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The Office of Clinicéixperiences (OCE), a department within the College of
Education at St. Cloud State University worked with several departments to
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serve as a helpful guide for SCSU Teacher Candidates, Cooperating Teacher,
University Supervisors, and Administrators who assist them during their student
teaching experience. These documents are revised each academic year. Your
comments anduggestions are welcome.
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ST CLOUD STATE COLLEGE OF EDUCATION

U N V E R S 1 T Y OFFICE OF THE DEAN

A tradition of excellence and opportunity . 7&7.:10 Fgu;/[&;\]A;%r;%el Sf:gtg
t. Cloud, -

Phone (320) 308-3023
FAX (320) 308-4237

Dear Teacher Candidate:

I would like to take this opportunity to congratulate you on reaching the final milestone
in your teacher preparation program. The final clinical experience (student teaching) is
an important capstone experience in your professional career and represents our
confidence in you to work as a professional in the public schools. We believe you have
the knowledge, skills, and professional dispositions to take this important step in your
career.

You will not be alone in this endeavor as your clinical experience is a collaborative effort
between university faculty and our clinical faculty in the public schools. The Office of
Clinical Experiences (OCE) has worked hard to ensure that your placement is appropriate
and will be a positive learning environment for you. It is important that you clearly
understand your role and responsibilities during this important experience as you are
representing the College of Education at St. Cloud State University. If you have any
questions regarding your clinical experience, please do not hesitate to contact the Office
of Clinical Experiences.

Finally, I would like to emphasize the tremendous impact you will have on student
learning in your classroom. This is an important responsibility for every teacher and we
expect that your strong work ethic, commitment, and dedication to teaching will result in
a positive impact on learning for every student in your classroom. I wish you the best
during this exciting time in your professional career.

Sincerel

Kate M. Steffens
Dean

A college sponsor of the National Merit Scholarship Program.

St. Cloud State University values diversity of all kinds, including but not limited to race, religion and ethnicity (full statement at bul[etin.SlClaudStale.cdu/ugb/gcncralinfa/nandiscriminanon:hzml).
TTY: 1-800-627-3529 SCSU is an affirmative action/equal opportunity educator and employer.
This material can be made available in an alternative format. Contact the department/agency listed above.
Member of Minnesota State Colleges & Universities.
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Important Phone Numbers

Use this sheet to keep track of important phone numbers.

Director, Office of Clinical Experiences
Fran Umerski 3IB-4783 oce@stcloudstate.edu

Assisant Director,Office of Clinical Experiences
Kathy Watson 3AD84783 oce@stcloudstate.edu
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SCSU College of Education Mission Statement

The College of Education prepares transformative professional educators; educators

who are prepared to facilitate the transformation of learners into {lang learners,

critical and creative thinkers, and effective citizens in democratic society.

The goals of the college are to

1.

Facilitate in each student the development of perspectives, attitudes, learning strategies, sewserihf apti
productive habits of mind essential to higher order thinking, critical thinking, and creative problerg.solvin

Facilitate in each student acquisition of the values, dispositions, and abilities necessary for the lifelong
assimilation, integration, transformation and application of knowledge to life's opportunities and challenges, and
to evolution of our fre democratic society.

Prepare students within their respective disciplines and majors to become transformative professionals, able to
continually transform themselves through knowledge, and able to facilitate attainment of Goals 1 and 2 above ir
othe learners.

OBJECTIVES OF THE STUDENT TEACHING PROGRAM

To provide teacher candidates with: (a) a gradual induction into the role of a professional teacher; and (b)
opportunities to teach under guidance.

To help teacher candidates developuaderstanding of and demonstrate competence in the role of a professional
teacher.

To provide teacher candidates with feedback and evaluation in terms of growth in understanding and abilities
needed to assume the responsibilities of a beginning reache

To develop improved programs by encouraging cooperative efforts between public school and university
personnel.

To provide opportunities for student teaching experiences in-ulttiral and international sites.



Conceptual Framework
St. Cloud State University
College of Education

The development of theonceptual frameworkbegan in the fall of 1990 and flowed directly from fihetitutional
missionandunit mission The conceptual framework represents a shared vision and is based asdin@ption that

the model is dynamic and will grow and evolve as it maintains contingent relationships with changing contexts and as
inquiry about teaching and learning advances. A second assumption is that the conceptual framework consists of
multiple forms of knowledge, drawn from many disciplines and sources, including research, best practices, historical an
cultural perspectives, and professional and community values. The conceptual framework not only represents the
knowledge and teaching abilitiekdt we expect for our candidates, but also clearly articulates the dispositions that we
value as an education community. Finally, in developing the conceptual framework, the foundation was built based on
the premise that teaching is a profession. Teaslae not technicians, but professionals, able to make reflective
decisions based on professional knowledge adapted to the context of teaching.

¢tKS /2t€tS3S 2F 9RdzOIGA2Yy 02y OSLIidzr f FNIYSE2N] tha (A QG
foundation for decisiommaking and planning for the unit. At first glance, the conceptual framework may appear
complex, yet there has always existed a clear consensus that teaching is a complex profession, requiring high level ski
and expertise.After months of research, analysis, and contemplation, a multidimensional model and organizing theme
was developed, based on the belief that educators perform many complex roles, and that they are more than just
transmitters of knowledge. Educators ne@dite proactive and performance capable in many role arenas if they are to
act and think in a transformative way, facilitating transformation in themselves, in the learner, in education, and in
society. Kasl and Elias (1997) point out that transformatRe2Ol G A2y F2aGSN&E O LI OAlGASa
divergence and convergence, reflection and action, chaos and order, and the ability to challenge uncritical subjectivity,
manage unaware projections, and sustain both authenticity and open bo#in8a& ® ¢

¢tKS O2yOSLIidzZf FNIYSE2N] Aa oO6FlaSR 2y (GKS YSOFLK2N 27
process through which candidates pass during theirgaerice education. At the heart of the conceptual framework

are severRole Performance Expectatiorfd), all of which represent the various roles in which a transformative

educator must be proficient. The role performance expectations are attained throBgbcasgE) in which candidates

learn content that is specified three content strands within the model, includiRgrvasive Knowledge Requirements
(D),Knowledge Arenag¢C),and Dimensions of Learnin@). Candidates are expected to attain &Exit Outcomes

during their coursework, field experiences, and other leagropportunities. The ten exit outcomes are drawn from the
seven role performance expectations, and the three pervasive knowledge requirements that form the base and walls of
0§KS ONHzOAGE SO 9 OK aiGNlyYyR 2F (KGt DEFFOSOXNYRARFHNBYSH R
skills, and dispositions necessary to become transformative educators.

Components of the Conceptual Framework:

Strand D¢ Pervasive Knowledge Requirements (PD3): Three separate knowledge arenas form the wallthef

crucible. Candidates arrive at SCSU with their personal knowledge base (D1) serving as a foundation for personal
growth. The unit and university provide ongoing modeling and experiences in the integration of multiple perspectives
(D2),inlearningabdzi FyR OFLAGEFEEATAYy3 2y SIOK &aidzRRSyioa Odz2NNBy
learning to work collaboratively with others (D3).

Summary for CandidateBervasive Knowledge Requiremenis/olves learning how to build upon your personal
knowledge base by integrating different viewpoints and perspectives while learning to work with others.

Strand K Process (E& E4):The base of the model represents a crucible containing the experiences and process
through which candidates pass. The msgincludes General Studies (E1), Foundational Studies (E2), Professional and
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Specialty Studies (E3), and Clinical Experiences (E4). During this process, candidates focus on the acquisition of
knowledge, dimensions of learning, and performance expeatattbat are specified in the model.

Summary for CandidateBrocessepresents the types of learning and experiences you will encounter at SCSU.

Strand G; Knowledge Arenas (C4.C7):This strand contains the knowledge arenas deemed important to the

pr2 FSaaArz2ylt (1y2¢6fSR3IS o61asS 2F SRdzOF 12 NRAR O tKS 1y26fSF
drawn is necessarily broad and diverse, and represents knowledge drawn from many sources, including knowledge
commonly associated withtheféllg A y3 Gl y26Ay3Ié | NByl ay

C1c Subject Matter:Includes philosophy, sources, concepts, understandings, facts, and methods of inquiry.
5502Nl K [28S6SyoSNB .Fff ownnnv y2G8az avyyz2giy3a Oz
opportunitesF 2 NJ £ SI Ny Ay 3 GKIG GF15a8 €SIENYSNEQ SELISNASYyO!

C2¢ Pedagogyincludes general and subject specific strategies, tasks and associated programs of action, and
learner assessment. Pedagogy, accordingto Ball 2000N&B 2 1 SR Ay O2y (iSyid 1y26ftS
GKIFyYy dzy RSNEGFYRAY3a (GKS O2y(iSyd 2ySasStToé

C3¢ Curriculum:Includes definitions, planning, design, technology, diversity, resources, references and models,
evaluation, assessment, renewal, and integratibinda Darling I YY2y R o6 mdopdpy v adl G§Saxz
know about curriculum resources and technologies to connect their students with sources of information and
knowledge that allow them to explore ideas, acquire and synthesize information, and franselaed

LINRPOE SYa o¢

C4c Learner Variablesincludes culture, language, intrand interindividual differences, gender, age,
developmental status, personality, learning style, family, socioeconomic status, and prior experience and
knowledge. LindaDamgrl F YY2Y R 6mMdppy 0 adzLILI2 NI a GKS&AS SaaSyidalf
ways that connect with students requires an understanding of differences that may arise from culture, family
experiences, developed intelligences, and approaches to learfiiegchers need to be able to inquire

sensitively, listen carefully, and look thoughtfully at student work, as well as to structure situations in which
aiGdzRRSyiGa 6NAGS yR GFf]1 lFo2dzi GKSANI SELISNASYyOSavé

C5¢ Context:Includes community values and traditis, political values and traditions, cultural and linguistic
differences, professional and ethical values and standards, legal standards, educational policy, learner
population configuration, physical and structural parameters, technology, parent desidegerspectives, and
educational purposes and values.

C6¢ Philosophies and Perspectivebicludes technical rationality, humanistic, chargé&nted, personalistic,
content-centered, social advocacy, constructivist, outceb@sed, and cognitive restruating. Deborah

[ 2S6SYyoSNB . IFff oOoWwnnnod LIzZNLRNI&sX . SAy3a +oftS G2 a
2F | addzRSydQa F LI NByd SNNBNJ 2NJ F LIINBOAIFGS | adadz
capacitytounpack Yy SQa 2¢y KAIKf & O2YLINBaaSR dzy RSNEGIF yRAY 3

C7¢ Research and Inquinyncludes procesproduct, ecological, ethnographic, action, craft/practice, effective
schools, and cognitive inquiry and research models. LindaDariny Y2 YR omdpopy 0 adl dSaz
AYy@SaidAalrasS GKS STFFSOG A 2 Fndiftkey fedtlalio® watothefshave arnéd) dzR
they become sensitive to variation and more aware of what works for what purposes in what situations.
Training in inquiry also helps teachers learn how to look at the world from multiple perspectives aselttos
1y26t SR3IS (G2 NBI OK RAGSNES f Sk NYSNE®E



Summary for CandidateBnowledge arenasepresent what you should know and what you should be able to do as a
teacher or educational professional.

Strand B¢ Dimensions of Learning (B1B5): The Dimensionef Learning specifically address the tactics and strategies
used for developing in the candidate the capability for higher order application of knowledge and for developing
productive habits of mind which include critical and set[;ulated thinking. Hailton and Pinnegar (2000) point out

GKIFIG a5S@St adzrj)t’cé;lxa’amherB fnustouelidn the role of student to the role of teacher, from belng cared
TZNJ 02 oSAYEI GKS 2yS K2 OFNBA& FT2NJ 20 KSNh P& tKS FAD!

w 5 S @ Spbskivaatitidles and perceptlons (BL);

@ ! Ol dzA NA y 3 FYR AYyGSaINIdGAy3d 1y26fSRIAS 6. HOT

w 9EGSYRAY3I YR NBFAYAY3I (y26fSR3IS 6.00T

w !aAy3 1y2sfSR3IS YStyAy3FdAte 6.n0T yR

w 58PSt 2LAY3 UMERMOUAQS KFroAGa 27 nyé ly 02R& 0
Linda DarlingHammond (19984 dzN¥ A &asSa GKI G¢ Sl OKSNE f Ny o6Said oe 2
gAGK 204KSNJ G6SIF OKSNET oeé f2217\y3 OfZééfé I-U audzlfié)/ué I
states that several conditions exist under whghJi A Y € € SI NYyAy3 GF1Sa LXFOSE AyO

provides affective support and ensures that all participants have equal access to information and processes of
information exchange; personal capacities for-selfareness, discernmemind inner dialogue, and critical reflection;

and the flexibility within individuals and the group to approach some learning appreciatively, some critically, as well as
GKS gAaR2Y (2 ((y26 2yS FTNRY (KS 20KSNMW2 S ¢ K EBWSMeiys $ & X :
G2 62NIR YI{1Ay3aE 6. NRGTYFYS HAanno o

Summary for CandidateBimensions of Learningepresent what you will do and the dispositions you will develop as
you prepare to become a teacher or educational professional.

Strand A- RolePerformance Expectation§Al¢ A7):Role Performance Expectations represent the various roles in
which a transformative educator must be proficient. In our view, Transformative Educators must do more than
transmit; they must participate in and encouraggeidents to participate in the transformation of society.

Alc¢ Content TransformerThe Content Transformer engages ingoing transformation of content scope,
sequence, outcomes and materials. As new content is considered for inclusion into theleorride

candidate will continually evaluate the overall scope of the curriculum, will analyze content placement to
AyOf dzRS 2yfeée aldziKSyiAaoeg O2yiSyds FyR gAff Y2RATE®
sensitive to content and how imay be applied within the classroom to meet the diverse needs of all learners.
Content demands can only be transformed into meaningful learning when teacher candidates analyze the

G NRA2dza OKIFffSy3aSa Tl OSR ¢AlKBNAy médaing studeént idgdslarl d N2 2 Y
viewpoints, modifying curriculum materials, choosing from multifarious means of representation, and applying
what is known in the varied contexts of practice (Ball, 2000). The Educator as Content Transformer helps
learnea's synthesize information to create personal meaning for content studies, and to recognize that
knowledge is personal, cultural, changeable, and perspectien.

A2 ¢ Inclusive EducatorAs an Inclusive Educator, candidates will demonstrate an undetisig of the role of

gender, race, religion, culture, socioeconomic level, sexual orientation, and disability awareness in school
success. Kasl and Elias (1997) point out that transformative education aides in confronting the challenges with
regardtod S NBEAG&3X G¢KS OF LI OAde (2 NBaALRYR (2 (GKS AyON
ONBI GAPS NI GKSNJ 6Ky RSAGNUHzZOGA OGS A& ONRGAOFE F2NJ
Educator will also consider diversity issueshia design, development, delivery, and evaluation of curriculum

and instruction. Solomon and LeviRasky (1996) encourage teacher candidate programs to concentrate on
studying education in its social context, examining current curricular practices ltyjtiogegrating the studies

of multiculturalism, diversity, and social difference into the mainstream, providing a link between social action
and teacher education, and developing a critical reflective practice of-hutiensional proportions.
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A3 ¢ Humanistic EducatorAs a Humanistic Educator, candidates will model and teach reasoned discourse in
arguing a position and will demonstrate an understanding of the philosophical and ethical foundations that
shape societies. The Humanistic Educator will asterstand the influence of education on the dispositions,
beliefs and values of peoples, and consider those beliefs and values in planning, instruction, and assessment.
Candidates will also model critical thinking and creative problem solving, creataainthin a learning
environment that provides success falf learners, and demonstrate the highest regard for all persons.

A4 ¢ Cultural TransformerAs a Cultural Transformer, the candidate will critically evaluate and transform
contemporary culturesansistent with legal, ethical, and professional standards. S/he will help learners
understand past and present ideas and debates in the humanities and sciences through planning, instruction,
and assessment. Candidates will also recognize that knowlsgigegonal, cultural, changeable, and
perspectivedriven and will help the learner critically assess and synthesize current and historical elements of
O2Yy G SYLR NI NB Odz#f GdzZNF f RAYSyaizyao 5SFy 9f Antative 6 M @
learning is the transformation of meaning schemes (specific beliefs about the self or world) and meaning
perspectives (comprehensive worldviews) through reflection on underlying premises, leading to meaning
perspectives that are more inclusive, NSy G A G SR LISNXSFo6f ST FyR AydS3an
representative of one culture and race, will seek not only to communicate and model his/her personal cultural
imperatives, but will also engineer the manner and content of instructioensure that open dialogue about

YR dzy RSNBRUGIFIYRAY3 2F 20KSN) OdzAf G dzZNBax NI O0Sasz | yR LI

A5 ¢ ResearcherThe Transformative Educator will also fulfill the role of Educator as Researcher. Vukelich and
2 NBYyyYy omM@ppclt y2GS GKS ySSR (G2 OASs6 a¢SkOKSNER |a A
jdzSatAz2yasz LINRPoOoft SYas ebosatiRLocvenidrgBallinichalieaging educatdésS®® 22 A Y
GLY@SaidA3riSs SELISNRYSYy (g taboyi & stande Bf critigidandlimyyirgt thviad NJ 2
LINI OG A OS¢ ¢KS 9RdzOF G2NJ a wSaSkNOKSN]I @anddsée NS O213
appropriate research tools. LindaDarling YY2YyY R omdpdc o aidl §Sa8 a¢SFOKSNI L
are increasingly helping prospective teachers and interns develop a reflective, prebleimg orientation by
engaging them in teacher rearch, schoeb 8 SR AYI|jdZANE X | YR AYI[dANEB Ayd?2
approaches help teachers build an empirical understanding of learners and a capacity to analyze what occurs i
GKSANI Of FaaNRB2Ya yR Ay OKSilizédin@Sargoigginanndt ® §ield a & dzZRSy
information useful in program design, development, and improvement.

A6 ¢ Problem Solver/Decision Makeifhe Educator as Problem Solver and Decision Maker will use formal and
informal data to evaluate student learnimg order to make necessary changes in curriculum, learning

outcomes, planning, and teaching methodology. The candidate will be aware of and utilize educational researc
findings and information from the professional literature in designing an effectammileg environment and

program. The educator will plan for professional growth and development utilizing\sdliation,

collaboration, critical thinking, creative problem solving, and effective communication skills. Vukelich and
Wrenn (1999), instudyid [ Sal KASdzZ w2@éX FyR C24da omdppc0X | yR {
professional development experiences, teams of professionals work collaboratively to develop curriculum,
experiment, solve real problems, reflect on pedagogy, and engay&iO A LINR OF f 206 a SN (A 2
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A7 ¢ Reflective PractitionerAs a Transformative Professional, the candidate will demonstrate traits related to
reflectiveness such as openindedness and introspection. S/he will reflect on and understandaihg term
implications of classroom teaching behaviors and will understand the overt and hidden curriculum. Linda
Darlingl  YY2Y R oOmMdppy o RSOf I NSasz a¢SIFOKSNA ySSR G2 oS
the effects of their teachingand to refine and improve their instruction. They must

continuously evaluate what students are thinking and understanding and reshape their plans to take account of
GKI G GKS@QOS RA&A0O2OSNBRDE ¢ KS Ol yRAumldév&opehtf t Ay O
instructional strategies, and assessment procedures, and will demonstrate knowledge of various theories of
moral and ethical education. S/he will demonstrate knowledge of reflective thinking, research, and theory, and
demonstrate congruece between reflective thought and reflective practice.

Summary for CandidateRole Performance Expectatiomspresent the different roles you will integrate to become an
effective teacher or education professional.

As aresultof candidafe & LJ & A Ay 3 { KNE dz3 K fperforiahce Odpatad albsevBrrolelesp&ctatios A f f
FNBFa a ¢Sttt a Ay GKS GKNBS LISNDI i iegkitdDdutdoyied périBrRah&e NI |
indicators of the ten exit outcomes habeen developed including examples of performahesed assessments that

may be infused into programs in the unit. Although candidates will not be expected to master all there is to know withir
each strand, the essential knowledge for a given level orrpragvill be drawn from these strands and mastery
requirements will be designated within particular programs for individual candidates.

Summary for Candidates: TEit Outcomesepresent what you should be able to demonstrate at the culmination of
your educational program at St. Cloud State University.
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