application (Dean's Office A110) 
 

Transition Point #3 for Secondary Education Majors:  
a. ED431 Curriculum and Instruction 

a. Interdisciplinary Unit 
b. Dispositions emphasized and assessed 

b. ED441 Practicum:  Final Assessment Formðdispositions assessed 
 

Transition Point #4:  Content Area Teaching Majors  
a. Program Content and Area Methods Courses 

1) Methods 
2) Skills 
3) Content area knowledge 
4) Dispositions 

 

(Note:  Transition Points #3 & #4 can be compl eted concurrently.)  
 

Transition Point #5:  Student Teaching Summative Assessment ðdispositions 
assessed  
 

Transition Point #6:  Follow -up of Teacher Education Candidates  
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The ED 300 field is a transition point in the secondary licensure program; a weak performance in the field, which 

is indicated on the rating form by the field teacher, may result in a remediation plan (typically this would include 

additional field work to assure the candidate is progressing satisfactorily and an incomplete is given until this is 

satisfactorily completed). 

 

Field Experience Evaluation for  
ED300:  Middle Level/High School Education  

 

Student Name  ____________________________________  Semester/Year  ________________________  

 

SCSU Instructor  __________________________________  Course No./Section  ___________________  

 

Student : Review this information with your teacher on your first classroom visit.  

Teacher : Check all that apply and provide additional information as requested.  

 Review the instructorõs letter to clarify the purpose of this field experience.  

 

One -on -One Teaching      Teaching Small Groups                      

___  Assisted with coursework    ___  Assisted with coursework  

___  Assisted with makeup work    ___  Assisted with projects  

___  Assisted with computer technolog y   ___  Assisted with presentations  

___  In -depth individual tutoring    ___  In -depth group tutoring  

 

Whole Class Teaching  

___  Communicated with whole class (attendance, announcements, etc.)  

___  Planned/delivered a mini -lesson or lesson of 10 -30 minutes (see instructorõs memo)   

List number of times presenting to whole class:  ______________  

 

Additional Duties  

___  Assisted with classroom/subject area environment duties  

___  Set up demonstrations or equipment  

___  Located resource materials  

___  Prepared transparencies/media  

___  Corrected papers  

___  Attended faculty or inservice meetings  

___  Helped plan or assisted with a field trip  

 

**Evaluate the student using the rubric on the back of this page.**  

 

Required 20 hours :  This SCSU education student was present a total of **_______** hours and 

visited my classroom/subject area environment on the following dates:  _____, _____, ____, ____, 

____, ____, _____, _____, ____, ____, ____, _____, _____, ____, ____, ____, _____, _____, ____ . 

 

Printed name _______ ________________________ Grade level/subject  __________________________________  

 

Signature (in ink) ________________________________ District/School_________________________________ 

Student:  Upon completion of the required twenty hours, make a copy of this evaluation for the course 

instructor, give a copy to Clinical Experiences, and save the original for your portfolio.   
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ED300 Field Rubric 
Dr. Leslie J. Davison:  ljdavison@stcloudstate.edu  

ü Circle the statement that best describes the student for each descriptor throughout the rubric.  

ü Note:  Ratings of 1 or 2 indicate a need for remediation. 

ü If no instruction was possible, please indicate by writing N/A (not applicable) across the rubric. 

ü If even one type of instruction occurred, please rate each descriptor if possible. 

 

Interaction with Others  
  Descriptor      4 3 2                                   1                       

Oral Communication 

Skills 

Conveys meaning clearly and 

accurately; able to alter explanations 
to include all learners 

Usually conveys meaning clearly 

and accurately; usually able to 
alter explanations to include all 

learners 

Conveys meaning 

simplistically and sometimes 
inaccurately 

Conveys meaning in 

a confusing and  
inaccurate manner 

Positive Interactions 
 

Has positive interactions with students 
that promote responsibility and self-

discipline 

Usually has positive 
interactions with students that 

promote responsibility and self-

discipline 

Sometimes has  
positive interactions with 

students that promote 

responsibility and self-

discipline 

Has negative interactions with 
students that do not promote 

responsibility and self-

discipline 

Listening Skills Has the ability to listen to student 
needs and concerns; then positively 

directs student action 

Usually has the ability to listen 
to student needs and concerns; 

usually positively directs student 

action 

Sometimes has the ability to 
listen to student needs and 

concerns; sometimes positively 

directs student action 

Does not have the ability to  

listen to student needs and  
concerns; does not positively  

direct student action 

 

Ethics of Caring 
 Descriptor               4 3 2                                 1                                            

Respect for Others Always displays respect for others Usually displays respect for 

others 

Sometimes displays respect for 

others 

Does not display  

respect for others 

Concern 
for Student Learning 

 

Caring attitude for students, which 
helps students progress towards 

learning goals 

Usually has a caring 
attitude for students, which helps 

students progress towards 
learning goals 

Sometimes has a caring attitude 
for students, which helps 

students progress towards 
learning goals 

Does not have a caring 
attitude 

for students; does not help   

students progress towards 
learning goals 

Dedication Always displays dedication to teacher 

duties 

Usually displays dedication to 

teacher duties 

Sometimes displays dedication 

to teacher duties 

Does not display 

dedication to teacher duties  

 

Professionalism  
Descriptor               4 3 2                                 1                     

Response to Situations Responds competently and maturely to 

situations 

Usually responds competently 

and maturely to situations 

Sometimes responds 

competently and maturely to 
situations 

Does not respond competently 

and maturely to situations 

Response to Feedback/ 

Suggestions 

Responds professionally to 

feedback/suggestions and makes 
appropriate adjustments 

Usually responds professionally 

to feedback/suggestions  and 
makes appropriate adjustments 

Sometimes responds 

professionally to 
feedback/suggestions and 

makes appropriate  adjustments 

Does not respond 

professionally 
to feedback/suggestions   

and does not make 

appropriate 
adjustments 

Punctuality Punctual Usually punctual Sometimes punctual Not punctual 

Grooming Professionally groomed Usually professionally groomed Sometimes professionally 

groomed 

Not professionally  

groomed 

 

Instruction:  Class/subject area environments, small groups, or individual  
  Descriptor               4 3 2                                   1                                                 

Planning Evidence of planning demonstrates 

proficient subject matter knowledge 
and teaching strategies 

Evidence of planning 

demonstrates competent subject 
matter knowledge and teaching 

strategies 

Evidence of planning 

demonstrates adequate subject 
matter knowledge and teaching 

strategies 

Evidence of planning demon- 

strates limited subject matter  
knowledge and teaching 

strategies 

Implementation Consistently demonstrates clear 
focused delivery 

Usually demonstrates clear 
focused delivery 

Sometimes demonstrates clear 
focused delivery  

Unclear, unfocused 
delivery 

Analysis/ 

Adjustment 

Detailed and accurate analysis of 

teaching with appropriate adjustments 

Sound and usually accurate 

analysis of teaching with 
appropriate adjustments 

Superficial analysis and 

sometimes accurate with weak 
adjustments 

Inaccurate or no analysis with 

no adjustments 

 

Cooperating Teacher Signature (in ink):  ______________________________________________________ 
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ED 441 
The ED Block (ED 421/431/441) has a transition point in the secondary licensure program for the classes 

and the field.  If any part of the block is not completed satisfactorily, remediation will take place.  

Typically, a remediation plan is developed by the student, the instructor(s) of the block, and the 

secondary program coordinator. 

 

ED 441 Integrating Theory & Practice: 

 Inclusive & Responsive Teaching for All Students  
 
Course Description: Merging theory and practice for developing inclusive and responsive 

curriculum, instruction and assessment in the PreK-12 setting during an in-depth field 

experience.  Active involvement in classrooms includes working with ESL, special education 

and/or other historically under-served students.   

 

Co-requisites:  ED 421 and ED 431; Prerequisites:  Admittance to Teacher Education, ED 300, 

CEEP 361, IM 422, HURL 497/498, HLTH 301 OR 405; ED/ENG 460 and SPED 425 either co-

req or pre-req to this course.   

 

    Standards of Effective Practice: http://www.mnstate.edu/howell/310/310res/STEP.pdf 

 

INTASC Principles:  http://www.ccsso.org/content/pdfs/corestrd.pdf 

Standard 1: Subject Matter 

Standard 2: Student Learning 

Standard 3: Diverse Learners 

Standard 4: Instructional Strategies 

Standard 5: Learning Environment 

Standard 6: Communication 

Standard 7: Planning Instruction 

Standard 8: Assessment 

Standard 9: Reflection and Professional Development 

Standard 10: Collaboration, Ethics, and Relationships 

 

Conceptual Framework: ñEducator as Transformative Professionalò:  

http://www.stcloudstate.edu/coe/about/framework.asp 

Knowledge Areas:   

(What you will learn at SCSU) 
Learning Dimensions:  

 (How you will learn to 

transform) 

 

Role Performance Expectations: 

 (What you will be prepared to 

demonstrate) 

C1 ï Subject Matter 

C2 ï Pedagogy 

C3 ï Curriculum 

C4 ï Learner Variables 

C5 ï Context 

C6 ï Philosophies and 

Perspectives 

C7 ï Research and Inquiry 

B1 ï Develop positive attitudes 

and perceptions 

B2 ï Acquire and integrate 

knowledge 

B3 ï Extend and refine 

knowledge 

B4 ï Use knowledge 

meaningfully 

B5 ï Develop productive habits 

of mind and body 

A1 ï Content Transformer 

A2 ïInclusive Educator 

A3 ï Humanistic Educator 

A4 ï Cultural Transmitter/Transformer 

A5 ï Researcher 

A6 ï Problem-solver / Decision Maker 

A7 ï Reflective Practitioner 

 

Teacher Development Policy: 

It is the policy of the elementary/K-8 program, the secondary licensure program, and the Office of Clinical 

Experiences that teacher candidates are to be in attendance at their field experience placements during the 

specifically assigned hours. Changes can only be made with the approval of the cooperating teacher, the 

university supervisor, AND the Office of Clinical Experiences. 

http://www.ccsso.org/content/pdfs/corestrd.pdf
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Course Outcomes Standards 

Of Effective  

Practice 

INTASC  

Standards 

Conceptual 

Framework 

Assessment 

Merge theory and practice as an astute 

observer and analyzer of the culture of 

the school and classroom in which 

they are participating 

8J 

10A 

8.3.4 

10.1.1 

A7 

B2 

Regular communications 

from the field 

Apply their understanding of 

knowledge, skills and dispositions 

needed to create safe, respectful, 

democratic cultures and learning 

communities in the classroom* 

3Q 

5E,G, H, L 

6G 

3.2.1-3.2.5, 

3.3.6, 3.3.7 

5.1.4, 5.2.1, 

5.3.1 

6.1.2, 6.2.1-

6.2.4 

A2, A3, A4 

B1 

C4 

Practicum Assessment: 5 

Apply their emerging understanding of 

communication and relationship-

building strategies with students, 

peers, school employees and 

parents/community members to an 

actual field experience* 

3O 

5H, I 

6G, H 

8M 

10I, J, K 

3.3.5 

5.1.2,5.2.1, 

5.2.3 

6.1.2, 6.2.1-

6.2.4, 6.3.1, 

6.3.4 

8.3.6 

10.2.3-10.2.5 

10.3.2-10.3.4 

A2, A3, A6 

B1 

C4, C6 

Practicum Assessment: 

6, 10 

Demonstrate the ability to implement 

beginning levels of inclusive and 

equitable curriculum, assessment and 

instruction based on diverse learner 

needs, especially ESL students, 

students with special needs, and other 

historically under-served students* 

2A,B, E, F, G 

3A, K, L, M 

4D, H, J 

5K, M, N, O, P 

6J 

7F, G 

8G 

10B 

2.1.2, 2.3.1, 

2.3.2, 2.3.3 

3.1.1, 3.3.1, 

3.3.2, 3.3.3 

4.1.3, 4.3.2, 

4.3.4 

5.2.5,  5.3.2-

5.3.5 

6.3.3 

7.3.1,7.33 

8.3.1 

10.1.2 

A2, A6, A7 

B4 

C2, C3, C4 

Teaching as much as 

possibleðfeedback from 

cooperating teacher for at 

least three lessons 

 

Practicum Assessment: 

2, 3, 4, 7, 8 

Apply language development, literacy 

knowledge and skills in their content 

area 

3K 

4F, J 

7G 

3.1.1, 3.3.1 

4.2.2, 4.3.4 

7.3.1 

A1 

B4 

C1, C2, C3, 

C5 

Teaching as much as 

possibleðfeedback from 

cooperating teacher for at 

least three lessons 

Practicum Assessment: 1 

Apply their understanding of 

interdisciplinary curriculum 

development and team teaching where 

possible in the field experience 

5K, L, M, N, O, 

P 

7B, F, G 

10G, H 

5.1.3, 5.2.5, 

5.3.1, 5.3.2-

5.3.5 

7.1.2, 7.2.3, 

7.3.1, 7.3.3 

10.2.3, 10.2.5, 

10.3.1 

A6 

B2, B4 

C2, C3 

Regular communications 

from the field 

Apply their conception of teacher as 

learner by actively seeking to fill in 

their own conceptual and perceptual 

gaps 

9H, I, J 9.1.1, 9.2.1-

9.2.5, 9.3.1-

9.3.3  

A5, A7 

B3 

 

Practicum Assessment: 9 

* Indicates Diversity Emphasis 
 

Instructional Strategies:  Teacher candidates work with cooperating teachers who will serve as models of 

instruction. 
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Course Requirements: 

Teacher candidates are expected to be in their field assignments, Monday through Friday, during the scheduled  

weeks. More than 3 absences for any reason will warrant an UNSATISFACTORY grade for the field experience.  

The teacher candidates should be working with their cooperating teacher for three periods or two blocks each day. 

They are expected to teach as much as possible with a minimum of three lessons formally observed by their 

cooperating teacher.  Teacher candidates are expected to maintain regular communication with their university 

instructors while in the field (specifics regarding this communication will be given by the instructors). 

 

Copying Evaluations:  Teacher candidates are required to share a copy of the ED300 Field Evaluation 

Form with the cooperating teacher AND university supervisor for ED441. In addition, if students want 

copies of any of the materials below for their portfolio, they must make them prior to turning in the 

forms. Copies of the ED300 Field Evaluation Form and the ED 441 Practicum Final Assessment Form 

must be shared with the cooperating teacher AND university supervisor for ED466/467 (Student 

Teaching).  

 

Practicum: Final Assessment ForméDUE ___________________ 

 This will be discussed and distributed prior to the field experience.  An S or U rating is based on whether  

or not the teacher candidate has met the field expectations and the evaluation provided by the cooperating  

teacher in the field experience.  Teacher candidates are expected to strive for ratings of 3 or 2 in each area  

if they are to receive an S.  Ratings of 1 or 0 on the Practicum Assessment Form are viewed as areas of  

concern, and the teacher candidate may be required to successfully complete another field experience before 

he/she is allowed to student teach.  If a teacher candidate misses more than three days of the field experience, 

he/she will automatically receive a U and will have to repeat the field experience in a subsequent semester. 

Regular communications from the fieldéDUE-Check requirements for ED 421/521 & ED431/531  

 The regular communications from the field received by the university instructors will also be used in final 

evaluation of the student.  The teacher candidate should be attentive to the course outcomes associated with  

these communications and strive to insure that the communications demonstrate competency in those areas. 

LessonséDUE_____________  

 Plan and teach as much as possible.  A minimum of 3 lessons (lesson plans are to be shared with 

the cooperating teacher at least 2 days before the day they are taught) are to be formally 

observed by the cooperating teacher.  Turn in the lesson plans for these as well as the 

corresponding observation forms completed by the cooperating teacher. 

 

Academic Dishonesty:    

Academic dishonesty includes, but is not limited to, cheating, plagiarism, misrepresentation of student status, 

and resume falsification.  Plagiarism includes, but is not limited to, the use by paraphrase or direct 

quotation, the published or unpublished work of another person without full and clear 

acknowledgment; unacknowledged use of materials prepared by another person or agency engaged in 

selling or otherwise providing term papers or other academic materials (SCSU Code of Conduct). 

 

Special Accommodations:    

It is St. Cloud State University policy to provide, on a flexible and individualized basis, reasonable accommodations  

to students who have disabilities that may affect their ability to participate in course activities or to meet course  

requirements.  If a teacher candidate has a documented disability that requires an accommodation, please notify your 

instructor within the first week of the semester. 
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Responsib ilities for the ED 441 Practicum Field Experience  
 

1. Contact cooperating teacher before your first day. Introduce yourself and remind them youôll be in 

the classroom beginning __________________. This can be over the phone or in person.  

 

2. Give the cooperating teacher the letter of introduction with the attachments. The expectation is that 
you will be in the school for three periods or two blocks, Monday through Friday from 
approximately 7:30-12:00 for the AM sections and 11:30-4:00 for the PM sections.  This 
includes travel time. 

 
3. Share a copy of your ED300 Field Evaluation  Form with your cooperating teacher 

and your university supervisor.  

 

4. Find out who the other ED 441 students are in your cooperating school. Carpool, if possible. Agree 

on a time to meet at the school the first day. Be early. There are procedures (sign in, parking, etc.) 

that the receptionists or secretary will need to go over. Donôt inconvenience that person by making 

them do it for each of you individually. 

 

5. Wear your SCSU student ID badge d aily  (obtained at Atwood Center). 

 

6. NOTE:   Send a (1) full day class schedule, (2) CT email address, (3) CT direct phone number 

via email to your university supervisor by ___________.  

 

7. Be as actively involved with students and as helpful to the cooperating teacher as they permit.  

 

8. Strive to exemplify the attitudes and actions of the teacher you are becoming. 

 

9. Be on time  for all classes, meetings and appointments.  

 

10. DDrr eessss  &&   aacctt   pprr ooffeessssiioonnaall llyy......Take your cue from the teachers in your building.  

 

11. Accept constructive feedback and engage in regular reflection & self-evaluation. 

 

12. Share each lesson plan  with your cooperating teacher at least two days in  

advance  of teaching the lesson to allow for discussion/feedback. 

 

13. Notify the cooperating teacher and university  supervisor if you will be absent.  
More than three absences from the field experience is unacceptable and will result in an 

Unsatisfactory grade for ED 441. 

14.  Be aware of the Code of Ethics for Minnesota Teachers and conduct yourself accordingly. 

 

15.  If you have questions or concerns, contact your university supervisor: 

Dr. Judy Jenkins      Dr. Jan Frank  

 jjenkins@stcloudstate.edu      jlfrank@stcloudstate.edu 
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Lesson plan format for practicum studentôs teaching 

 

Subject: 

 

Grade Level: 

 

Lesson topic: 

 

Lesson purpose: 

 

 

 

Teacher objective(s): 

 

 

 

 

 

 

Studentsô performance/learning objective(s): 

 

 

 

 

 

 

 

Literacy/language objective(s): 

 

 

 

 

 

 

Resources [i.e., materials, people, special room arrangements, etc.]: 

 

 

 

 

 

Methods/Procedures: 

 

Getting startedé 
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The learningé 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Wrapping it upé 

 

 

 

 

 

 

 

Evaluating/Assessing studentsô achievement regarding the learning objective(s)é 

 

 

 

 

 

 

 

Studentsô assignmenté 

 

 

Modifications/Provisions made for studentsô individual differences: 

 

 

 

 

 

Elements that were particularly good includeé 

 

 

 

Potential changes to consider includeé 
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Lesson plan format for practicum studentôs teaching 

 

Subject: 

 

Grade Level: 

 

Lesson topic:  TITLE  

 

Lesson purpose:  WHY IS THE LESSON BEING TAUGHT?  Start the purpose with the word:  TOé 

 

Teacher objective(s):  THE TEACHER WILLé (use verb) e.g.  DISCUSS, EXAMINE, IDENTIFY, 

INTRODUCE, FOCUS ON, PRESENT, PROVIDE, ASK, ENCOURGE, ETC. 

 
V  SPECIFIC CONTENT (could be affective objectives too) TEACHER WILL PRESENT 

TO THE STUDENTS 

 

Studentsô performance/learning objective(s):  THE STUDENTS WILL (VERB)é 

 

V TRANSLATE TEACHER OBJECTIVES INTO STUDENT LEARNING. 
 

V LIST & LABEL  COGNITIVE, PSYCHOMOTOR, AFFECTIVE OBJECTIVES.    

 

Literacy/language objective(s):  THE STUDENTS WILL (VERB)é 

 

V RECORD REQUIRED READING, WRITING, LISTENING, SPEAKING, THINKING 
SKILLS 

 

V CONSIDER VOCABULARY, COMPREHENSION,  STUDY SKILLS THAT ARE 

NEEDED   

 

Resources [i.e., materials, people, special room arrangements, etc.]: 

Á MATERIALS NEEDED/EQUIPMENT MAY BE INCLUDED 

 

Á WHEN CHOOSING MATERIALS,  BE AWARE OF GENDER FAIRNESS, CULTURAL 

DIVERSITY , AND DISABILITIES MANIFESTED IN YOUR STUDENTS.  

 
Methods/Procedures: 

 

 A.  Getting startedé  e.g. PRE-TESTS, PRIOR KNOWLEDGE STRATEGIES,                               
    STORY TELLING,  READ ALOUDS, BRAINSTORMING    
     ETC. 
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B.  The learningé 

o USE BULLETS.  IN SEQUENCE, LIST WHAT THE TEACHER IS DOING AND 

THE STUDENTS ARE DOING AS IF THERE IS A VIDEO CAMERA 

RECORDING ALL THE ACTIVITIES OF THE LESSON.  
 

o ACTIVITIES SHOULD BE SPECIFIC, MEANINGFUL, FLEXIBLE, VARI ED, 
APPLY TO REAL -LIFE, HAVE ALTERNATIVES, ETC.  

 

C.  Wrapping it upé 

o CONCLUDE THE LESSON WITH A COMMENT(S) THAT INDICATE 

CLOSURE OR A SUMMARY OF WHAT WAS COVERED IN THE  LESSON. 
 

D.  Evaluating/Assessing studentsô achievement regarding the learning objective(s)é 

Á HOW WILL STUDENTS DEMONSTRATE WHAT THEY HAVE LEARNED? 
 

Á CONNECT TO YOUR PERFORMANCE OBJECTIVES AND THE 

LANGUAGE/LITERACY OBJECTIVES.  

 

Á CAN BE FORMAL OR INFORMAL.  

NOTE:  You should be able to draw an arrow from any Performance/Language/Literacy objective to 

where it is worked on under Methods & Procedures to where it is assessed under Evaluation 
 

E.  Studentsô assignmenté 

× IS IT NECESSARY? 

 

×   IS IT REALISTIC? 

 

×   IS IT CONSISTENT WITH OBJECTIVES?  

 

×   HAS IT BEEN ñSET UPò WITH READING STRATEGIES 

 

Modifications/Provisions made for studentsô individual differences:  HOW IS THE   

 LESSON MEETING THE NEEDS OF YOUR DIVERSE LEARNERS ? 

 

This is one of the most important areas to document. This is where your reflective thinking on your 

planning and performance, as well as the performance / receptivity of your students, needs to be 

recorded.  If you havenôt thought about your lesson and its effectiveness, you havenôt completed your 

responsibilities as a teacher. 

 

Elements that were particularly good includeé 

 

 

 

Potential changes to consider includeé 
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St. Cloud State University 

Field experience observation & conference guide  
 

Practicum Student:  ___________________ Grade level: ________  Lesson: _______________ 
 

Cooperating Teacher:  _________________ School & Town:  __________________________ 

 
Progressing Needs more 

attention 

 Progressing Needs more 

attention 

 

 

 

 

 

 

 

 

 

 

 

 

 

1. Subject Matter 

 

2. Student Learning 

3. Diverse Learners 

4. Instructional 

Strategies 

5. Learning 

Environment 

 

 

 

 

 

 

 

 

 

 

 

 

6. Communication 

 

7. Planning Instruction 

8. Assessment  

 
9. Reflection & 

Professional 

Development 

 

 

Observation notes: 
 
 
 
 
 
 
 
 

Strengths: 
 
 
 
 
 
 
 
 
 
 
 

Specific suggestions for improvement: 

 
Sign-off below after discussing the feedback on this conference guide: 
 
Cooperating Teacher: _______________________ 
 
 Practicum Student: ____________________     Date_________________ 
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Practicum:  Final Assessment Form  

St. Cloud State University  
ED 441 Integrating Theory & Practice: Inclusive & Responsive Teaching for All Students 

 
Practicum Student ______________________________________________ Date ________________ 
Grade level ______  Course/Subject  ______________________  School _______________________ 
Cooperating Teacher________________________________________________________ 
3= Performance exceeded expectations for pre-student teaching experience in this subject area 
2= Demonstrated expected level of performance for pre-student teaching experience in this subject area 
 
1= Demonstrated minimal level of performance for pre-student teaching experience; suggests more practicum 

experiences before student teaching in this subject area 
 
0= Performance NOT demonstrated.  Suggests more practicum experiences before student teaching in this subject 

area  
    (***Important: Give specific reasons why this was not demonstrated (e.g., lack of opportunity, lack of skill, etc.) 
 

* Note:  The standards referred to below are representative and aligned with the Standards for Effective Practice 
that all persons must meet if they seek a license to teach in Minnesota starting 9/1/01.  

 

                       3  2  1  0         Comments            
Standard 1:  SUBJECT MATTER  

The student teacher demonstrated clear 
understanding of the subject being taught. 

    

She/he helped make the subject meaningful for 
students. 

    

Standard 2:  STUDENT LEARNING  

The student teacher developed learning 
opportunities, supporting  studentsô intellectual, 
social and personal development. 

    

Standard 3:  DIVERSE LEARNERS 

 

The student teacher recognized diversity among 
students. 

    

She/he adapted teaching to the diverse 
backgrounds and exceptionalities of students. 

    

Standard 4:  INSTRUCTIONAL STRATEGIES  

The student teacher used a variety of instructional 
strategies to engage students in critical thinking, 
problem solving and collaborative learning. 
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                        3  2  1 0         Comments         
Standard 5:  LEARNING ENVIRONMENT  

The student teacher helped to support a learning 
environment that encourages positive social 
interaction, active engagement in learning and self-
motivation. 

    

Standard 6:  COMMUNICATION  

The student teacher used effective verbal, 
nonverbal, and media communication techniques. 
 

    

Standard 7:  PLANNING INSTRUCTION  

The student teacher planned and managed 
instruction based upon knowledge of subject matter, 
students, the community and curriculum goals. 
 

    

Standard 8:  ASSESSMENT  

The student teacher understood and used various 
assessment strategies to evaluate student learning. 
 

    

Standard 9: REFLECTION & PROFESSIONAL 
DEVELOPMENT 

 

The student teacher was dependable and 
understood professional responsibilities. 

    

The student teacher demonstrated critical reflection 
about teaching and learning and a willingness to 
learn as a professional. 

    

Standard 10: COLLABORATION, ETHICS, AND 
RELATIONSHIPS 

 

The student teacher actively built positive and 
ethical relationships with students, peers, faculty, 
administration, and staff to learn more about the 
context in which instruction is embedded. 

    

PLEASE BE SURE TO INCLUDE DETAILED COMMENTS FOR EACH AREA 
ABOVE.  YOUR RATINGS SHOULD REFLECT THE STRENGTHS AND 
WEAKNESSES OF THIS STUDENT AS A BEGINNING STUDENT TEACHER.  
AREAS MARKED AS 1 OR 0 WILL BE VIEWED AS AREAS THAT NEED 
REMEDIATION PRIOR TO OR DURING STUDENT TEACHING. 

 
Practicum Student Signature _____________________________________  Date ________________ 

Cooperating Teacher Signature ___________________________________  Date ________________ 

 
 

 

 




