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ά.9/haLbD ¢I9 .9{¢έ 

 

The Office of Clinical Experiences (OCE), a department within the College of 

Education at St. Cloud State University worked with several departments to 

ǇǊŜǇŀǊŜ ǘƘƛǎ ǎǘǳŘŜƴǘ ǘŜŀŎƘƛƴƎ ƘŀƴŘōƻƻƪΦ  άBecoming the Bestέ ƛǎ intended to 

serve as a helpful guide for SCSU Teacher Candidates, Cooperating Teacher, 

University Supervisors, and Administrators who assist them during their student 

teaching experience.  These documents are revised each academic year.  Your 

comments and suggestions are welcome. 
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Cooperating Teacher(s)       Revision ς April 2007 

Important Phone Numbers 

 
Use this sheet to keep track of important phone numbers. 
 
Director, Office of Clinical Experiences 
Fran Umerski                    320-308-4783       oce@stcloudstate.edu                    fwumerski@stcloudstate.edu 

 
Assistant Director, Office of Clinical Experiences 
Kathy Watson                   320-308-4783    oce@stcloudstate.edu           kjwatson@stcloudstate.edu 
 
  
University Supervisor 
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SCSU College of Education Mission Statement 

 

The College of Education prepares transformative professional educators; educators 

who are prepared to facilitate the transformation of learners into life-long learners, 

critical and creative thinkers, and effective citizens in democratic society.  

 
 The goals of the college are to: 

 

1. Facilitate in each student the development of perspectives, attitudes, learning strategies, sense of self-worth and 

productive habits of mind essential to higher order thinking, critical thinking, and creative problem solving.  

 

 

2. Facilitate in each student acquisition of the values, dispositions, and abilities necessary for the lifelong 

assimilation, integration, transformation and application of knowledge to life's opportunities and challenges, and 

to evolution of our free democratic society.  

 

 

3. Prepare students within their respective disciplines and majors to become transformative professionals, able to 

continually transform themselves through knowledge, and able to facilitate attainment of Goals 1 and 2 above in 

other learners.  

 

 

 

 

 

 

OBJECTIVES OF THE STUDENT TEACHING PROGRAM  

 

1. To provide teacher candidates with: (a) a gradual induction into the role of a professional teacher; and (b) 

opportunities to teach under guidance. 

 

 

2. To help teacher candidates develop an understanding of and demonstrate competence in the role of a professional 

teacher. 

 

 

3. To provide teacher candidates with feedback and evaluation in terms of growth in understanding and abilities 

needed to assume the responsibilities of a beginning teacher. 

 

 

4. To develop improved programs by encouraging cooperative efforts between public school and university 

personnel. 

 

 

5. To provide opportunities for student teaching experiences in multi-cultural and international sites. 
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Conceptual Framework  

St. Cloud State University 

College of Education 
 
The development of the conceptual framework began in the fall of 1990 and flowed directly from the institutional 
mission and unit mission.  The conceptual framework represents a shared vision and is based on the assumption that 
the model is dynamic and will grow and evolve as it maintains contingent relationships with changing contexts and as 
inquiry about teaching and learning advances.  A second assumption is that the conceptual framework consists of 
multiple forms of knowledge, drawn from many disciplines and sources, including research, best practices, historical and 
cultural perspectives, and professional and community values.  The conceptual framework not only represents the 
knowledge and teaching abilities that we expect for our candidates, but also clearly articulates the dispositions that we 
value as an education community.  Finally, in developing the conceptual framework, the foundation was built based on 
the premise that teaching is a profession.  Teachers are not technicians, but professionals, able to make reflective 
decisions based on professional knowledge adapted to the context of teaching. 
 
¢ƘŜ /ƻƭƭŜƎŜ ƻŦ 9ŘǳŎŀǘƛƻƴ ŎƻƴŎŜǇǘǳŀƭ ŦǊŀƳŜǿƻǊƪ ƛǎ ǘƛǘƭŜŘ ά9ŘǳŎŀǘƻǊ ŀǎ ¢ǊŀƴǎŦƻǊƳŀǘƛǾŜ tǊƻŦŜǎǎƛƻƴŀƭέ ŀƴŘ ǎŜǊǾŜǎ ŀǎ the 
foundation for decision-making and planning for the unit.  At first glance, the conceptual framework may appear 
complex, yet there has always existed a clear consensus that teaching is a complex profession, requiring high level skills 
and expertise.  After months of research, analysis, and contemplation, a multidimensional model and organizing theme 
was developed, based on the belief that educators perform many complex roles, and that they are more than just 
transmitters of knowledge.  Educators need to be proactive and performance capable in many role arenas if they are to 
act and think in a transformative way, facilitating transformation in themselves, in the learner, in education, and in 
society.  Kasl and Elias (1997) point out that transformative eŘǳŎŀǘƛƻƴ ŦƻǎǘŜǊǎ ŎŀǇŀŎƛǘƛŜǎ ǎǳŎƘ ŀǎ άǘƘŜ ŀōƛƭƛǘȅ ǘƻ ōŀƭŀƴŎŜ 
divergence and convergence, reflection and action, chaos and order, and the ability to challenge uncritical subjectivity, 
manage unaware projections, and sustain both authenticity and open boundarƛŜǎΦέ 
 
¢ƘŜ ŎƻƴŎŜǇǘǳŀƭ ŦǊŀƳŜǿƻǊƪ ƛǎ ōŀǎŜŘ ƻƴ ǘƘŜ ƳŜǘŀǇƘƻǊ ƻŦ ŜŘǳŎŀǘƛƻƴ ŀǎ ŀ άŎǊǳŎƛōƭŜΣέ ŎƻƴǘŀƛƴƛƴƎ ǘƘŜ ŜȄǇŜǊƛŜƴŎŜǎ ŀƴŘ 
process through which candidates pass during their pre-service education.  At the heart of the conceptual framework 
are seven Role Performance Expectations (A), all of which represent the various roles in which a transformative 
educator must be proficient.  The role performance expectations are attained through a Process (E) in which candidates 
learn content that is specified in three content strands within the model, including Pervasive Knowledge Requirements 
(D), Knowledge Arenas (C), and Dimensions of Learning (B).  Candidates are expected to attain ten Exit Outcomes 
during their coursework, field experiences, and other learning opportunities.  The ten exit outcomes are drawn from the 
seven role performance expectations, and the three pervasive knowledge requirements that form the base and walls of 
ǘƘŜ ŎǊǳŎƛōƭŜΦ  9ŀŎƘ ǎǘǊŀƴŘ ƻŦ ǘƘŜ ŎƻƴŎŜǇǘǳŀƭ ŦǊŀƳŜǿƻǊƪ ŀŘŘǎ ǘƻ ǘƘŜ ŎǊǳŎƛōƭŜΣ άŦƛƭƭƛƴƎέ ŎŀƴŘƛŘŀǘŜǎ ǿƛǘƘ ǘƘŜ ƪƴƻǿƭŜŘƎŜΣ 
skills, and dispositions necessary to become transformative educators. 
 
Components of the Conceptual Framework: 
 
Strand D ς Pervasive Knowledge Requirements (D1 ς D3): Three separate knowledge arenas form the walls of the 
crucible.  Candidates arrive at SCSU with their personal knowledge base (D1) serving as a foundation for personal 
growth.  The unit and university provide ongoing modeling and experiences in the integration of multiple perspectives 
(D2), in learning abƻǳǘ ŀƴŘ ŎŀǇƛǘŀƭƛȊƛƴƎ ƻƴ ŜŀŎƘ ǎǘǳŘŜƴǘΩǎ ŎǳǊǊŜƴǘ ƪƴƻǿƭŜŘƎŜ ōŀǎŜ ŀǎ ŘŜǾŜƭƻǇƳŜƴǘŀƭ ŎŀǇƛǘŀƭΣ ŀƴŘ ƛƴ 
learning to work collaboratively with others (D3). 
 
Summary for Candidates: Pervasive Knowledge Requirements involves learning how to build upon your personal 
knowledge base by integrating different viewpoints and perspectives while learning to work with others. 
 
Strand E ς Process (E1 ς E4): The base of the model represents a crucible containing the experiences and process 
through which candidates pass.  The process includes General Studies (E1), Foundational Studies (E2), Professional and 
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Specialty Studies (E3), and Clinical Experiences (E4).  During this process, candidates focus on the acquisition of 
knowledge, dimensions of learning, and performance expectations that are specified in the model.   
 
Summary for Candidates: Process represents the types of learning and experiences you will encounter at SCSU. 
 
Strand C ς Knowledge Arenas (C1 ς C7): This strand contains the knowledge arenas deemed important to the 
prƻŦŜǎǎƛƻƴŀƭ ƪƴƻǿƭŜŘƎŜ ōŀǎŜ ƻŦ ŜŘǳŎŀǘƻǊǎΦ  ¢ƘŜ ƪƴƻǿƭŜŘƎŜ ōŀǎŜ ŦǊƻƳ ǿƘƛŎƘ ǘƘŜ ǳƴƛǘΩǎ ƻǊƎŀƴƛȊƛƴƎ ǘƘŜƳŜ ŀƴŘ ƳƻŘŜƭ ǿŀǎ 
drawn is necessarily broad and diverse, and represents knowledge drawn from many sources, including knowledge 
commonly associated with the follƻǿƛƴƎ άƪƴƻǿƛƴƎέ ŀǊŜƴŀǎΥ 
 

C1 ς Subject Matter: Includes philosophy, sources, concepts, understandings, facts, and methods of inquiry.   
5ŜōƻǊŀƘ [ƻŜǿŜƴōŜǊƎ .ŀƭƭ όнлллύ ƴƻǘŜǎΣ άYƴƻǿƛƴƎ ŎƻƴǘŜƴǘ ƛǎ ŎǊǳŎƛŀƭ ǘƻ ōŜƛƴƎ ƛƴǾŜƴǘƛǾŜ ƛƴ ŎǊŜŀǘƛƴƎ ǿƻǊǘƘǿƘƛƭŜ 
opportunities ŦƻǊ ƭŜŀǊƴƛƴƎ ǘƘŀǘ ǘŀƪŜǎ ƭŜŀǊƴŜǊǎΩ ŜȄǇŜǊƛŜƴŎŜǎΣ ƛƴǘŜǊŜǎǘǎΣ ŀƴŘ ƴŜŜŘǎ ƛƴǘƻ ŀŎŎƻǳƴǘΦέ   

 
C2 ς Pedagogy: Includes general and subject specific strategies, tasks and associated programs of action, and 
learner assessment.  Pedagogy, according to Ball (2000), is άǊƻƻǘŜŘ ƛƴ ŎƻƴǘŜƴǘ ƪƴƻǿƭŜŘƎŜΣ ƛǘ ŎƻƳǇǊƛǎŜǎ ƳƻǊŜ 
ǘƘŀƴ ǳƴŘŜǊǎǘŀƴŘƛƴƎ ǘƘŜ ŎƻƴǘŜƴǘ ƻƴŜǎŜƭŦΦέ 

 
C3 ς Curriculum: Includes definitions, planning, design, technology, diversity, resources, references and models, 
evaluation, assessment, renewal, and integration.  Linda Darling-IŀƳƳƻƴŘ όмффуύ ǎǘŀǘŜǎΣ ά¢ŜŀŎƘŜǊǎ ƴŜŜŘ ǘƻ 
know about curriculum resources and technologies to connect their students with sources of information and 
knowledge that allow them to explore ideas, acquire and synthesize information, and frame and solve 
ǇǊƻōƭŜƳǎΦέ     

 
C4 ς Learner Variables: Includes culture, language, intra- and inter-individual differences, gender, age, 
developmental status, personality, learning style, family, socioeconomic status, and prior experience and 
knowledge.  Linda Darling-IŀƳƳƻƴŘ όмффуύ ǎǳǇǇƻǊǘǎ ǘƘŜǎŜ ŜǎǎŜƴǘƛŀƭ ŜƭŜƳŜƴǘǎ ǿƘŜƴ ǎƘŜ ǎǘŀǘŜǎΣ ά¢ŜŀŎƘƛƴƎ ƛƴ 
ways that connect with students requires an understanding of differences that may arise from culture, family 
experiences, developed intelligences, and approaches to learning.  Teachers need to be able to inquire 
sensitively, listen carefully, and look thoughtfully at student work, as well as to structure situations in which 
ǎǘǳŘŜƴǘǎ ǿǊƛǘŜ ŀƴŘ ǘŀƭƪ ŀōƻǳǘ ǘƘŜƛǊ ŜȄǇŜǊƛŜƴŎŜǎΦέ  

 
C5 ς Context: Includes community values and traditions, political values and traditions, cultural and linguistic 
differences, professional and ethical values and standards, legal standards, educational policy, learner 
population configuration, physical and structural parameters, technology, parent desires and perspectives, and 
educational purposes and values. 

 
C6 ς Philosophies and Perspectives: Includes technical rationality, humanistic, change-oriented, personalistic, 
content-centered, social advocacy, constructivist, outcome-based, and cognitive restructuring.  Deborah 
[ƻŜǿŜƴōŜǊƎ .ŀƭƭ όнлллύ ǇǳǊǇƻǊǘǎΣ ά.ŜƛƴƎ ŀōƭŜ ǘƻ ǎŜŜ ŀƴŘ ƘŜŀǊ ŦǊƻƳ ǎƻƳŜƻƴŜ ŜƭǎŜΩǎ ǇŜǊǎǇŜŎǘƛǾŜΣ ǘƻ ƳŀƪŜ ǎŜƴǎŜ 
ƻŦ ŀ ǎǘǳŘŜƴǘΩǎ ŀǇǇŀǊŜƴǘ ŜǊǊƻǊ ƻǊ ŀǇǇǊŜŎƛŀǘŜ ŀ ǎǘǳŘŜƴǘΩǎ ǳƴŎƻƴǾŜƴǘƛƻƴŀƭƭȅ ŜȄǇǊŜǎǎŜŘ ƛƴǎƛƎƘǘ ǊŜǉǳƛǊŜǎ ǘƘƛǎ ǎǇŜŎƛŀƭ 
capacity to unpack ƻƴŜΩǎ ƻǿƴ ƘƛƎƘƭȅ ŎƻƳǇǊŜǎǎŜŘ ǳƴŘŜǊǎǘŀƴŘƛƴƎǎ ǘƘŀǘ ŀǊŜ ǘƘŜ ƘŀƭƭƳŀǊƪ ƻŦ ŜȄǇŜǊǘ ƪƴƻǿƭŜŘƎŜΦέ 

 
C7 ς Research and Inquiry: Includes process-product, ecological, ethnographic, action, craft/practice, effective 
schools, and cognitive inquiry and research models.  Linda Darling-IŀƳƳƻƴŘ όмффуύ ǎǘŀǘŜǎΣ άLŦ ǘŜŀŎƘŜǊǎ 
ƛƴǾŜǎǘƛƎŀǘŜ ǘƘŜ ŜŦŦŜŎǘǎ ƻŦ ǘƘŜƛǊ ǘŜŀŎƘƛƴƎ ƻƴ ǎǘǳŘŜƴǘǎΩ ƭŜŀǊƴƛƴƎΣ ŀnd if they read about what others have learned, 
they become sensitive to variation and more aware of what works for what purposes in what situations.  
Training in inquiry also helps teachers learn how to look at the world from multiple perspectives and to use this 
ƪƴƻǿƭŜŘƎŜ ǘƻ ǊŜŀŎƘ ŘƛǾŜǊǎŜ ƭŜŀǊƴŜǊǎΦέ 

 



10 
 

Summary for Candidates: Knowledge arenas represent what you should know and what you should be able to do as a 
teacher or educational professional. 
 
Strand B ς Dimensions of Learning (B1 ς B5): The Dimensions of Learning specifically address the tactics and strategies 
used for developing in the candidate the capability for higher order application of knowledge and for developing 
productive habits of mind which include critical and self-regulated thinking.  Hamilton and Pinnegar (2000) point out 
ǘƘŀǘ ά5ŜǾŜƭƻǇƳŜƴǘŀƭƭȅΣ ǇǊŜ-service teachers must move from the role of student to the role of teacher, from being cared 
ŦƻǊ ǘƻ ōŜƛƴƎ ǘƘŜ ƻƴŜ ǿƘƻ ŎŀǊŜǎ ŦƻǊ ƻǘƘŜǊǎΦέ  ¢ƘŜ ŦƛǾŜ 5ƛƳŜƴǎƛƻƴǎ ƻŦ [ŜŀǊƴƛƴƎ ƛƴŎƭǳŘŜΥ  

ω 5ŜǾŜƭƻǇƛƴƎ positive attitudes and perceptions (B1);  
ω !ŎǉǳƛǊƛƴƎ ŀƴŘ ƛƴǘŜƎǊŀǘƛƴƎ ƪƴƻǿƭŜŘƎŜ ό.нύΤ  
ω 9ȄǘŜƴŘƛƴƎ ŀƴŘ ǊŜŦƛƴƛƴƎ ƪƴƻǿƭŜŘƎŜ ό.оύΤ  
ω ¦ǎƛƴƎ ƪƴƻǿƭŜŘƎŜ ƳŜŀƴƛƴƎŦǳƭƭȅ ό.пύΤ ŀƴŘ  
ω 5ŜǾŜƭƻǇƛƴƎ ǇǊƻŘǳŎǘƛǾŜ Ƙŀōƛǘǎ ƻŦ ƳƛƴŘ ŀƴŘ ōƻŘȅ ό.рύΦ   

Linda Darling-Hammond (1998) ǎǳǊƳƛǎŜǎ ǘƘŀǘΣ ά¢ŜŀŎƘŜǊǎ ƭŜŀǊƴ ōŜǎǘ ōȅ ǎǘǳŘȅƛƴƎΣ ŘƻƛƴƎΣ ŀƴŘ ǊŜŦƭŜŎǘƛƴƎΤ ōȅ ŎƻƭƭŀōƻǊŀǘƛƴƎ 
ǿƛǘƘ ƻǘƘŜǊ ǘŜŀŎƘŜǊǎΤ ōȅ ƭƻƻƪƛƴƎ ŎƭƻǎŜƭȅ ŀǘ ǎǘǳŘŜƴǘǎ ŀƴŘ ǘƘŜƛǊ ǿƻǊƪΤ ŀƴŘ ōȅ ǎƘŀǊƛƴƎ ǿƘŀǘ ǘƘŜȅ ǎŜŜΦέ  5Ŝŀƴ 9ƭƛŀǎ όмффтύ 
states that several conditions exist under which ƻǇǘƛƳŀƭ ƭŜŀǊƴƛƴƎ ǘŀƪŜǎ ǇƭŀŎŜΣ ƛƴŎƭǳŘƛƴƎ ά!ƴ ƛƴǘŜǊǇŜǊǎƻƴŀƭ ŎƻƴǘŜȄǘ ǘƘŀǘ 
provides affective support and ensures that all participants have equal access to information and processes of 
information exchange; personal capacities for self-awareness, discernment and inner dialogue, and critical reflection; 
and the flexibility within individuals and the group to approach some learning appreciatively, some critically, as well as 
ǘƘŜ ǿƛǎŘƻƳ ǘƻ ƪƴƻǿ ƻƴŜ ŦǊƻƳ ǘƘŜ ƻǘƘŜǊΦέ  ¢ƘŜ 5ƛƳŜƴǎƛƻƴǎ ƻŦ [ŜŀǊƴƛƴƎ ŀƭƭƻǿ ŎŀƴŘƛŘŀǘŜǎ ǘƻ ƳƻǾŜ ŦǊƻƳ άǎŜƭŦ-knowledge 
ǘƻ ǿƻǊƭŘ ƳŀƪƛƴƎέ ό.ǊƛǘȊƳŀƴΣ нлллύΦ  
 
Summary for Candidates: Dimensions of Learning represent what you will do and the dispositions you will develop as 
you prepare to become a teacher or educational professional. 
 
Strand A - Role Performance Expectations  (A1 ς A7): Role Performance Expectations represent the various roles in 
which a transformative educator must be proficient.  In our view, Transformative Educators must do more than 
transmit; they must participate in and encourage students to participate in the transformation of society. 
 

A1 ς Content Transformer: The Content Transformer engages in on-going transformation of content scope, 
sequence, outcomes and materials.  As new content is considered for inclusion into the curriculum, the 
candidate will continually evaluate the overall scope of the curriculum, will analyze content placement to 
ƛƴŎƭǳŘŜ ƻƴƭȅ άŀǳǘƘŜƴǘƛŎέ ŎƻƴǘŜƴǘΣ ŀƴŘ ǿƛƭƭ ƳƻŘƛŦȅ ƻǳǘŎƻƳŜǎ ŀǇǇǊƻǇǊƛŀǘŜƭȅΦ  /ŀƴŘƛŘŀǘŜǎ ƴŜŜŘ ǘƻ ōŜ ŀǿŀǊŜ ƻŦ ŀƴŘ 
sensitive to content and how it may be applied within the classroom to meet the diverse needs of all learners.  
Content demands can only be transformed into meaningful learning when teacher candidates analyze the 
ǾŀǊƛƻǳǎ ŎƘŀƭƭŜƴƎŜǎ ŦŀŎŜŘ ǿƛǘƘƛƴ ǘƻŘŀȅΩǎ ŎƭŀǎǎǊƻƻƳΦ  ¢Ƙƛǎ ǊŜǉǳƛǊŜǎ ǘƘŜ ǎƪƛlls of mediating student ideas and 
viewpoints, modifying curriculum materials, choosing from multifarious means of representation, and applying 
what is known in the varied contexts of practice (Ball, 2000).  The Educator as Content Transformer helps 
learners synthesize information to create personal meaning for content studies, and to recognize that 
knowledge is personal, cultural, changeable, and perspective-driven. 

 
A2 ς Inclusive Educator: As an Inclusive Educator, candidates will demonstrate an understanding of the role of 
gender, race, religion, culture, socioeconomic level, sexual orientation, and disability awareness in school 
success.  Kasl and Elias (1997) point out that transformative education aides in confronting the challenges with 
regard to divŜǊǎƛǘȅΣ ά¢ƘŜ ŎŀǇŀŎƛǘȅ ǘƻ ǊŜǎǇƻƴŘ ǘƻ ǘƘŜ ƛƴŎǊŜŀǎƛƴƎ ŘƛǾŜǊǎƛǘȅ ƛƴ ƻǳǊ ŎǳƭǘǳǊŜ ƛƴ ŀ ƳŀƴƴŜǊ ǘƘŀǘ ƛǎ 
ŎǊŜŀǘƛǾŜ ǊŀǘƘŜǊ ǘƘŀƴ ŘŜǎǘǊǳŎǘƛǾŜ ƛǎ ŎǊƛǘƛŎŀƭ ŦƻǊ ǘƘŜ ƘŜŀƭǘƘ ƻŦ ƻǳǊ ŎƻƳƳǳƴƛǘƛŜǎ ŀƴŘ ƻǳǊ ǇƭŀƴŜǘΦέ  ¢ƘŜ LƴŎƭǳǎƛǾŜ 
Educator will also consider diversity issues in the design, development, delivery, and evaluation of curriculum 
and instruction.  Solomon and Levine-Rasky (1996) encourage teacher candidate programs to concentrate on 
studying education in its social context, examining current curricular practices critically, integrating the studies 
of multiculturalism, diversity, and social difference into the mainstream, providing a link between social action 
and teacher education, and developing a critical reflective practice of multi-dimensional proportions. 
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A3 ς Humanistic Educator: As a Humanistic Educator, candidates will model and teach reasoned discourse in 
arguing a position and will demonstrate an understanding of the philosophical and ethical foundations that 
shape societies.  The Humanistic Educator will also understand the influence of education on the dispositions, 
beliefs and values of peoples, and consider those beliefs and values in planning, instruction, and assessment.  
Candidates will also model critical thinking and creative problem solving, create and maintain a learning 
environment that provides success for all learners, and demonstrate the highest regard for all persons. 

 
A4 ς Cultural Transformer: As a Cultural Transformer, the candidate will critically evaluate and transform 
contemporary cultures consistent with legal, ethical, and professional standards.  S/he will help learners 
understand past and present ideas and debates in the humanities and sciences through planning, instruction, 
and assessment.  Candidates will also recognize that knowledge is personal, cultural, changeable, and 
perspective-driven and will help the learner critically assess and synthesize current and historical elements of 
ŎƻƴǘŜƳǇƻǊŀǊȅ ŎǳƭǘǳǊŀƭ ŘƛƳŜƴǎƛƻƴǎΦ  5Ŝŀƴ 9ƭƛŀǎ όмффтύ ǎǳǇǇƻǊǘǎ ǘƘƛǎ ǊƻƭŜ ŜȄǇŜŎǘŀǘƛƻƴ ōȅ ǎǘŀǘƛƴƎΣ ά¢ǊŀƴǎŦƻǊmative 
learning is the transformation of meaning schemes (specific beliefs about the self or world) and meaning 
perspectives (comprehensive worldviews) through reflection on underlying premises, leading to meaning 
perspectives that are more inclusive, diffŜǊŜƴǘƛŀǘŜŘΣ ǇŜǊƳŜŀōƭŜΣ ŀƴŘ ƛƴǘŜƎǊŀǘŜŘΦέ  9ŀŎƘ ƻŦ ƻǳǊ ŎŀƴŘƛŘŀǘŜǎΣ ŀǎ ŀ 
representative of one culture and race, will seek not only to communicate and model his/her personal cultural 
imperatives, but will also engineer the manner and content of instruction to ensure that open dialogue about 
ŀƴŘ ǳƴŘŜǊǎǘŀƴŘƛƴƎ ƻŦ ƻǘƘŜǊ ŎǳƭǘǳǊŜǎΣ ǊŀŎŜǎΣ ŀƴŘ ǇŜǊǎǇŜŎǘƛǾŜǎ ƛǎ ƛƴŦǳǎŜŘ ƛƴǘƻ ǘƘŜ ƭŜŀǊƴŜǊΩǎ ǎŎƘƻƻƭ ŜȄǇŜǊƛŜƴŎŜΦ 

 
A5 ς Researcher: The Transformative Educator will also fulfill the role of Educator as Researcher.  Vukelich and 
²ǊŜƴƴ όмффсύ ƴƻǘŜ ǘƘŜ ƴŜŜŘ ǘƻ ǾƛŜǿ ά¢ŜŀŎƘŜǊǎ ŀǎ ƛƴǘŜƭƭŜŎǘǳŀƭǎΣ ŜƴƎŀƎŜŘ ƛƴ ǘƘŜ ǇǳǊǎǳƛǘ ƻŦ ŀƴǎǿŜǊǎ ǘƻ ƎŜƴǳƛƴŜ 
ǉǳŜǎǘƛƻƴǎΣ ǇǊƻōƭŜƳǎΣ ŀƴŘ ŎǳǊƛƻǎƛǘƛŜǎΦέ  ¢ƘŜȅ Ƨƻƛƴ 5eborah Loewenberg Ball in challenging educators to 
άLƴǾŜǎǘƛƎŀǘŜΣ ŜȄǇŜǊƛƳŜƴǘΣ ŎƻƴǎǳƭǘΣ ŀƴŘ ŎƻƴǎƛŘŜǊ ƻǳǘŎƻƳŜǎ ς to take on a stance of critique and inquiry toward 
ǇǊŀŎǘƛŎŜΦέ  ¢ƘŜ 9ŘǳŎŀǘƻǊ ŀǎ wŜǎŜŀǊŎƘŜǊ ǿƛƭƭ ǊŜŎƻƎƴƛȊŜ ŀƴŘ ǇǊƻƳƻǘŜ ŀ ǾŀǊƛŜǘȅ ƻŦ ǿŀȅǎ ƻŦ ƪƴƻǿƛƴƎ and use 
appropriate research tools.  Linda Darling-IŀƳƳƻƴŘ όмффсύ ǎǘŀǘŜǎ ά¢ŜŀŎƘŜǊ ǇǊŜǇŀǊŀǘƛƻƴ ŀƴŘ ƛƴŘǳŎǘƛƻƴ ǇǊƻƎǊŀƳǎ 
are increasingly helping prospective teachers and interns develop a reflective, problem-solving orientation by 
engaging them in teacher research, school-ōŀǎŜŘ ƛƴǉǳƛǊȅΣ ŀƴŘ ƛƴǉǳƛǊȅ ƛƴǘƻ ǎǘǳŘŜƴǘǎΩ ŜȄǇŜǊƛŜƴŎŜǎΦ  ¢ƘŜǎŜ 
approaches help teachers build an empirical understanding of learners and a capacity to analyze what occurs in 
ǘƘŜƛǊ ŎƭŀǎǎǊƻƻƳǎ ŀƴŘ ƛƴ ǘƘŜ ƭƛǾŜǎ ƻŦ ǘƘŜƛǊ ǎǘǳŘŜƴǘǎΦέ  wŜǎŜŀǊŎƘ ƛǎ ǳǘilized in an on-going manner to yield 
information useful in program design, development, and improvement. 

 
A6 ς Problem Solver/Decision Maker: The Educator as Problem Solver and Decision Maker will use formal and 
informal data to evaluate student learning in order to make necessary changes in curriculum, learning 
outcomes, planning, and teaching methodology.  The candidate will be aware of and utilize educational research 
findings and information from the professional literature in designing an effective learning environment and 
program.  The educator will plan for professional growth and development utilizing self-evaluation, 
collaboration, critical thinking, creative problem solving, and effective communication skills.  Vukelich and 
Wrenn (1999), in studyiƴƎ [ŜaŀƘƛŜǳΣ wƻȅΣ ŀƴŘ Cƻǎǎ όмффсύΣ ŀƴŘ {ƳȅƭƛŜ όмффсύΣ ŘƛǎŎƻǾŜǊŜŘ ǘƘŀǘΣ άLƴ ǉǳŀƭƛǘȅ 
professional development experiences, teams of professionals work collaboratively to develop curriculum, 
experiment, solve real problems, reflect on pedagogy, and engage in ǊŜŎƛǇǊƻŎŀƭ ƻōǎŜǊǾŀǘƛƻƴ ŀƴŘ ŦŜŜŘōŀŎƪΦέ    
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A7 ς Reflective Practitioner: As a Transformative Professional, the candidate will demonstrate traits related to 
reflectiveness such as open-mindedness and introspection.  S/he will reflect on and understand the long term 
implications of classroom teaching behaviors and will understand the overt and hidden curriculum.  Linda 
Darling-IŀƳƳƻƴŘ όмффуύ ŘŜŎƭŀǊŜǎΣ ά¢ŜŀŎƘŜǊǎ ƴŜŜŘ ǘƻ ōŜ ŀōƭŜ ǘƻ ŀƴŀƭȅȊŜ ŀƴŘ ǊŜŦƭŜŎǘ ƻƴ ǘƘŜƛǊ ǇǊŀŎǘƛŎŜΣ ǘƻ ŀǎǎŜǎǎ 
the effects of their teaching, and to refine and improve their instruction.  They must  
continuously evaluate what students are thinking and understanding and reshape their plans to take account of 
ǿƘŀǘ ǘƘŜȅΩǾŜ ŘƛǎŎƻǾŜǊŜŘΦέ  ¢ƘŜ ŎŀƴŘƛŘŀǘŜ ǿƛƭƭ ƛƴŎƻǊǇƻǊŀǘŜ ŜǘƘƛŎŀƭ ǇǊƛƴŎƛǇƭŜǎ ƛƴǘƻ ŎǳǊǊƛŎǳlum development, 
instructional strategies, and assessment procedures, and will demonstrate knowledge of various theories of 
moral and ethical education.  S/he will demonstrate knowledge of reflective thinking, research, and theory, and 
demonstrate congruence between reflective thought and reflective practice. 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Summary for Candidates: Role Performance Expectations represent the different roles you will integrate to become an 
effective teacher or education professional. 
 
As a result of candidateǎ άǇŀǎǎƛƴƎ ǘƘǊƻǳƎƘέ ǘƘŜ ŎǊǳŎƛōƭŜΣ ǘƘŜȅ ǿƛƭƭ ōŜ performance capable in all seven role expectation 
ŀǊŜŀǎ ŀǎ ǿŜƭƭ ŀǎ ƛƴ ǘƘŜ ǘƘǊŜŜ ǇŜǊǾŀǎƛǾŜ ƪƴƻǿƭŜŘƎŜ ǊŜǉǳƛǊŜƳŜƴǘǎΣ ŎƻƳǇǊƛǎƛƴƎ ǘƘŜ ǳƴƛǘΩǎ ǘŜƴ exit outcomes.  Performance 
indicators of the ten exit outcomes have been developed including examples of performance-based assessments that 
may be infused into programs in the unit.  Although candidates will not be expected to master all there is to know within 
each strand, the essential knowledge for a given level or program will be drawn from these strands and mastery 
requirements will be designated within particular programs for individual candidates.   
 
Summary for Candidates: The Exit Outcomes represent what you should be able to demonstrate at the culmination of 
your educational program at St. Cloud State University. 
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