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The 2006-07 year was an important one for Assessment at SCSU. In the summer of 2006 SCSU was accepted into the Higher Learning Commission’s Academy for the Assessment of Student Learning. The Academy consists of a four-year sequence of events and interactions designed to improve and build institution-wide commitment to assessment of student learning. Most activities of the Assessment Office and the Assessment Steering Committee during the past year were closely connected to our participation in the Academy. This report is organized accordingly. A summary of our Academy-related activities is followed by a brief summary of other activities.
The Academy for the Assessment of Student Learning

SCSU is pursuing three projects in the Assessment Academy: one on the institutional assessment system, one on program assessment, and one on general education assessment. This first year of the Academy was devoted largely to laying the groundwork for future progress. Members of the Assessment Steering Committee, especially the faculty assessment directors for the colleges and the members of the Academy team, devoted enormous amounts of time and energy to these projects. As a result, we made a substantial progress. We also encountered a few problems.

The following summary of the year’s events is organized by our Academy projects. A brief description of each project is followed by the project goals, the results obtained in 2006-07 for these goals, and comments that are intended to help the reader interpret these results. 
Project 1: University Assessment System. 

Description
SCSU will have a university assessment system that reflects a sustained institutional commitment to assessing student learning in all programs and support services. The system will be clearly defined, carefully enacted, data-based, valued by all stakeholders, and used to enhance and strengthen our strategic plan for Academic Distinction.
Goals
1) Refine institutional assessment policies (2007) – Policies for assessment plans and reports should be designed to (a) facilitate the use of assessment data by programs to improve student learning, (b) facilitate review of and feedback on program assessment by the Assessment Steering Committee, (c) enable the faculty assessment directors for the colleges to accurately extract information needed for institutional effectiveness, and (d) comply with HLC expectations for program assessment.   
2) Communicate institutional assessment policies (2007-2008) – The Assessment Steering Committee should communicate these policies to programs and provide guidelines and advice on how to implement them.
3) Build institutional assessment capacity (2007-2008) – The Assessment Steering Committee should provide opportunities for program faculty to develop their assessment expertise and should assist programs upon request with any aspect of assessment.
4) Integrate assessment into work life of institution (2007-2008) – The contributions that assessment of student learning makes to teaching excellence, scholarship, and should be better recognized and rewarded. 
5) Implement assessment of assessment (2008-2009) – Feedback should be provided to programs about their assessment plans and reports. Information from this review process should be used to improve assessment policies and practices at the institutional level.
Results

1) Refine institutional assessment policies
a) An assessment plan definition and procedure for implementation were approved by the Assessment Steering Committee in February 2007. In April 2007 the Faculty Senate approved use of this definition on a pilot basis only for 2006-2007. 

b) A template for completing annual program assessment reports was approved by the Assessment Steering Committee in February 2007. In April 2007 the Faculty Senate approved use of the template on a pilot basis only for 2006-2007. 

c) The assessment plan definition and procedure and the report template were revised based upon faculty input, and the revised documents were approved by the Assessment Steering Committee in October 2007. The Faculty Senate did not approve the revised documents. As a result, programs can be encouraged but not required to use them. 
2) Communicate institutional assessment policies
a) The Assessment Steering Committee has begun work on an assessment handbook. An initial version will be available in January 2008. 

b) Documents, forms, guidelines, and frequently asked questions have been added to the Assessment website.
3) Build institutional assessment capacity
a) The Assessment Office is collaborating with the Center for Excellence in Teaching and Learning to bring nationally known assessment expert Barbara Walvoord to campus for January Workshop Days in 2008. Assessment will be purchasing about 200 copies of her book Assessment Clear and Simple to distribute to participants in her workshops. We will adapt our institutional policies as much as possible to her approach, making her book a sort of “unofficial handbook” for assessment basics at SCSU. 
b) In May 2007 a “train the trainers” workshop, led by an HLC Assessment Academy mentor, did preliminary planning for the training of assessment peer consultants. More detailed planning is taking place this fall, and about 20 peer consultants will be trained in January 2008. Additional consultants will be trained in future years. 
c) Each year dozens of persons who have assessment-related responsibilities are invited to participate in the Assessment Luncheon, which takes place during January Workshop Days. The 2007 luncheon was attended by about 70 persons from across the institution, and we expect a somewhat larger crowd in 2008. At each year’s luncheon, members of the Assessment Steering Committee lead table discussions (similar to focus groups) on timely topics. We record the results and incorporate them into our planning. Discussion results on obstacles to assessment from the 2007 luncheon helped us define our Academy projects and design our upcoming peer consultant training.
d) The Assessment Steering Committee invited Susan Hatfield, Assessment Coordinator for Winona State University, to visit SCSU on December 13, 2006. A two-hour question and answer session with Dr. Hatfield was attended by dozens of faculty members and administrators.
4) Integrate assessment into work life of institution
a) Members of the Assessment Steering Committee have participated in events organized by the Center for Excellence in Teaching and Learning. We have offered several workshops on assessment-related topics during each professional development event organized by CETL (August 2006, January 2007, April 2007, and August 2007). We also collaborated with CETL to bring Barbara Walvoord here as a keynote speaker and organize a book talk on her aforementioned assessment book.
Comments

1) Progress on this student learning project has been hampered by several factors. First, the assessment plan and report template documents were available too late in the year for  departments to adapt their assessment activities. Second, convincing programs to use the documents became somewhat more difficult when the Faculty Senate approved them for pilot use only for 2006-07 and failed to approve them for use in 2007-08. The pace of future progress will depend heavily upon programs submitting annual assessment reports and using the recommended template (or an equivalent format) for these reports. 

2) Two legitimate concerns expressed about assessment by faculty members, including those in the Senate, are that it contributes to a heavy workload and that it can potentially be used for faculty evaluation. These concerns must be assuaged in order to build faculty support for assessment. Good assessment work must be recognized and rewarded. Work that is demonstrated to be of high quality should count toward tenure and promotion, and time-consuming projects of value to the program and institution should receive extra compensation. The goal of assessment should always be to improve student learning, not to evaluate the quality of programs or faculty. Faculty members and programs should control raw assessment data, and information needed for institutional purposes should be provided in aggregate form.

Project 2: Assessment of Student Learning in Programs. 

Description

As a result of completing the Academy, SCSU will ensure that all academic programs will regularly assess and document student learning based on intended learning outcomes for those programs, and will take action based on that analysis to confirm or improve student learning. 

Goals
1) Implement institutional assessment plan at level of major programs (2007-2008) – Each program should have an assessment plan that includes a mission statement, student learning outcomes, a program matrix that identifies the courses or other activities in which each outcome will be assessed, and a timeline that specifies when each outcome will be assessed. These plans should be posted online.
2) Implement institutional assessment reporting system at program level (2007-2013) – Each program should complete an annual report that summarizes the student learning outcomes assessed, how they were assessed, the major findings, and the improvements that resulted from assessment.
Results

1) Implement institutional assessment plan at level of major programs
a) Virtually all programs have assessment plans. However, some plans lack one or more of the four components specified in this student learning project. For example, many programs have mission statements and student learning outcomes but no program matrix or timeline. Because assessment plan information was requested toward the end of the 2006-07 academic year, the information collected is not complete. Many programs either failed to submit their assessment plan, or they submitted only some of the plan’s components for posting on the website. The following chart shows which assessment plan elements have so far been posted on the Assessment website.  

	Goal/Task
	Percent of Programs Completing Task

	
	COE
	CoFAH
	COSE
	COSS
	HCOB
	All Colleges

	1)  Implement institutional assessment plan at level of major programs
	 
	 
	 
	 
	 
	 

	a. Submit mission statement for posting on website
	86
	94
	100
	92
	10
	85

	b.  Submit student learning outcomes (SLOs) for posting on website
	7
	18
	94
	65
	0
	50

	c.  Submit program matrix (curriculum map) for posting on website
	0
	21
	0
	35
	0
	12

	d. Submit timeline for posting on website
	0
	9
	0
	17
	0
	7


b) Graduate programs tend to be somewhat behind undergraduate programs in developing assessment plans. The following summary was compiled in October of 2006. Graduate Studies is in the process of developing an assessment plan, and the Graduate Committee has proposed Quality Indicators for graduate programs. More information on these is provided in Appendix B.

	 
	Percent of Programs Completing Task

	
	Master's (52)
	Certificate (15), License (4), and Specialist (1)
	All Graduate Programs

	1)      Implement institutional assessment plan at level of major programs
	 
	 
	 

	a. Submit mission statement for posting on website
	0
	0
	0

	b.  Submit student learning outcomes (SLOs) for posting on website
	42
	60
	47


2) Implement institutional assessment reporting system at program level
a) 70% of programs submitted an annual assessment report. Of these, only about half used the recommended report template. 

b) Reporting varied substantially by college. 

· In the College of Business, reports were submitted for all programs, and all reports were on the recommended template. However, the reports were prepared by the Assessment Director for the college, rather than by the programs.

· In the College of Education, no program reports were submitted. Because this college and the College of Business are accredited at the college level, assessment tends to be much more centralized than in the other colleges. Programs have relied upon the college’s Assessment Director to submit program-level information. With many more programs than the College of Business, and with an NCATE visit coming up, the Assessment Director for the College of Education did not have time to gather information for the program-level forms. She was, with some difficulty, able to provide summaries for the programs in the college, but these lacked the detail of the program-level reports.

· In the College of Science and Engineering, all departments submitted reports, although some did not report on each program. Most of the reports used the recommended template. 

· In the College of Fine Arts and Humanities, not all departments submitted reports, and some that did submit reports did not submit them for all programs. About half of the reports used the recommended template.

· Reports were received from most departments in the College of Social Sciences, but some of the reports focused on course-level assessment. Program-level assessment is less advanced overall than in the other colleges, but significant progress is being made.

	Goal/Task
	Percent of Programs Completing Task

	
	COE
	CoFAH
	COSE
	COSS
	HCOB
	All Colleges

	2)       Implement institutional assessment reporting system at program level
	 
	 
	 
	 
	 
	 

	a. Submit annual assessment report
	40
	52
	74
	90
	90
	70

	b. Collect data annually
	40
	33
	62
	48
	60
	49

	c. Use direct measures of student learning
	40
	52
	62
	39
	80
	53

	d.  Use data to improve assessment
	40
	48
	60
	35
	70
	50


Comments

1) Because the report template and assessment plan definition were approved late in the year, programs had little time to adapt to these documents. The results summarized in the tables above may underestimate program accomplishments, especially for assessment plans.

2) The expectation that programs will submit annual assessment reports should be re-affirmed.

3) Programs should be strongly encouraged to submit their annual reports using the report template developed by the Assessment Steering Committee. The annual institutional report will focus on the types of information requested on the template. Use of the template will reduce errors and omissions in the recording of data, benefiting programs and the institution.

4) Annual reports should be completed by program faculty. College assessment directors may provide assistance, such as with data analysis. However, faculty members control the curriculum. They construct the student learning outcomes and decide whether assessment findings merit changes in the program. The College of Education and the College of Business must involve programs in the preparation of annual reports. The College of Education has far too many programs for the college Assessment Director to coordinate this on her own.  

5) SCSU is making progress in assessment. Some colleges are ahead of others and, within colleges, some programs are ahead of others. At the highest levels, assessment findings are influencing curriculum and pedagogy. At the basic levels, assessment findings more often lead to improved assessment plans or measures. Across the spectrum, though, some improvements are taking place. As expectations about assessment become better established and programs take advantage of some of the new resources that are becoming available to them, the number of these improvements should multiply. 

Project 3: General Education Assessment. 

Description

As a result of completing the Academy, SCSU will have a distinctive, mission-based and assessable General Education program that integrates a rich liberal education with a variety of academic/professional programs and that reinforces key learning outcomes across each student’s total college experience.
Goals

1) Approve the program (2006-2008) – The assessment plan for the new General Education program and the program, itself, must be approved.
2) Implement program structure (2007-2009) – The assessment structure consists of a General Education Assessment Director, a General Education Team for Goal Oversight (GETGO) for each goal area, and a General Education Assessment Committee made up of the chairs of the GETGOs. GETGOs will work with faculty members who teach in the goal area to develop assessment plans and rubrics for the goal areas. The General Education Assessment Committee also will assist with the revalidation of courses in the program.
3) Collect and analyze data (2008-2012) – GETGOs will collect data and complete annual reports for their goal areas. To the extent that they pertain to the student learning outcomes of goal areas, the results of standardized tests will be incorporated into General Education assessment.
4) Use data for improvement (2009-2010) – Assessment findings should be used by faculty members, GETGOs, the General Education Assessment Committee, and the General Education Committee to improve student learning, the General Education curriculum, and assessment of that curriculum.
Results

1) Approve the program
a) The General Education Assessment Plan was approved by the Assessment Steering Committee and by the General Education Committee in September 2006. The Faculty Senate approved the plan in October 2006.
2) Implement program structure
a) A General Education Assessment Director was hired in April 2007.

b) Student learning outcomes have been drafted for the goal areas.

c) The General Education Committee has not made a final decision on the program structure.

3) Collect and analyze data
a) The Collegiate Assessment of Academic Proficiency (CAAP) test was administered as part of the Parsing the First Year of College study. In the fall of 2006 the Assessment Steering Committee recommended pilot use of the CAAP and Collegiate Learning Assessment (CLA) tests. Because Faculty Senate approval came too late to pilot the CLA last year, it is being administered in 2007-08. It is likely that use of one of these tests will continue, due to SCSU’s participation in the AASCU College Portrait project. The General Education Assessment Committee will determine whether the chosen test has a close enough connection to the student learning outcomes of the General Education program to be usable for assessing that program

Comments

1) Progress on this project depends upon approval of the student learning outcomes for the goal areas of the program, then approval of the new program itself.

Other Assessment Activities

Most activities of the Assessment Steering Committee and the Assessment Office during the 2006-07 year contributed to our Assessment Academy projects and have already been summarized above. Several activities that were less closely connected to the Academy projects are noted here.

1) Four members of the Assessment Steering Committee served with five others on an ad hoc committee to review Upper Division Writing Requirement assessment plans. This review resulted in:
a) Identification of a course/method for UDW by 88% of departments 

b) Submission of criteria for UDW by 80% of departments 

c) Checking of criteria by the UDWR Ad Hoc Committee for 76% of departments

2) Because a new General Education program is being developed, assessment of the old program has slowed. However, several programs (Community Studies, Mathematics, and Physics) did submit reports on General Education courses. 

3) An assessment plan for the Bachelor of Elective Studies program has been drafted. It is likely to undergo some revision before it is approved.

4) Members of the Assessment Steering Committee participated in the proof of concept for an institutional data system. This project was coordinated by Institutional Effectiveness.

5) The Assessment Office purchased almost $300 in books for the Assessment Library, assisted by a $200 subsidy from the HLC Assessment Academy.
6) The Assessment Office moved to the Miller Center, adjacent to the Center for Excellence in Teaching and Learning. This location will increase our visibility on campus.

7)  The fourteen departments of Student Life and Development have created and are measuring student learning outcomes. They have also created cards for students that explain the student learning outcomes in their respective areas.  Efforts are underway to connect these outcomes to academic learning outcomes as well. Further information is provided in Appendix C.
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College of Education 2006-07 Assessment Report

Prepared by:  Elaine Ackerman, COE Assessment Director

November 9, 2007

Introduction/Background

The College of Education prepares future teachers, administrators, school counselors, and other education personnel at both the undergraduate and graduate level. Through 63 programs within seven different academic departments students enjoy many opportunities to pursue a variety of career paths in the field of professional education.   Of those programs, 95% are nationally accredited, with the other 5% seeking national accreditation this year.  Slightly over 50% of the programs in the COE are teacher licensure programs.  Thus, these 33 programs are dually accredited by the Minnesota Board of Teaching (BOT) and the National Council for Accreditation of Teacher Educators (NCATE).  Nine additional programs that license other school professionals are also NCATE accredited.  Other entities accrediting programs in the COE include CACREP and NASPE.

Current Status of Assessment Practices: Strengths/Weaknesses

All programs currently have revised mission statements that are posted on their respective department websites. In addition, programs are required to state and post their student learning outcomes.  This is particularly true for the BOT and NCATE accredited programs.  All programs are required to have a curriculum map or guide as a regular part of their advising materials. Timelines are not consistently utilized across programs as a part of departmental assessment plans.  However, all BOT and NCATE accredited programs are required to establish transition points, which are major points in their programs at which student learning outcomes are assessed.  Consequently, rather than established timelines, transition points guide the program plans and assessments.  Currently, the dean has been actively leading the non-BOT/NCATE accredited programs to identify transitions points.  One example of this concentrated effort is our work with COE’s graduate coordinators.  The weaknesses in assessment plans are most evident within our graduate programs.  The goal is that by the end of this semester, all graduate programs will have assessable student learning outcomes, transition points and at least one semester of data related to each transition point

Significant Accomplishments

In February of last year, documentation for 33 programs were sent to the Minnesota Board of Teaching for approval.  As of September 8, 2007 all but four of the programs submitted were approved.  Three of the four are pending approval because they are still in the review process.  One program, Health Education, is being restructured with the Physical Education program.  All of these programs have strong assessment plans.  The major area of concentration this year relates to the “use of data”.  When COE’s NCATE site visit takes place in April of this year, we must be able to show evidence of how data has been used to make program changes, both at the program and unit level.

Plans/Challenges

Currently, most of the work of the Assessment Director, Assessment Committee, as well as, most of the working committees in the college, is focused on preparing for our NCATE visit in April.  In addition, several of the non-NCATE accredited programs are preparing for accreditation visits as well.

One of the major challenges to assessment in the college is in program reporting on a university-wide level.  There is no doubt that the programs within the College of Education are operating at a high level of assessment efficiency.  However, there is a gap between the reporting systems of accredited programs and those being recommended at the university level.  

A major post NCATE accreditation assessment goal is to collaborate with each program/department to create a compatible reporting system.  This goal will take creative and cooperative work within and between the programs of the College of Education.

College of Education
	Department
	Program in MnSCU Inventory
	Award
	Assessment 

Tools
	Assessment 

Tools
	Measures Tied to Specific SLOs
	Results (Data)
	Improvements           
	Improvement Type

	 
	 
	 
	Measure- 
	Measure-
	
	
	
	

	 
	 
	 
	Direct
	Indirect
	Yes/No
	Yes/No
	Yes/No
	(learning, program, assessment)

	Center for Information Media (Jointly with LRTS)
	Information Media
	BS
	content analyses of student papers, aggregate data from department rubrics
	end of program interviews, focus groups, opinions
	Yes
	Yes
	Yes
	Data is examined for areas to improve, courses or programs are revised

	Child and Family Studies
	Early Childhood Education
	BS
	TWS
	telephone surveys, analyses of student forms, focus groups
	Yes
	Yes
	Yes
	Selected Textbooks, adapt/change. Adapt changes courses requirements, add/delete practica experience

	Community Psychology and Educational Leadership
	Chemical Dependency
	BS
	Comprehensive final. Evaluation of field experience observation
	exit interviews
	Yes
	Yes
	Yes
	Review of curriculum, review of individual courses and overall curriculum. Improve courses, offer more electives, improve advising

	Community Psychology and Educational Leadership
	Community Psychology
	BES
	Comprehensive final. Evaluation of field experience observation
	 
	Yes
	Yes
	Yes
	Review of curriculum, review of individual courses and overall curriculum. Improve courses, offer more electives, improve advising

	Community Psychology and Educational Leadership
	Community Psychology
	BS
	 
	 
	 
	 
	 
	 

	Health, Physical Education, Recreation and Sport Science
	Athletic Training
	BA
	 
	 
	 
	 
	 
	 

	Health, Physical Education, Recreation and Sport Science
	Community Health
	BS
	 
	 
	 
	 
	 
	 

	Health, Physical Education, Recreation and Sport Science
	Health Education
	BES
	 
	 
	 
	 
	 
	 

	Health, Physical Education, Recreation and Sport Science
	Health Education
	BS
	 
	 
	 
	 
	 
	 

	Health, Physical Education, Recreation and Sport Science
	Physical Education
	BS
	 
	 
	 
	 
	 
	 

	Health, Physical Education, Recreation and Sport Science
	Physical Education - Non-teaching
	BES
	 
	 
	 
	 
	 
	 

	Health, Physical Education, Recreation and Sport Science
	Recreation and Sports Management
	BS
	 
	 
	 
	 
	 
	 

	Special Education
	Special Education
	BS
	 
	 
	 
	 
	 
	 

	Teacher Development
	Elementary/K-8 Education
	BS
	Philosophy Paper, Project, Evaluation of field experience observation
	Follow-up Survey
	Yes
	Yes
	Yes
	Review of curriculum, review of individual courses and overall curriculum. Improve courses, offer more electives, improve advising

	Teacher Development
	Secondary/5-12, PreK-12 Education
	BS
	Philosophy Paper, Project, Evaluation of field experience observation
	Follow-up Survey, End of Program Survey
	Yes
	Yes
	Yes
	Review of curriculum, review of individual courses and overall curriculum. Improve courses, offer more electives, improve advising


College of Fine Arts and Humanities 2006-07 Assessment Report

Prepared by:  Wendy Bjorklund, COFAH Assessment Director

May 31, 2007

I received year-end assessment reports from eight out of the nine departments in the College of Fine Arts and Humanities.  Only one department did not submit a report.  This may be due to a lack of clarity as to who was responsible for documenting the department’s assessment efforts this year (that responsibility seemed to drift between three individuals).  Because it is an accredited department, I am confident it is engaging in assessment activities for its programs, but cannot report on the specifics of those activities.

Many of the departments within this college conduct assessment that is designed to fulfill the needs of various accrediting agencies.  Because the data collection that is required by those agencies does not always directly connect to student learning outcomes, there seems to be difficulty in coordinating the assessment that is conducted for accrediting agencies with assessment done for SCSU.  From my perspective, this disconnect is superficial, but it is one that needs to be addressed, nonetheless, probably through focused training for department assessment coordinators that are attempting to fulfill the assessment requirements for accrediting agencies and for SCSU.  For example, one department’s assessment efforts have been focused on data collection either for the Minnesota Board of Teaching PEPER (Professional Education Program Evaluation Report) for their Visual Art Teaching Licensure or for NASAD accreditation.  It is not always clear how the goals of these two accrediting bodies coincide with student learning outcomes for that department’s programs.

Most departments’ assessment efforts are directly associated with established student learning outcomes for their programs.  There are a few exceptions.  This year, one department has focused its assessment efforts on centralizing and formalizing its data collection efforts.  No actual data has been collected this year, but the systems are now in place for doing so, and the department’s assessment efforts have been aligned with what is necessary for the needs of CoE and NCATE accreditation processes.  A second department has focused on establishing student learning outcomes for all of its major and minor programs (and has two yet to complete), along with devising an assessment plan (completed) and measures (in process) for those student learning outcomes.  Assessment has been conducted for this department’s teacher licensure program, but 2007-2008 will be the first year data is collected for other program assessment.  

A few departments reported no data analysis for some programs for the year; these departments require multiple years of data collection before having a sample size that will yield interpretable results.  These departments submitted plans for when assessment reports will be submitted for these programs.  For example, one department, which has conducted assessment extensively over the years, did not report any assessment results this year.  They have placed their assessment efforts into a rotation, and will submit a report on UDWR and comparative writing analysis data in 2008, on exit interview data in 2009 and on the comprehensive examination data in 2010.  A report on their alumni survey will be submitted every five years, beginning in 2011.

Approximately two thirds of the departments in the college submitted an assessment plan for their UDWR along with measures for assessing the student learning outcomes associated with their UDWR.  One department seemed to merge their general program level assessment with their UDWR assessment and this confusion will have to be clarified in the fall.  An assessment goal for the college in 2007-2008 will be to obtain complete assessment plans/reports for every department’s UDWR efforts.

Two departments mentioned their participation in the General Education program for SCSU.  One department decided to determine how the course from their department that is part of the General Education CORE is placed in their assessment rotation after the new General Education program is finalized.  A second department submitted an extensive report regarding the assessment of student learning outcomes for the course in their department that is part of the General Education CORE.  A third department that also has a course that is part of the General Education CORE did not mention the course in its year-end report.  Although other departments had courses that fall within the current General Education program, no other mention was made of that program in any department’s assessment report.  It appears that the uncertain state of that program at the University level has temporarily discouraged assessment efforts.

Departments discussed the results of their assessment efforts both formally in departmental meetings and informally among colleagues.  Some departmental meetings had not yet occurred before reports were submitted.  In most cases, both formal and informal meetings yielded direction for how to use the results of the data analyses in order to improve student learning, programs, and/or assessment efforts.  Suggested methods for improving student learning include increased emphasis on areas associated with student learning outcomes that are not yielding desired results, making student learning outcomes and means of measuring those outcomes transparent to students, and modifying assignments so that students are more clear about what they are to accomplish.  Improvements in programs often include the addition of a course designed to focus on specific areas of student learning, curricular content additions to existing courses, or offering existing courses more frequently.  Improvements in assessment include revisions to existing measures/rubrics, modifying when assessment of specific student learning outcomes takes place, and improvements in how data are collected and managed.

It is encouraging to observe the assessment conducted of the various programs associated with the departments in this college.  Every department is doing something with assessment and most departments have fairly structured plans for coordinating their efforts.  Challenges include aligning assessment efforts for accreditation bodies with those for SCSU and standardizing reporting processes.  Although the University Assessment Steering Committee encouraged the piloting of the proposed assessment templates this year, not all departments elected to use those templates.  In addition, some departments included not only measures used for assessment, but also raw data collected via those measures.  Perhaps samples of data summaries could be made available to departments in the future so that they could see what levels of data are useful to include in their year-end reports.

College of Fine Arts and Humanities

	Department
	Program in MnSCU Inventory
	Award
	Assessment 

Tools
	Assessment 

Tools
	Measures Tied to Specific SLOs
	Results (Data)
	Improvements           
	Improvement Type

	 
	 
	 
	Measure- 
	Measure-
	
	
	
	

	 
	 
	 
	Direct
	Indirect
	Yes/No
	Yes/No
	Yes/No
	(learning, program, assessment)

	Art
	Art (Graphic Design)
	BA
	Portfolio
	Exit Assessment Interview
	Unclear
	Yes: Descriptive Counts/narrative Summaries
	Unclear
	 

	Art
	Art
	BES
	 
	 
	 
	 
	 
	 

	Art
	Art (Fine Art)
	BFA
	Portfolio
	Exit Assessment Interview
	Yes
	Yes
	Yes
	Assessment

	Art
	Art History
	BA
	 
	 
	 
	 
	 
	 

	Art
	Art Education
	BS
	Portfolio
	Exit Assessment Interview
	Yes
	Yes
	Yes
	Assessment

	Communication Sciences and Disorders
	Communication Sciences and Disorders
	BES
	 
	 
	 
	 
	 
	 

	Communication Sciences and Disorders
	Communication Sciences and Disorders
	BS
	Rubric
	Informal Comments from Students
	Yes
	Yes
	Yes
	Learning, assessment

	Communication Studies
	Communication Studies
	BA
	Portfolio/Rubric
	Exiting Senior Survey
	Yes
	Yes: Indirect; No: Direct
	Yes
	Program

	Communication Studies
	Communication Studies
	BES
	 
	 
	 
	 
	 
	 

	Communication Studies
	Communication Studies: Interdepartmental
	BS
	Rubric
	 
	Yes
	Yes
	Yes
	Program

	Communication Studies
	Communication Studies: Supplemental
	BA
	Rubric
	 
	Yes
	Yes: In a general sense
	Yes
	Assessment

	English
	Communication Arts and Literature [Education]
	BS
	Rubric
	 
	Yes
	Yes: In a general sense
	Yes
	Assessment

	English
	English
	BA
	 
	 
	 
	 
	 
	 

	English
	English
	BES
	 
	 
	 
	 
	 
	 

	Foreign Languages and Literature
	French
	BA
	Exam Questions
	Exit Interview
	Yes
	No: Collecting data; reports to follow when they have accumulated a large enough sample
	Yes: Based on previous assessment efforts
	Program, assessment

	Foreign Languages and Literature
	French
	BES
	Exam Questions
	Exit Interview
	Yes
	No: Collecting data; reports to follow when they have accumulated a large enough sample
	Yes: Based on previous assessment efforts
	Program, assessment

	Foreign Languages and Literature
	French [Education]
	BS
	 
	 
	 
	 
	 
	 

	Foreign Languages and Literature
	German
	BA
	Exam Questions
	Exit Interview
	Yes
	No: Collecting data; reports to follow when they have accumulated a large enough sample
	Yes: Based on previous assessment efforts
	Program, assessment

	Foreign Languages and Literature
	German
	BES
	Exam Questions
	Exit Interview
	Yes
	No: Collecting data; reports to follow when they have accumulated a large enough sample
	Yes: Based on previous assessment efforts
	Program, assessment

	Foreign Languages and Literature
	German [Education]
	BS
	 
	 
	 
	 
	 
	 

	Foreign Languages and Literature
	Spanish
	BA
	Exam Questions
	Exit Interview
	Yes
	No: Collecting data; reports to follow when they have accumulated a large enough sample
	Yes: Based on previous assessment efforts
	Program, assessment

	Foreign Languages and Literature
	Spanish
	BES
	Exam Questions
	Exit Interview
	Yes
	No: Collecting data; reports to follow when they have accumulated a large enough sample
	Yes: Based on previous assessment efforts
	Program, assessment

	Foreign Languages and Literature
	Spainish [Education]
	BS
	 
	 
	 
	 
	 
	 

	Foreign Languages and Literature
	Humanities
	BA
	 
	 
	 
	 
	 
	 

	Mass Communications
	Mass Communicatons
	BS
	 
	 
	 
	 
	 
	 

	Music
	Music
	BA
	 
	 
	 
	 
	 
	 

	Music
	Music
	BES
	 
	 
	 
	 
	 
	 

	Music
	Music
	BMus
	 
	 
	 
	 
	 
	 

	Music
	Music Teaching
	BS
	 
	 
	 
	 
	 
	 

	Philosophy
	Philosophy
	BA
	Rubric, competency scales
	 
	Yes
	Yes
	Yes
	Learning (assignments)

	Philosophy
	Philosophy
	BES
	 
	 
	 
	 
	 
	 


College of Science and Engineering 2006-07 Assessment Report

Prepared by Sandra Johnson, COSE Assessment Director

June 14, 2007


The COSE Assessment Committee is a dedicated group of individuals, representing the twelve departments in the college.  Each spring this committee has set goals for the coming academic year, and each year the goals have been met.  The COSE news journal Dimensions devoted an article to assessment in its recent publication.  See:

http://www.stcloudstate.edu/ardc/dimensions/documents/DimensionsandGrants_Publications_Finalwebsite.pdf  

The COSE assessment effort has had full support of the Dean’s office, and the COSE Assessment Committee has aligned all departmental missions with the system, university and college missions.  In addition, the committee has reviewed and posted all departmental goals and student learning outcomes for all undergraduate majors. See:

http://www.stcloudstate.edu/cose/accreditations.asp 

This year, the COSE Assessment Committee conducted a student satisfaction survey among upper classmen in all twelve departments.

Tentative goals for the 2007-08 COSE Assessment Committee are:

1. Complete program assessment plans for all departments

2. Interpret and disseminate COSE engagement survey results

3. Monitor general education assessment

4. Continue to close the loops

5. Develop COSE grid for tracking department assessment progress

6. Streamline electronic report submission procedures 

The COSE departments vary greatly in their stages of assessment:

1. The Department of Nursing Science built assessment of student learning into its program design at every stage.  As evidenced in their current report, student learning in each course is documented and assessed.  Furthermore, activities across the program are assessed with common rubrics, and decisions are made on the basis of data gathered.  

2. Three departments have their programs accredited by ABET, Accreditation Board for Engineering and Technology.  They are Computer Science, Electrical and Computer Engineering, and Mechanical and Manufacturing Engineering.  These programs have detailed assessment plans and have all been “around the assessment loop” numerous times.  Their accrediting agency defines the format of their student learning outcomes, departmental goals and annual reports.  They continue to make program improvements based on assessment data.

3. The Department of Environmental and Technological Studies has a long assessment history as well as nationally accredited programs.  This department has well defined assessment plans for its majors and continues to make improvements based on assessment data.

4. The Aviation Department is re-writing its assessment plan, based, in part, by requirements of its accrediting agency.  They are in the process of implementing a newly coordinated assessment of student learning system.

5. Six departments - the Departments of Biological Sciences, Chemistry, Earth and Atmospheric Sciences, Environmental and Technological Studies, Mathematics, and Physics, Astronomy and Engineering Sciences – have education majors that must meet the standards of NCATE, the National Council for the Accreditation of Teacher Education, as well as the requirements of the Minnesota Board of Teaching.  It has been a challenge to incorporate these standards and requirements into the college assessment of student learning report.  The COSE Assessment Committee continues to improve assessment for those majors without unnecessary duplication of effort.

6. The other major programs in five of these departments - the Departments of Biological Sciences, Chemistry, Earth and Atmospheric Sciences, Mathematics, and Physics, Astronomy and Engineering Sciences – as well as the major programs in the Department of Statistics & Computer Networking Applications, are in the earlier stages of assessment.  All are gathering data related to some student learning outcome and have made some improvements based on that data.

7. Only two departments reported specifically on the assessment of general education courses or the upper-division writing requirement.  

In summary, each department has some members committed to improving assessment of student learning.  In each program, progress is being made.

College of Science and Engineering

	Department
	Program in MnSCU Inventory
	Award
	Assessment 

Tools
	Assessment 

Tools
	Measures Tied to Specific SLOs
	Results (Data)
	Improvements           
	Improvement Type

	 
	 
	 
	Measure- 
	Measure-
	
	
	
	

	 
	 
	 
	Direct
	Indirect
	Yes/No
	Yes/No
	Yes/No
	(learning, program, assessment)

	Aviation
	Aviation
	BS
	Not described in detail
	COSE Engagement Survey
	Yes
	Not reported
	Yes
	New Assessment Plan

	Aviation
	Aviation Maintenance Management
	BAS
	Not described in detail
	COSE Engagement Survey
	Yes
	Not reported
	Yes
	New Assessment Plan

	Biological Sciences
	Aquatic Biology
	BS
	 
	 
	 
	 
	 
	 

	Biological Sciences
	Biology
	BS
	Pre- and post test in departmental core courses
	COSE Engagement Survey
	Yes
	Yes
	Yes
	Validate and expand assessment tools, develop new assessment tools for other classes, study issues related to success rates

	Biological Sciences
	Biology
	BES
	 
	 
	 
	 
	 
	 

	Biological Sciences
	Biology Teaching
	BS
	Pre- and post test in departmental core courses
	COSE Engagement Survey
	Yes
	Yes
	Yes
	Validate and expand assessment tools, develop new assessment tools for other classes, study issues related to success rates

	Biological Sciences
	Biomedical Sciences
	BS
	Pre- and post test in departmental core courses
	COSE Engagement Survey
	Yes
	Yes
	Yes
	Validate and expand assessment tools, develop new assessment tools for other classes, study issues related to success rates

	Biological Sciences
	Biotechnology
	BS
	Pre- and post test in departmental core courses
	COSE Engagement Survey
	Yes
	Yes
	Yes
	Validate and expand assessment tools, develop new assessment tools for other classes, study issues related to success rates

	Biological Sciences
	Cell Biology
	BS
	 
	 
	 
	 
	 
	 

	Biological Sciences
	Ecology and Field Biology
	BS
	Pre- and post test in departmental core courses
	COSE Engagement Survey
	Yes
	Yes
	Yes
	Validate and expand assessment tools, develop new assessment tools for other classes, study issues related to success rates

	Biological Sciences
	Medical Technology
	BS
	Pre- and post test in departmental core courses
	COSE Engagement Survey
	Yes
	Yes
	Yes
	Validate and expand assessment tools, develop new assessment tools for other classes, study issues related to success rates

	Biological Sciences
	Medical Technology
	BES
	 
	 
	 
	 
	 
	 

	Chemistry
	Biochemistry
	BS
	Assessment embedded in courses
	COSE Engagement Survey
	Yes
	Yes
	No
	Will refine assessment process next year

	Chemistry
	Chemistry
	BES
	 
	 
	 
	 
	 
	 

	Chemistry
	Chemistry - Liberal Arts
	BA
	Assessment embedded in courses
	COSE Engagement Survey
	Yes
	Yes
	No
	Will refine assessment process next year

	Chemistry
	Chemistry - Professional
	BS
	Assessment embedded in courses
	COSE Engagement Survey
	Yes
	Yes
	No
	Will refine assessment process next year

	Chemistry
	Chemistry Teaching
	BS
	Assessment embedded in courses
	COSE Engagement Survey
	Yes
	Yes
	No
	Will refine assessment process next year

	Computer Science
	Applied Computer Science
	BS
	Closed labs, programs, exams
	COSE Engagement Survey
	Yes
	Yes
	Yes
	his or her presentations, projects, exams and other components of instruction to address any

	Computer Science
	Computer Science
	BS
	Closed labs, programs, exams
	COSE Engagement Survey
	Yes
	Yes
	Yes
	his or her presentations, projects, exams and other components of instruction to address any

	Earth and Atmospheric Sciences
	Earth Science
	BA
	 
	COSE Engagement Survey
	 
	 
	 
	 

	Earth and Atmospheric Sciences
	Earth Science [Teaching]
	BS
	 
	COSE Engagement Survey
	 
	 
	 
	 

	Earth and Atmospheric Sciences
	Geology
	BS
	 
	COSE Engagement Survey
	 
	 
	 
	 

	Earth and Atmospheric Sciences
	Hydrology
	BS
	 
	 
	 
	 
	 
	 

	Earth and Atmospheric Sciences
	Meteorology
	BS
	 
	COSE Engagement Survey
	 
	 
	 
	 

	         (Not in Undergraduate Bulletin)
	General Science [Teaching]
	BS
	 
	 
	 
	 
	 
	 

	         (Not in Undergraduate Bulletin)
	Physical Science [Teaching]
	BS
	 
	 
	 
	 
	 
	 

	Electrical and Computer Engineering
	Computer Engineering
	BS
	Senior design assignments, groups, reports, and presentations
	COSE Engagement Survey, ECE Senior Exit Survey, ECE Alumni Survey
	Yes
	Yes
	Yes
	Engineering ethics and societal and global issues incorporated into capstone senior design class. Senior students increase number of project presentations. Exploring creating a technical writing course for engineering students, revising curriculum and adjusting the assessment process

	Electrical and Computer Engineering
	Electrical Engineering
	BS
	Senior design assignments, groups, reports, and presentations
	COSE Engagement Survey, ECE Senior Exit Survey, ECE Alumni Survey
	Yes
	Yes
	Yes
	Engineering ethics and societal and global issues incorporated into capstone senior design class. Senior students increase number of project presentations. Exploring creating a technical writing course for engineering students, revising curriculum and adj

	Environmental and Technological Studies
	Environmental Science
	BS
	 
	 
	 
	 
	 
	 

	Environmental and Technological Studies
	Environmental Studies
	BES
	 
	 
	 
	 
	 
	 

	Environmental and Technological Studies
	Environmental Studies
	BS
	Department Core Test,  Advisory Board Review, 
	Undergraduate Survey, COSE Engagement Survey
	Yes
	Yes
	Yes
	Will review department core courses for overlap of content. 

	Environmental and Technological Studies
	Technology Assessment and Management
	BS
	Department Core Test, NAIT Certified Industrial Technologist Exam, Advisory Board Review, Senior Portfolio
	Undergraduate Survey, COSE Engagement Survey
	Yes
	Yes
	Yes
	Made curriculum changes. Split major into two tracks. Modified student learning outcomes to meet current industrial practices

	Environmental and Technological Studies
	Technology Studies
	BES
	 
	 
	 
	 
	 
	 

	Environmental and Technological Studies
	Technology Education
	BS
	Department Core Test, Praxis II Exam, Advisory Board Review, Senior Portfolio
	Undergraduate Survey, COSE Engagement Survey
	Yes
	Yes
	Yes
	Will review department core courses for overlap of content. New K-12 teaching requirement for faculty

	Mathematics
	Mathematics
	BA
	Homework, tests, projects, final exams, proofs
	Calculus focus group and student survey, COSE Engagement Survey
	Yes
	Yes
	Yes
	Implementing supplemental instruction for an increasing number of courses redesign for others. Focus is on student success.

	Mathematics
	Mathematics Teaching
	BS
	Homework, tests, projects, final exams, proofs, presentations, student teaching, Praxis II Exam
	Calculus focus group and student survey, COSE Engagement Survey, two math education surveys
	Yes
	Yes
	Yes
	Implementing supplemental instruction for an increasing number of courses redesign for others. Focus is on student success.

	Mechanical and Manufacturing Engineering
	Manufacturing Engineering
	BS
	Course assessments and the national Fundamentals of Engineering Exam
	Senior exit survey and roundtable, course surveys, alumni survey, employer surveys, COSE Student Engagement Survey
	Yes
	Yes
	Yes
	 

	Mechanical and Manufacturing Engineering
	Mechanical Engineering
	BS
	Course assessments and the national Fundamentals of Engineering Exam
	Senior exit survey and roundtable, course surveys, alumni survey, employer surveys, COSE Student Engagement Survey
	Yes
	Yes
	Yes
	 

	Nursing Science
	Nursing
	BS
	Comprehensive Simulated Clinical Examination, Clinical Practices, Journals of Program Outcomes, Electronic Portfolios 
	EBI Seniorand Alumni Survey, Exit Interview, COSE Engagement Survey
	Yes
	Yes
	Yes
	Constant course level improvements based on assessment, at deparment level, service learning projects embedded in several courses.

	Physics, Astronomy and Engineering Science
	Nuclear Medical Technology
	BS
	Detailed paper in clinical courses
	COSE Engagement Survey
	Yes
	Yes
	Yes
	Developed student learning outcomes for both majors

	Physics, Astronomy and Engineering Science
	Physics
	BES
	 
	 
	 
	 
	 
	 

	Physics, Astronomy and Engineering Science
	Physics
	BS
	Physics conceptual exams: Force Concept Inventory and Electricity and Magnetism Concept Survey, Experimental Labs
	COSE Engagement Survey
	Yes
	Yes
	Yes
	Developed standardized lab manual, added lab, and instituted Supplemental Instruction

	Physics, Astronomy and Engineering Science
	Physics Teaching
	BS
	Physics conceptual exams: Force Concept Inventory and Electricity and Magnetism Concept Survey, Experimental Labs
	COSE Engagement Survey
	Yes
	Yes
	Yes
	Developed standardized lab manual, added lab, and instituted Supplemental Instruction

	Physics, Astronomy and Engineering Science
	Radiologic Technology
	BS
	Detailed paper in clinical courses
	COSE Engagement Survey
	Yes
	Yes
	Yes
	Developed student learning outcomes for both majors

	Statistics and Computer Networking
	Network Modeling and Simulation
	BS
	Final exam, midterm, labs and term paper
	COSE Engagement Survey
	Yes
	Yes
	No
	Revised department mission, wrote student learning outcomes for the Security major, and refined course student learning outcomes. Produced results in a common format. Will use for program improvement. 

	Statistics and Computer Networking
	Network Security Information Systems
	BS
	Final exam, midterm, labs and term paper
	COSE Engagement Survey
	Yes
	Yes
	No
	Regined department mission, wrote student learning outcomes for the Security major, and refined course student learning outcomes. Produced results in a common format. Will use for program improvement. 

	Statistics and Computer Networking
	Statistics
	BS
	Assignments and quizzes
	COSE Engagement Survey
	Yes
	Yes
	Yes
	Produced results in a common format. Will use for program improvement


College of Social Sciences 2006-07 Assessment Report

Prepared by Joe Melcher, COSS Assessment Director

June 5, 2007

During this year COSS programs continued to make progress in developing systematic assessment efforts. We continued with the new COSS Assessment Committee structure initiated last year, having representatives from each of the 12 departments. The following list highlights our primary accomplishments this year. We:

· finalized and collected mission statements from all undergraduate and graduate programs and provided each program with a framed copy of its mission to post (thanks to funding by the Dean’s office);

· had 10 of 12 academic departments submit assessment reports covering at least one course and/or program assessment measure;

· improved from having only 1 of the 34 graduate and undergraduate major academic programs submitting an annual assessment report in 2005-06 to 16 programs submitting assessment summary reports for 2006-2007;

· had 30 faculty reporting on some form of assessment covering on 32 courses; and

· continued to promote the need for doing course and program assessments.

Assessment strengths in 2006-2007
The College moved from an extremely low rate of participation in assessment activities to a much better rate, as noted above. A couple of programs (most notable Sociology and Psychology) did some really good program and/or course assessment.

The effort to finalize missions (for those programs that did not already have them) and to print them as posters for program offices (and posting on department/program web sites) might be viewed as an exercise in “window dressing” but it also has potential to aid assessment efforts by raising the intentionality of what programs do. This was brought home by a committee member who commented to the effect that, “I hope colleagues look at this Mission and realize that this is not what we do.”

In addition to the overall improvement in doing assessment, two programs stood out as having taken noteworthy assessment initiatives: Sociology assessed the largest numbers of courses (6) and had the largest number of faulty participate in doing so.  Psychology (in connection with its program review cycle) did the most comprehensive assessment in terms of including both program and course level assessments. In addition, its Masters program in Industrial-Organizational Psychology was the only graduate program to engage in assessment (There was one course-level assessment done in the Geography masters program.)

Assessment weaknesses/needs

Clearly, COSS needs to broaden (to more academic programs) and deepen (to more courses) its engagement in assessment. This is particularly true of the graduate programs, only one of which has reported doing any kind of assessment. One way to do this might be to ask that each program either form an assessment committee or appoint one of its faculty to oversee assessment in and of the program. Especially for smaller programs, the Program Director would perhaps be the best person to do this.

One focus for next year will be to publicize throughout the college the assessment work that has been done and to urge programs and colleagues to participate. More faculty need to discover that program and course assessment is both valued by the College/University and potentially extremely useful to their teaching and students’ learning. In this regard (and this probably applies across the University), faculty would probably be more likely to do assessment if the Assessment Steering Committee were to publish a user-friendly SCSU Assessment Handbook to guide them through the conceptual and practical steps. This could be posted as a webpage, with links to various types of sample assessment, and all SCSU-specific forms and requirements. For three years, members of the ASC have offered assessment workshops at Faculty Forum, etc., but attendance has usually been so meager that it will simply take too long to otherwise deepen participation across the campus.

Finally, I would like to see course assessment replace student course evaluations as the preferred means of demonstrating teaching effectiveness in the COSS. In this way, faculty would focus more on what students are learning rather than what they think they learned and/or how satisfied they were with the course; this information that can more effectively guide faculty to think about what they want students to learn and to determine whether they are so learning. For this to work, Deans, Department Chairpersons, and EPT committees would need to emphasize that course assessments based on student learning outcomes carry more weight than student course evaluations.

College of Social Sciences

	Department
	Program in MnSCU Inventory
	Award
	Assessment 

Tools
	Assessment 

Tools
	Measures Tied to Specific SLOs
	Results (Data)
	Improvements           
	Improvement Type

	 
	 
	 
	Measure- 
	Measure-
	
	
	
	

	 
	 
	 
	Direct
	Indirect
	Yes/No
	Yes/No
	Yes/No
	(learning, program, assessment)

	Community Studies
	Community Development
	BA
	 
	Student attitude survey; internship surpervisor survey; graduate employment rate
	Yes
	Yes
	Cross-departmental agreement to focus more on writing skills; more writing assignments. CD program says students need better understanding of creative, non-formulaic aspects of planning
	Learning Program

	Community Studies
	Community Development
	BES
	not assessed
	not assessed
	 
	 
	 
	 

	Criminal Justice
	Criminal Justice Studies (Criminal Justice)
	BA
	No
	Student self-report in confidential of students in 3 courses (focus on writing/thesis preparation
	Yes
	Yes
	Yes
	Learning, Program

	Criminal Justice
	Criminal Justice Studies (Criminal Justice)
	BES
	not separately addressed
	not separately addressed
	 
	 
	 
	 

	Economics
	Business Economics
	BA
	 
	National tests of economic literacy, knowledge, and attitudes. Econ major exit survey
	Yes
	Yes
	No, meetings planned Fall 2007
	 

	Economics
	Economics
	BA
	 
	National tests of economic literacy, knowledge, and attitudes. Econ major exit survey
	Yes
	Yes
	No, meetings planned Fall 2007
	 

	Economics
	Economics
	BES
	not assessed
	not assessed
	 
	 
	 
	 

	Ethnic Studies
	 
	 
	 
	 
	 
	 
	 
	 

	Geography
	Geography
	BA
	Assignment rubric
	 
	Yes
	Yes
	Yes
	Learning

	Geography
	Geography
	BES
	not separately assessed
	not separately assessed
	 
	 
	 
	 

	Geography
	Geography: Travel and Tourism
	BA
	Presentations; project portfolios
	# of students on Dean's list; # of SRC presenters
	Yes
	Yes
	?
	Learning

	Geography
	Land Surveying and Mapping Science
	BES
	not separately assessed
	not separately assessed
	 
	 
	 
	 

	Geography
	Land Surveying and Mapping Science
	BS
	Field report rubric
	Fundamentals of Surveying exam; Advisory Board survey; graduate survey; employment rate
	Yes
	Yes
	Yes
	Learning, Program

	History
	History
	BA
	Research papers; lit reviews; essays
	Student self-reports about their learning in a class
	Yes
	Yes
	Yes
	Learning

	History
	History
	BES
	not separately assessed
	not separately assessed
	 
	 
	 
	 

	History
	Latin American Studies
	BA
	 
	 
	 
	 
	 
	 

	Political Science
	Intrernational Relations and Affairs
	BA
	 
	 
	 
	 
	 
	Program still under development

	Political Science
	Political Science
	BA
	 
	 
	 
	 
	 
	 

	Political Science
	Public Administration
	BA
	 
	 
	 
	 
	 
	 

	Psychology
	Psychology
	BA
	Pre- and post tests; assignment rubrics; graduating seniors took a nationally normed knowledge test
	Senior exit survey; internship supervisor ratings
	Yes
	Yes
	Yes
	Learning, Program

	Psychology
	Psychology
	BES
	 
	 
	 
	 
	 
	 

	Social Work
	Social Work
	BS
	 
	 
	 
	 
	 
	 

	Sociology and Anthropology
	Anthropology
	BA
	papers (UDWR course)
	 
	Yes
	Yes
	Yes
	Learning

	          Not in Undergraduate Bulletin
	Anthropology
	BES
	 
	 
	 
	 
	 
	 

	Sociology and Anthropology
	Sociology
	BA
	Short answer exam questions; research assignments;journals; internship surpervisor evaluations
	None
	Yes
	Yes
	Yes
	Learning, Program

	Sociology and Anthropology
	Sociology
	BES
	not separately assessed
	not separately addressed
	No
	 
	 
	 

	Non-departmental
	Social Science
	BA
	N/A
	N/A
	N/A
	N/A
	N/A
	 

	Non-departmental
	Social Science
	BES
	N/A
	N/A
	N/A
	N/A
	N/A
	 

	Non-departmental
	Social Studies Education
	BS
	N/A
	N/A
	N/A
	N/A
	N/A
	 

	Non-departmental
	Women's Studies
	BA
	Pre- and post test
	Senior exit survey; survey about students perspectives ona required course; Women's Studies Advisor Board
	Yes
	Yes
	Yes
	Learning, Program

	Non-departmental
	Women's Studies
	BES
	not separately assessed
	not separately assessed
	 
	 
	 
	 

	Community Studies
	Community Development
	BA
	 
	Student attitude survey; internship surpervisor survey; graduate employment rate
	Yes
	Yes
	Cross-departmental agreement to focus more on writing skills; more writing assignments. CD program says students need better understanding of creative, non-formulaic aspects of planning
	Learning Program

	Community Studies
	Community Development
	BES
	not assessed
	not assessed
	 
	 
	 
	 

	Criminal Justice
	Criminal Justice Studies (Criminal Justice)
	BA
	No
	Student self-report in confidential of students in 3 courses (focus on writing/thesis preparation
	Yes
	Yes
	Yes
	Learning, Program


G.R. Herberger College of Business 2006-07 Assessment Report

Prepared by Bradley Sleeper, HCOB Assessment Director
July 11, 2007
During the academic year 2006-2007 the assessment program of the Herberger College of Business began substantial transition in both leadership and redefinition of student learning outcomes.  To the best of my information, the dean appointed a steering committee, only one of whom served on the college’s former assessment team, to lead the college toward compliance with AACSB accreditation-required assurance of learning standards.  I also understand the dean has charged the steering committee with the task of rewriting student learning goals and objectives for its undergraduate and MBA graduate programs as integrated and comprehensive courses of study, replacing goals based on individuated major programs.  This new approach may create increased opportunities for faculty to coordinate assessment activities and performance standards and for the college to orient its assessment process toward students more holistically as business graduates.  

An integrated outcomes approach also may move the HCOB curriculum, especially at the MBA level, in an exciting direction away from a traditional, linear course sequence model toward an integrated, cross-disciplinary, progressive learning model that may better serve industry expectations. As outgoing assessment director I have recommended frameworks of college-wide learning goals and supporting objectives for the committee’s use as a starting point for both programs and used that framework in this year’s reports to the university.

For the past several years including 2006-2007, HCOB assessment work focused on knowledge and skill (particularly problem solving and writing) development in its introductory core courses across the disciplinary board - accounting, information systems, marketing, management, finance, and law.  That accumulated body of activities from course-embedded exams, writing assignments and multi-phased projects and from outside-course writing evaluation and capstone core exams, with their associated performance standards and resulting data, may give the new steering committee tools and benchmarks for expansion of assessment into upper division required courses.  

This year each of the five departments in the college contributing to the HCOB’s nine undergraduate major fields of study, and a graduate MBA program offered on campus and in Maple Grove, saw gains in faculty awareness of assurance of learning rationale and increased assessment activity.  One very positive trend was several faculty adapting existing assignments and rubrics to assess two or three learning goals in the same activity.  For example, for her management course Shelley Mumm has developed rubrics combining content coverage with presentation competency and content coverage with writing competency.  For his MBA business law course Professor Tom Zupanc has developed a rubric to evaluate critical thinking together with writing competency.

Another positive development was emerging collaboration among faculty teaching common courses.  This year core course faculty in accounting, management, finance and marketing collaborated to design then collect and analyze student performance data from objective exam questions and case analysis essay questions aligned with learning goals.  Some have begun discussing with colleagues potential follow-up evaluation of related knowledge and skill in higher-level courses.  For example, a key marketing discipline competency is the development of a marketing plan with components introduced in the entry level MKTG 320.  Learning of each plan component is advanced in subsequent courses whose faculty have begun discussions with the 320 faculty on the development of clear, related and consistent performance criteria to track the learning through curriculum until reaching the marketing capstone course.  Such collaboration can only help instructors and students more accurately assure the achievement of intended outcomes.

Like the college’s assessment leadership and learning outcomes, the HCOB plan for upper division writing is in transition.  In May 2007 each department chair identified as UDW data collection sites an upper division required course in major fields of study.  Until then, the college had reported its college-required capstone course as the single data collection site for all programs.  This decentralization could produce the very positive change of faculty teaching those identified courses seeking common writing evaluation instruments creating more consistency and clarity in expectations for student writing style, mechanics and citation format.  Since the college has adopted writing competence as one of its learning goals, it is considering a process for outside-course writing evaluation and feedback to support and complement UDW activities.

Lastly, I understand the college has decided to end its contract with eLumen for its software data management program and the dean is considering other avenues for electronic data storage, analysis and dissemination.

Attached is a director’s report matrix showing the cycle of assessment status of the HCOB’s major fields of study.  The matrix identifies most HCOB activities as involving direct and course-embedded measures of learning during this past year. For context, though, you should know that over the past decade the college has conducted major activities outside courses, primarily three comprehensive core content exams taken by large numbers of graduating seniors. The college and individual departments also have administered many indirect measures in the form of satisfaction surveys of seniors, alumni and employers/industry advisory groups.  The college also has participation in university level surveys of students and alumni.  

While indirect measures of learning can provide interesting and useful information, AACSB has made clear its preference for direct measures in colleges at our stage of accreditation and assessment experience.  Therefore, the new steering committee is likely to continue moving in that direction.  With the shift in approach from major program to college-wide goals, the new steering committee may also choose to consider more college-wide data collection across and outside of courses

Herberger College of Business
	Department
	Program in MnSCU Inventory
	Award
	Assessment 

Tools
	Assessment 

Tools
	Measures Tied to Specific SLOs
	Results (Data)
	Improvements           
	Improvement Type

	 
	 
	 
	Measure- 
	Measure-
	
	
	
	

	 
	 
	 
	Direct
	Indirect
	Yes/No
	Yes/No
	Yes/No
	(learning, program, assessment)

	Accounting
	Accounting
	BS
	X
	
	Yes
	No
	No
	N/A

	Business Computers and Information Systems
	Business Computers and Information Systems
	BS
	X
	
	Yes
	No
	Yes
	instruction

	Finance, Insurance, and Real Estate
	Finance
	BS
	X
	
	Yes
	Yes
	Yes
	assessment

	Finance, Insurance, and Real Estate
	Insurance
	BS
	None
	None
	N/A
	N/A
	N/A
	N/A

	Finance, Insurance, and Real Estate
	Real Estate
	BS
	X
	
	Yes
	Yes
	Yes
	rubric, instruction

	Management
	Entrepreneurship
	BS
	X
	
	Yes
	Yes
	Yes
	assessment

	Management
	Management
	BS
	X
	
	Yes
	Yes
	Yes
	rubric, instruction

	Marketing and Business Law
	General Business
	BS
	 
	
	 
	 
	 
	 

	Marketing and Business Law
	Marketing
	BS
	X
	
	Yes
	Yes
	Yes
	instruction assessment

	Non-departmental
	International Business
	BS
	X
	
	Yes
	Yes
	Yes
	rubric, instruction


Appendix B. Reports from Graduate Studies

School of Graduate Studies 2006-07 Assessment Report

Prepared by Melanie Guentzel, Director of Graduate Student Services

May 30, 2007
Summary Statement:

The School of Graduate Studies is in the early stages of developing an assessment plan. We are reviewing our mission and goals and discussing the role of Graduate Studies in fostering student learning and what global student learning outcomes might be appropriate and assessable. The School of Graduate Studies encourages graduate programs to be active participants in the University program assessment process and reviews their efforts through contact with the College Assessment Directors. We also support the initiatives of the graduate programs to develop and assess quality indicators across the graduate programs. As an administrative office, Graduate Studies primary role is providing services and resources to graduate programs, graduate faculty and current and prospective students and alumni/ae. To this end the School of Graduate Studies evaluates resources provided, yield and retention, and student life on an annual basis and uses the information to make changes and improvements as needed. The School of Graduate Studies is moving toward assessment. Our plan for 2007-2008 is to continue the discussions begun this year regarding the mission, goals and learning outcomes; to develop an assessment plan and timeline for assessment in Graduate Studies; and to continue to build on our efforts to assess yield, student retention, student experiences and satisfaction. 

Mission:


The School of Graduate Studies at St. Cloud State University has the mission of providing high quality, accessible graduate degree programs that are responsive to the need for professional development and educational enrichment. The offerings reflect a wide range of master's programs as well as a selected number of specialist and other post-master's programs that serve students and practitioners throughout the state and upper Midwest. The graduate programs should be integrated with the research and development functions of the University. 

Goals: 

· To increase the professional skills and academic competence of students who show promise of making important contributions to their profession. 

· To prepare students for further graduate study. 

· To meet the specialized needs of students whose educational or career goals can best be served by programs that provide advanced study in two or more related disciplines. 

· To foster an attitude of intellectual inquiry and to develop research skills that may be applied in a professional context.

Assessment Initiatives:


The School of Graduate Studies is in the early stages of developing an assessment plan. We are reviewing our mission and goals to ensure they reflect our role at St. Cloud State University. We have also initiated a discussion regarding the role of the School of Graduate Studies in fostering student learning and what types of global learning outcomes might be appropriate and assessable. 

The School of Graduate Studies encourages graduate programs to be active participants in the University program assessment process and reviews their efforts through contact with the College Assessment Directors. Recently the Graduate Committee, the faculty body overseeing policy decisions and practices in graduate education, proposed a list of quality indicators for graduate programs. We have included the list with this report. The quality indicators cover the areas of admission, academic standards, curriculum, culminating experience, faculty, facilities and equipment, and assessment. The quality indicators for assessment ask that each graduate program develop and implement an assessment plan related to the quality indicators and an assessment plan that addresses student learning outcomes, includes data from admission, continuation, completion, and follow-up assessment points and is used to make decisions about program improvement. 

As an administrative office, Graduate Studies primary role is providing services and resources to graduate programs, graduate faculty and current and prospective students and alumni/ae. To this end the School of Graduate Studies evaluates resources provided, yield and retention, and student life on an annual basis.

Resources

Graduate Assistantship Funding is reviewed on an ongoing basis. The annual distribution of funds is based on a review of the growth patterns of the graduate programs receiving an allotment through the Graduate Dean. Benchmarking with comparison institutions plays an important role in determining the amount of the stipend and the level of tuition remission provided. SCSU aims to stay at the highest level of student funding among regional comprehensive institutions. The School of Graduate Studies also provides resources for students in terms of scholarships and student research funds. The application and decision-making process is reviewed regularly to ensure that funds are appropriately distributed and the use of the funds is monitored to assess the impact of the funding on student success. 

Yield and Retention

Yield is a measure of our recruitment and outreach efforts and the yield of student is measured from inquiry to application to admission and from admission to enrollment. This information is reviewed along with information on the various recruitment and outreach strategies employed to make decisions about further efforts.

The School of Graduate Studies began in the 2006-07 academic year the process of systematically tracking retention and reviewing enrollment patterns. Cohorts of admitted graduate students from Fall 2005 and Fall 2006 were identified for retention tracking to see if there are regular patterns of enrollment, stop outs, and drop outs within and across graduate programs. We are in the initial stages of this process but plan to build on the information gained to identify strategies to assess why students are leaving and what, if any, programs can be initiated to increase student retention. 

Student Life

Student Satisfaction Survey -- Graduate students are asked to complete an exit satisfaction survey during their final semester at SCSU. Data from this survey are reviewed annually and over time to note trends and areas of dissatisfaction requiring intervention. 

Graduate Hooding and Commencement Evaluation – commencement is evaluated annually by the faculty, staff, and student participants and the feedback is used to make changes or improvements to the next ceremony. 

Graduate Coordinator Questionnaire – coordinators were asked to identify the services and retention efforts in their graduate programs and to list the areas where they believed services to students were most needed. The data from this questionnaire will be used to inform decision-making regarding funding and programming and new initiatives. 

Graduate Student Focus Groups – several focus groups were conducted during spring 2007. The purpose of these focus groups was to gather information on the experiences of SCSU graduate students. The information gathered was used to provide some feedback regarding immediate student concerns and to inform the development of a graduate student services survey to be administered in fall 2007.

Graduate Student Services Survey – in development. The purpose of this survey is to gather information on graduate student experiences at St. Cloud State University. The information obtained will be used to make decisions about information dissemination and about the types of academic, professional development, and social activities programming that will be beneficial to the graduate student population at SCSU. 

Quality Indicators for Graduate Programs 

St. Cloud State University

Admissions

1. Students seeking admission to St. Cloud State University will have attained a 3.0 grade point average in the last 60 semester credits of their undergraduate programs. 

Academic Standards

2. Graduate students will maintain a minimum of a 3.0 cumulative grade point average in graduate studies. 

3. a) Fifty percent of the graduates of SCSU graduate programs will pass on their first attempt, professional certification exams where appropriate.


b) All programs will show evidence of a system to track admitted students and a 
successful completion rate of at least 60 percent. 

4. Each program will have a clearly articulated statement of purpose.

5. Each program will develop a statement of features which distinguish it from similar degree programs. 

Curriculum

6. Each graduate course of study will include a core program. 

7. All core courses will be offered by the program over a two-year period. 

8. At least 60 percent of the credits earned in each degree program will be from graduate only courses. 

9. Graduate programs and curricula within programs shall be internally reviewed by the department at least once every five years.

10. Departments are urged to encourage students to take at least one related course outside of the program. 

Culminating Experience

11. Every graduate student will participate in a culminating experience with a written component. 

Faculty

12. The appointment to the graduate faculty is reviewed every five years by a committee of faculty members associated with the program.

13. Graduate faculty are committed to establishing and maintaining a mentoring relationship with graduate students. 

14. No more than 25 percent of the graduate courses offered within a graduate program are taught by adjunct faculty.

Facilities and Equipment

15. Library facilities, collections of monographs and journals, and computer labs and systems all meet national standards for graduate programs. 

16. All programs evaluate and update their library and equipment needs at least every two years. 

Assessment

17. All graduate programs will develop and implement an assessment plan related to the quality indicators.

18. All graduate programs will develop and implement an assessment plan that: 


     a. Addresses student learning outcomes.


     b. Includes data from admission, continuation, completion and follow-up 
  
         assessment points. 



     c. Is used to make data-based decisions about program improvement.


All Graduate Programs Assessment Matrix – Sort by Degree or Certificate Granting

Degree MA/MS

	Program
	Degree
	College
	Assessable Learning Outcomes
	Assessment Plan
	Assessment tools/measures

Direct            Indirect
	Data Collection
	Data Used
	Self-Study Date

	Master of Business Administration 
	MBA
	COB
	Yes (course matrix)
	 Yes (course matrix) 
	 Yes (course assignments)
	 Yes (student evaluations)
	 Pending
	 Pending
	 

	Child and Family Studies - Early Education
	MS
	COE
	Yes
	Yes
	 
	 
	 
	 
	 

	Community Education
	MS
	COE
	Yes
	Yes
	 
	 
	 
	 
	 

	Higher Education Administration
	MS
	COE
	Yes
	Yes
	 
	 
	 
	 
	 

	HPERSS Exercise Science
	MS
	COE
	Yes
	Yes
	 
	 
	 
	 
	 

	HPERSS Physical Education
	MS
	COE
	Yes
	Yes
	 
	 
	 
	 
	 

	HPERSS - Sports Management
	MS
	COE
	Yes
	Yes
	 
	 
	 
	 
	 

	Social Responsibility
	MS
	COE
	Yes
	Yes
	 
	 
	 
	 
	 

	Special Education
	MS
	COE
	Yes
	Yes
	 
	 
	 
	 Discuss at meetings, propose program revisions
	 

	Counseling - Rehabilitation Counseling 
	MS
	COE
	Yes
	Yes
	
	
	
	Shared with advisory committee and department and program faculty
	2010-2011

	Curriculum and Instruction
	MS
	COE
	On syllabi
	In progress
	 
	 
	No
	Discussion within Graduate Committee
	Fall 2006

	Applied Behavior Analysis
	MS
	COE
	Yes
	Yes
	X
	X
	Yes
	
	ABA accreditation until 2009

	Child and Family Studies - Early Childhood Special Education
	MA
	COE
	Yes
	Yes
	Yes
	Yes
	Yes
	Select textbooks adapt/change course content.  Adapt/change course requirements add/delete practica experience.
	Fall 2006

	Child and Family Studies - Family Studies
	MA
	COE
	Yes
	Yes
	Yes
	Yes
	Yes
	Select textbooks adapt/change course content.  Adapt/change course requirements add/delete practica experience.
	Fall 2006

	College Counseling and Student Development
	MS
	COE
	Yes
	Yes
	Yes
	Yes
	Yes
	To further develop program
	2006-2007

	Counseling - Community Counseling
	MS
	COE
	Yes
	Yes
	X
	
	Yes
	*improve courses

*offer more electives

*improve advising
	2007 – intend to pursue CACREP accreditation

	Counseling - School Counseling
	MS
	COE
	Yes
	Yes
	X
	X
	Yes
	Shared with advisory committee and department and program faculty
	2006-2007

	Educational Administration and Leadership
	MS
	COE
	Yes
	Yes
	X
	X
	Yes
	Faculty analyze data and make recommendations.
	NCATE 

2006-2007

	Information Media - 

Educational Media
	MS
	COE
	Yes

http://www.stcloudstate.edu/cim/graduate/track2/default.asp
	Yes
	X
	X
	Yes
	Data is examined for areas to improve, courses or programs are revised.
	NCATE 2007

	Information Media Information Technologies
	MS
	COE
	Yes

http://www.stcloudstate.edu/cim/graduate/track1/default.asp
	Yes
	X
	X
	Yes
	Data is examined for areas to improve, courses or programs are revised.
	

	Information Media Instructional Design and Training 
	MS
	COE
	Yes

http://www.stcloudstate.edu/cim/graduate/track3/default.asp
	Yes
	X
	X
	Yes
	Data is examined for areas to improve, courses or programs are revised.
	

	Marriage and Family Therapy
	MS
	COE
	Yes
	Yes
	X
	
	Yes
	
	

	Music - Conducting
	MM
	COFAH
	Not yet
	No
	Yes, direct
	 
	No 
	
	NASM 2010

	Music - Education
	MM
	COFAH
	Not yet
	No
	Yes, direct
	 
	No 
	
	NASM 2010

	Music - Piano Pedagogy
	MM
	COFAH
	Not yet
	No
	Yes, direct
	 
	No 
	
	NASM 2010

	English - Teaching English as a Second Language
	MA
	COFAH
	Yes
	Yes
	Yes, direct
	 
	 No
	Reshape curriculum
	Self study 2013

	English
	MA
	COFAH
	Yes
	Yes – revamped Fall 2005
	Yes, direct
	
	Yes
	Analysis of student writing in a variety of courses to determine quality; changes made if needed to the curriculum
	Self study 2013

	Communication Sciences and Disorders
	MS
	COFAH
	Yes
	Yes
	Yes
	Yes
	Yes
	Improve graduate curriculum 

Increase clinical opportunities


	2009 (CAA)

	English –Teacher Education
	MS
	COFAH
	Yes
	Yes
	Yes, direct
	 
	Yes
	Analysis of student work used to change curriculum
	Self study 2013

	Mass Communications
	MS
	COFAH
	Yes
	No
	Comprehensive exam
	 No
	 Yes
	No
	 ACEJMC – 2010-2011

	Applied Statistics (Currently not accepting applications) 
	MS
	COSE
	In progress
	In progress
	 
	 
	 
	 
	 

	Biological Sciences - Cell and Molecular
	MA/MS
	COSE
	In progress
	In progress
	 
	 
	 
	 
	 

	Biological Sciences - Ecology and Natural Resources
	MA/MS
	COSE
	In progress
	In progress
	 
	 
	 
	 
	 

	Master of Engineering Management (MEM) 
	MEM
	COSE
	In progress
	In progress
	 
	 
	 
	 
	 

	Computer Science
	MS
	COSE
	In progress
	In progress
	 
	 
	 
	 
	 

	Electrical Engineering
	MS
	COSE
	In progress
	In progress
	 
	 
	 
	 
	 

	Environmental and Technological Studies
	MS
	COSE
	In progress
	In progress
	 
	 
	 
	 
	 

	Mathematics
	MS
	COSE
	In progress
	In progress
	 
	 
	 
	 
	 

	Mechanical Engineering
	MS
	COSE
	In progress
	In progress
	 
	 
	 
	 
	 

	M.S.W. Master of Social Work  (Fall 2007)
	MSW
	COSS
	Yes
	Yes
	Yes
	Yes
	NA (Program starts Fall 07)
	
	2010-11

	Applied Economics
	
	COSS
	In progress
	In progress
	In progress
	In progress
	No
	
	2008-09

	Public and Nonprofit Institutions
	MS
	COSS
	In progress
	In progress
	In progress
	In progress
	No
	
	2008-09

	Geography
	MS
	COSS
	In progress
	In progress
	In progress
	In progress
	No
	
	2008-09

	Geography - Geographic Information Science
	MS
	COSS
	In progress
	In progress
	No
	No
	No
	
	2008-09

	Geography - Tourism Planning and Development
	MS
	COSS
	In progress
	In progress
	No
	No
	No
	
	2008-09

	History
	MA
	COSS
	No
	No
	No
	No
	No
	
	2008-09

	History - Public History
	MA
	COSS
	No
	No
	No
	No
	No
	
	2008-09

	Criminal Justice
	MS
	COSS
	No
	No
	No
	Yes
	No
	
	2010-11

	Public Safety Executive Leadership 
	MS
	COSS
	No
	No
	No
	No
	No
	
	Professional peace officer education program certified as provider of the academic law enforcement licensing core, Minnesota Peace Officers Standards & Training Board.

	History (Teaching Emphasis)
	MS
	COSS
	No
	No
	No
	No
	No
	
	2008-09

	Industrial/

Organizational Psychology
	MS
	COSS
	Yes
	Yes
	Yes
	Under development
	Yes
	In progress
	2006-07

	Gerontology
	MS
	COSS
	Yes (but same as for undergrad)
	Yes
	Yes
	Yes
	Yes
	
	2011-12


Certificate or Licensure Program

	Program
	Degree
	College
	Assessable Learning Outcomes
	Assessment Plan
	Assessment tools/measures

Direct   Indirect
	Data Collection
	Data Used
	Self-Study Date

	Educational Administration and Leadership
	6th year cert
	COE
	 
	 
	 
	 
	 
	 
	 

	Chemical Dependency 
	Cert
	COE
	
	 
	 
	 
	 
	 
	 

	Child and Family Studies 
	Cert
	COE
	 
	 
	 
	 
	 
	 
	 

	School Counseling 
	Cert
	COE
	 
	 
	 
	 
	 
	 
	 

	Design for E-Learning 
	Cert
	COE
	Yes
	Yes
	X
	X
	
	Data is examined for areas to improve, courses or programs are revised.
	

	Information Media Instructional Technology 
	Cert
	COE
	Yes
	Yes
	X
	X
	
	Data is examined for areas to improve, courses or programs are revised.
	

	Marriage and Family Therapy 
	Cert
	COE
	 
	 
	 
	 
	 
	 
	 

	SPED Developmental Disabilities 
	Cert
	COE
	Yes, Minnesota BOT Core +  DD
	Yes, in revision
	X
	X
	Yes
	See above
	Fall 2006

	SPED Emotional/Behavioral Disorders 
	Cert
	COE
	Yes

Minnesota BOT, Core + EBD
	Yes, in revision
	X
	X
	Yes
	See above
	Fall 2006

	SPED Learning Disabilities (cert)
	Cert
	COE
	Yes

Minnesota BOT, Core + LD
	Yes, in revision
	X
	X
	Yes
	See above
	Fall 2006

	SPED Physical/Health Disabilities 
	Cert
	COE
	Yes, Minnesota BOT Core + PH/D
	Yes, in revision
	X
	X
	Yes
	See above
	Fall 2006

	Fifth-Year Certificate Program for Teachers
	Cert
	COE
	 
	 
	 
	 
	 
	 
	 

	Teacher Leader Certificate (Summer 2007)
	Cert
	COE
	 
	 
	 
	 
	 
	 
	 

	Geography - Geographic Information Services 
	Cert
	COSS
	In progress
	In progress
	No
	No
	No
	
	2008-09

	Gerontology 
	Cert
	COSS
	Yes (but same as for undergrad)
	Yes
	Yes
	Yes
	Yes
	
	2011-12


	Educational Administration and Leadership (Specialist Degree)
	Ed.S.
	COE
	Yes
	Yes
	X
	X
	Yes
	Faculty analyze data and make recommendation.
	NCATE 

2006-2007

	Child and Family Studies Early Childhood - Special Education
	License
	COE
	Yes
	Yes
	Yes
	Yes
	Yes
	Select textbooks adapt/change course content.  Adapt/change course requirements add/delete practica experience.
	Fall 2006

	Parent Education
	License
	COE
	Yes
	Yes
	Yes
	Yes
	Yes
	Select textbooks adapt/change course content.  Adapt/change course requirements add/delete practica experience.
	 

	K-12 School Counseling
	License
	COE
	Yes
	Yes
	X
	X
	Yes
	Comprehensive internal and external reports are analyzed.
	Spring 2005

	English - Teaching English as a Second Language (TESL)
	License
	COFAH
	Yes
	Yes
	Yes, direct
	 
	 No
	Reshape curriculum
	Self study 2013


Appendix C. Report from Student Life and Development

Student Life and Development 2006-07 Assessment Report

Prepared by: James Knutson-Kolodzne, SLD Assessment Director

November 14, 2007

Information on Assessment progress within Student Life and Development

For -  FY’03, FY’04, FY’05, FY’06 and FY’07:
1. What is the % of programs and services with identified learning outcomes?

In 2005, 2006 and 2007 the Student Life and Development has been focusing on assessment throughout each department and as a division as a whole. The past two summer retreats were spent on professional development in this area. Four SLD directors have received formal training in the development of Student Affairs assessment.  Our main focus for 2007 has been the development of student learning outcomes for the division as well as for each SLD department. This summer retreat will continue the work done on this initiative. 

2. What is the % of programs and services with an assessment/evaluation plan?

In the past, not all of the 14 departments were required to submit an annual report to the Student Life and Development Office. Various departments had annual reports to the Cultural Diversity Committee on cultural diversity funding, while others because of outside accreditation submitted annual reports to their agencies. 

As of 2006 every SLD department is required to submit an assessment plan in their annual report as reported below:

Summary of Department and Program Effectiveness, including Assessment Information and Data

· Provide data regarding participation/usage rates, benchmarks, satisfaction measures, or other indicators of  effectiveness/efficiency to the department or program

· Describe briefly data collection methods (e.g., surveys, focus groups, interviews, pre/post) used. 

· Present the results and conclusions you have drawn from your assessment analysis. 

· Describe changes, responses, and/or actions that have been or will be taken based on the assessment findings. 

3. What is the % of programs and services using assessment data to improve student learning and service?

Currently all departments within the Student Life and Development division has been conducting evaluations and assessment of their programs using various assessment and evaluations tools or questionnaires. In 2004, an audit was conducted on the type of assessment methods each department was using. A collection of the various methods were catogized in an assessment notebook.

4. Do we have any assessment results for alternative delivery courses?

Not at this time

Student Life and Development Assessment Planning Structure
Assessment Committee Membership

The Student Life & Development Assessment Committee will consist of three members from the SLD division. Each department/program/center at the annual SLD retreat will nominate one staff member from their respective department to serve on the assessment committee. In addition, SLD Director’s will submit a nomination for the student representative position.

Selection of the assessment committee and the committee chair will take place during the annual retreat.

Each member will serve a term of three years. Each year a new member from the SLD division will serve on the committee   

Committee membership 2007-2008

· Jim Knutson-Kolodzne (2 years)

· Kim Ohmann (2 years)

· John Eggers (3 year)

· Stuart R Umberger, (2 years)

· Chelsea Redger, (1 year)

· Chris Haukos, (2 years)

Length of appointment: 3-year rotating appointment of SLD Directors and/or staff

Frequency of meetings: Monthly meetings

Goals/objectives

· Tie-in to SLD strategic planning

· Submit plan for the NCA Accreditation report

Acquisition of Resources for Assessment Materials

· New CAS standards 

Collaboration with Academic Affairs

· Development of the parallel curriculum of student learning or education outcomes with academic programs 

Appointment to University Assessment Committee

· The Chair of the SLD assessment committee will serve on the University Assessment Committee.

Timeline

· Check with University Assessment Director on deadline for submission

· Provide Professional Development for SLD staff

Assessing Non-Academic and Service Units

The university assessment committee identified the need for conversations between academic and non-academic units regarding student learning outcomes. In the past two years, four SLD directors have completed professional development training at a national ACPA assessment seminar. Progress towards creating a university-wide assessment climate includes participation by SLD representatives on the university-wide assessment committee. There is limited budget support for the purchase of assessment software and conference attendance was accomplished through the use of professional development funds.

SLD progress in the Assessment Process

· The SLD assessment committee collected examples from each department and center on the type of assessment conducted in their unit. The SLD assessment committee submitted a proposal and budget for the development of the SLD assessment plan. 

· In 2004-2005, strategic themes were identified using the NSSE data to accomplish the stated SLD mission and vision. 

· The entire 2005 annual SLD retreat consisted of professional development on assessment in student affairs. 

· At the 2006 annual SLD retreat the SLD division reviewed and developed a Practical Vision and Strategic Initiatives.

Practical Vision

SLD is visibly recognized as an institutional leader in facilitating student success and development.

SLD embodies a culture of innovation and cutting edge programs and services.

SLD is an environment where: 

-everyone is valued. 

-personal and professional develop is supported. 

-students grow in emotional intelligence.

SLD is a community that actively collaborates with the greater community to fulfill the university’s educational mission.

Student Life and Development Strategic Initiatives:
· Identify and articulate a parallel curriculum that follows students from beginning to end.

· Initiate and strengthen partnerships within the university and community (including within SLD).

· Create a sense of belonging among all SLD staff by increasing connections and professional development opportunities.

· Tell our story via outreach and marketing.

The SLD Assessment Committee will:
Provide leadership for and conduct assessment that complements department/center assessment efforts and measures identified division outcomes.

Annually review the department/center assessment processes and expectations and initiate actions to improve these and strengthen the departments’/centers’ capabilities to undertake assessment.

Review department/center annual assessment plans and reports and provide feedback to departments and centers to enable continued improvement in the undertaking of quality assessment.

Serve as a resource to departments as they undertake assessments and annual reports (workshops, guidebook, assessment tools, etc.).

Student Life and Development utilizes the following assessment techniques 
Tracking 

Keeping track of who uses student services, programs, and facilities

Applications, Academic Performance, Demographics, Discipline, Programming

Needs Assessment 

Assessing student and other clientele needs, ACT, programming model

Satisfaction Assessment 

Assessing student and other clientele satisfaction, Satisfaction survey, Benchmarking, Exit surveys

Student Cultures and Campus Environments Assessment 

Assessing campus environments and student cultures, alcohol, inclusion

Outcomes Assessment (under development)

Assessing outcomes-Of those who use our services, programs, and facilities, is there any effect on their learning, development, academic success, or other intended student learning outcomes, particularly when compared with non-users? Pilot study

Comparable Institution Assessment 

Comparable institution assessment-How does the quality of services, programs, and facilities compare with “best-in-class” comparable institutions? Benchmarking

National Standards Assessment 

Using nationally accepted standards to assess, ACUHO-I standards

Cost Effectiveness Assessment 

Assessing cost effectiveness, Community, State

SLD Assessment Plan Development
Each student affairs department/center will design a five-year assessment plan to assess the program and services offered by the department/center to:

Insure high quality programs and services through continual feedback and improvement

Provide data illustrating the educational value the departments/centers and services add to the student learning experience at SCSU.

Develop a base of information and data regarding the departments/centers programs and services to be used as a component of the University Assessment Committee and the Office of Institutional Effectiveness.

The departments/centers five-year assessment plans will establish goals, measure outcomes, the assessment instruments, methods and measures to be used, and a plan for the dissemination of data gather for program and service improvement.

Each of the goals and corresponding measurable outcomes will be assessed at least once over the course of the five-year plan. Not every outcome has to be assessed every year, but all outcomes must be assessed at least once during the five-year time period to be used for program review.

Develop a realistic number of goals and outcomes. The five-year assessment plan should have no more than 15 outcomes.

Assessment plans are dynamic. Some goals and outcomes may be carried over from one five year plan to another, others will change over time.

The authority and responsibility for the design and operation of assessment is shared by the SLD staff in each department with support from the SLD assessment committee.

Development of a Timeline

Spring 2007 Develop SLD Division-wide five-year assessment plan (Draft due March 1, 2007: revised due: May 1, 2007 to Vice President for SLD

· July 1, 2007-Implement assessment for year one.

· July 1, 2008-Submit first assessment report.

· July 1, 2008-Implement assessment for year two.

· July 1, 2009-Submit assessment report.

Assessment plan implementation and reporting continues annually as stated above.

General Characteristics of the SLD assessment plan:
· are linked to the university’s mission, goals and objectives for student learning.

· has a conceptual framework

· has student affairs staff ownership/responsibility

· Leads to program, departmental and university improvement

· Uses multiple measures

· Is cost-effective

· provides a timeline for development and implementation that is appropriate and realistic

· Provides for appropriate administration of the assessment

Outcomes

· Each department/center determines the outcomes for their program

· Outcomes are clearly linked to the mission and goals of the department/center, SLD strategic initiatives and the university mission.

· Outcomes are written in clear, measurable terms.

· Outcomes address student knowledge, behavioral skills, and attitudes/dispositions and services offered to students.

Assessment Instruments, Methods and Measures: (To be determined)

Date Collection, Analysis and Dissemination: (To be determined)

Student Life and Development Assessment Plans

During the Spring 2007 academic term, each department within Student Life and Development will draft their first student-learning outcomes. Each of the outcomes is to be listed in draft form and expected revisions will be an on-going process.  The student-learning outcomes will align with the respective mission and goals from each of the Student Life and Development departments as well as the overall mission and goals of St. Cloud State University.  

Also, the Assessment Committee will review each department’s assessment plan during the summer of 2007. Upon completion of that review, units will be asked to measure one learning outcome during the Fall 2007 academic term. The purpose of measuring one learning outcome is to allow units to gradually embed assessment into their daily activities. Moreover, pilot studies will allow department directors and the assessment committee to identify the strengths and limitations of the assessment process before full implementation in 2008.

Student Life & Development Assessment Committee
Upcoming meetings

(Assessment Meetings are held in the Iris room in Atwood from 2:00-3:00 p.m.)

Student Life and Development Learning Outcomes

FINAL 8/22/2007
1. Diversity and Global Environment. The world we live and interact in is diverse and requiresus to interact globally.  To effectively engage in today’s world students will learn to…
· Understand uses of power and nature of oppression, be aware of cultural and personal differences
· Trust and respect others, empathize, access culturally appropriate resources
· Be committed to cross-cultural communication, value social responsibility, be committed to social justice
2. Inter and Intra-Personal Competence.  Developing awareness of ourselves and the way we interact with others are essential characteristics.  The more we know about our strengths and weaknesses and the impact of our behavior on others, the better we are able to develop healthy relationships. To facilitate this growth students will learn to…
· Gain knowledge about themselves, develop consciousness of self, self-confidence, feelings of mattering, manage personal emotions, value cultural heritage

· Apply self-knowledge, practice self-worth , congruence, commitment, identify passions, discuss cultural differences and issues
· Work with others, practice collaborations, controversy with civility, engage across difference, be committed to ethical action

3. Engagement/Social Responsibility and Community Building.  It is essential that we learn what it means to work together toward a common good. These skills are important whether on campus now or in our future communities.  It is also imperative that we understand our responsibility as educated citizens in our community.  Toward this end students will learn to…
· Create effective change and practice collective efficacy

· Develop common purpose

· Develop civic awareness, value civic responsibility, practice engaged citizenship

· Develop a sense of connectedness within one’s communities.

4. Cognitive and Intellectual Growth.  The intellectual and practical skills we need are extensive, sophisticated and expanding with the explosion of new technologies and increasingly complex societies. As we progress through the educational system it is imperative todevelop competencies that synthesize specific skills into higher level reasoning capabilities.  To develop these qualities students will learn to…
· Engage with others in constructive ways, engage in principled dissent; accept and appreciate other world views; manage conflict constructively

· Develop critical thinking/ decision making skills.

· Be open to change

· Foster lifelong learning.

· Integrate academic knowledge into all aspects of living.
5. Leadership Exploration and Development.  In today’s world there are many situations in which we will find ourselves in roles requiring leadership skills.  While these skills ultimately develop through training, practice and mentoring, understanding what it means to be a leader is multifaceted.  To gain these skills students will learn to…
· Develop personal leadership skills, set individual goals, practice risk-taking, delegate, serve as a role model, manage people and tasks, facilitate group processes

· Critically evaluate leadership models, develop group leadership skills, effectively lead change, develop team building skills, develop leaderships in peers, identify common purpose in groups, help groups set goals, apply problem solving strategies, value recognition and organizational sustainability
· View leadership as a process, not a position
6. Life Skills Competence.  Life teaches us many things, though learning to live with purpose and responsibility toward self and others can be quite challenging.  Despite these challenges, living a satisfied and competent life provides fulfillment and direction for ourselves and those with whom we come in contact.  In order to gain these skills students will learn to…
· Develop effective communication skills and practice effective written and oral communication

· Develop wellness skills.

· Develop life and career path.
· Understand and develop professionalism and self responsibility.

The SLD learning Outcomes were printed on cards to disseminate throughout the division. These cards will be shared with SCSU students for a brief introduction and understanding of the learning outcomes.

As an SCSU student I will:

1. Be globally-aware and support diversity.   

2. Be self-aware and strive for meaningful relationships.

3. Be an engaged member of my various communities.

4. Take full advantage of opportunities for learning.

5. Explore leadership.

6. Live a balanced and purposeful life. 

